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Executive summary 

 

The Final Quality Assurance Report concerns the quality assessment evaluation of the 

“Learning from the Extremes” procedures and outcomes, focusing on a number of aspects 

affecting the project’s implementation and successful completion. Its main purpose is to 

report on the quality that has been achieved during the course of the LfE project, in order to 

provide useful feedback to the partners engaging in it. 

After a short introduction, in the second chapter of the report, the project is described as 

regards its scope, characteristics, key axes, particular objectives and its milestones. The third 

chapter presents the evaluation methodology, that is the approach, the model, the evaluation 

tools as well as the criteria and indicators used to come up to the results of the evaluation, 

which are presented in chapter four, organised in the categories specified. 

The last chapter (5) provides the conclusions drawn on the basis of the evaluation carried out. 

According to them, the final evaluation of the project demonstrates its success in meeting the 

objectives set, adhering to timelines and budgets, and satisfying stakeholder expectations. 

The project's quality, timeliness, management, and stakeholder satisfaction have been 

assessed positively. The lessons learned provide valuable insights for future projects, 

promoting continuous improvement and enhancing project delivery. Overall, the project has 

resulted in a high-quality product/service that fulfills stakeholder requirements. 
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1 Introduction  

1.1 Purpose of the document  

The present deliverable is the Final Quality Assurance Report of the Learning from the 

Extremes (LfE) project aiming to depict the picture of the quality that has been achieved 

during its course of running.  

This final Quality Assurance report provides an overview of the project's performance, 

achievements, and lessons learned throughout its lifecycle. It assesses the project's adherence 

to objectives, timelines, budget, and overall success in meeting stakeholder expectations. It 

finally provides insights into the findings and recommendations, aiming to maximise results 

and impact of the current project as well as of future projects.  

The current report is the second step of Quality Assurance after the Interim Report delivered 

in January 2023. The first part of the Quality Assurance process (Interim Report) aimed to track 

the progress of tasks and activities carried out for the realization of the project’s objectives 

and keep the project stakeholders informed. There was an effort thus to estimate the degree 

that the project’s elements met all its requirements, to check compliance with the original 

plan and ensure that the whole process has been thoroughly monitored with a view to 

constant improvement and refinement.  

The report summarises the project management procedures and goals as well as the content 

of the deliverables in relation to their objectives. Based on these objectives as well as on the 

general goals set for the effective implementation of the project, desk research was carried 

out so as to investigate the progress that has been made in relation to the various tasks as 

well as the quality of aspects considered of major importance for the projects’ success. Those 

aspects include effectiveness and efficiency of management and administrative coordination, 

communication, planning, coordination, selection of schools and support provided to them, 

dissemination etc. 

In addition, a survey was conducted through online questionnaire addressed to the members 

of the participant countries’ working teams, so as to investigate their views on the various 

aspects of the project evaluated in the present quality assurance report. 

The results and conclusions drawn on the basis of the evaluation methodology applied are 

considered valuable since they provide feedback on the way the work has been planned and 

executed, as well as on lessons learnt in relation to the effective completion of any relevant 

future endeavours.   
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2. Description of project  

2.1 Key axes of the Learning from the Extremes concept 

Learning from the Extremes has aimed at addressing inequalities of access to digital 

education by enhancing inclusion and by reducing the digital gap suffered by school 

communities from remote areas with low connectivity, limited or no access to devices and 

digital educational tools and content.  

In order to achieve its aims, LfE has tried to offer a vision of what can be achieved with 

adequate investment in ICT infrastructure, tools and content, along with a detailed Rural 

School Innovation Roadmap on how to achieve that vision – a plan with clear targets, clear 

priorities, and a management process that will ensure continuous feedback and reflection. It 

has been a collective endeavour to demonstrate ways on how the digital gap suffered by 

school communities from remote areas can be reduced by:  

✓ Connecting students: Students will have modern, connected and constructive learning 
spaces equipped to support engaged, personalised learning.  

✓ Developing teachers: Teachers will have the development, support and resources they 
need to integrate digital tools within the learning environment.  

✓ Saving time: Support staff will benefit from school management tools that minimise 
manual tasks and maximise time to focus on teaching and learning.  

✓ Access to digital tools: School communities will have access to digital tools and 
connectivity for effective communication and collaboration.  

✓ More quality teaching: All staff will be able to partner with our country schools to help 
close the gap in access to high-quality teaching.  

✓ Professional support: All schools will be able to share teaching excellence with 
professional support in the classroom, the school and the region. 

✓ The school as Learning hub for the broader rural community. 

The Learning from the Extremes project has thus tried to demonstrate the use the various 
new technologies and applications can have as tools in the hands and intellect of inspired 
teachers and students aiming to cover their own needs according to their background and 
current activities or aspirations in remote communities around Europe. In order to address 
the different needs of such diverse user groups, the project has provided a range of learning 
methods and instructional approaches, corresponding to diverse learning circumstances in 
the various remote settings. 

For the above purposes, Learning from the Extremes has adopted a multidimensional 

approach to thinking about and planning for the future of technology enhanced rural school 

education, comprising a) foresight work involving all educational stakeholders, aiming to 

identify the probable, possible and desired developments in rural school education in the mid-

term future and b) user-driven consultation process with the key stakeholders, to map the 

directions provided by the foresight activity onto the diverse realities of rural schools in 

Europe today, assessing the impact of numerous innovative digital solutions and identifying 

barriers to adoption and wide roll-out. Participating rural and remote schools were all 

expected to benefit from stronger, more responsive, and reliable distance education 

platforms, online labs, and simulations, supporting high-performance web-conferencing and 

collaboration tools.  
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The project team has been working with numerous experts and with the national coordinators 
who have researched the specific context and work with local governments to build their 
capacity, and that of school leaders and teachers in a selected number of schools, to establish 
the desired outcomes.  

The process has started with the Change Agents who are becoming Inspiring Leaders of the 
school community. Learning from the Extremes has offered open, interoperable and 
personalised solutions meeting the local needs, supported school heads to capture 
innovation, to decide on the appropriate strategy, to diffuse innovation to the school, and 
guided them through constant reflection towards the transformation of the school to 
innovation hubs and digital learning commons and finally to sustainable innovation 
ecosystems. 

 

 

 

 

 

 

 

 

 

 

 

Learning from the Extremes Contribution: Supporting Schools to become Sustainable 
Innovation Ecosystems 

Learning from the Extremes has aimed to develop schools’ support mechanism to facilitate 
the process described above. It has thus defined the path and the specific elements to depict 
innovation in schools, as well as the relevant indicators. Clear vision and leadership are 
fundamental parameters in this journey, to create a common understanding of how digital 
education best can meet the needs of all learners, develop a plan that translates the vision 
into action and collaborate adopting a mentoring mentality. This vision and planning 
processes should be based on holistic view of the current digital innovation status of the 
school so as for the school environment to become an aligned and synergistic system of 
systems that: 

✓ Creates learning practices, human support and physical environments that will support 

the teaching and learning of 21st century skill outcomes 

✓ Supports professional learning communities that enable educators to collaborate, share 

best practices, and integrate 21st century skills into classroom practice 

✓ Enables students to learn in relevant, real world 21st century contexts 

✓ Allows equitable access to quality learning tools, technologies, and resources 

✓ Supports expanded community involvement in learning, both face-to-face and online. 

Figure 1: The full cycle of the school transformation with the support of the Learning from the Extremes 
services.  
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In more detail, the objectives of the Learning from the Extremes project have been: 

• to gain insights and understanding related to the access and use of digital technologies 

in education by surveying the school key stakeholders (head teachers, teachers, ICT 

coordinators, pupils and parents) from schools located in remote areas of different 

European countries. That entails understanding the attitudes and needs of the school 

community towards this use as well as exploring the enablers for the technology take-up 

to present creative options for rural schools’ communities. 

• to strengthen the dialogue between all relevant actors in order to exchange and analyse 

best practices and successful applications of how to increase access to digital educational 

solutions with a focus on schools located in remote areas, through the development of 

three thematic groups: a) Strengthened organisation and support for rural schools b) 

Supporting equity and excellence in rural schools and c) Supporting rural schools as 

community and educational spaces. An inventory of best practices and applications 

needs to be developed to facilitate the school pilots using a framework of selection criteria 

in relation to the identified needs. 

• to set-up a fair and transparent mechanism to coordinate and implement an open call 

for proposals, their evaluation, the selection of the most promising ones, their funding, 

monitoring and finalization. 1,200,000€ were to be allocated to about 80 projects 

involving 100-150 rural schools from 10 EU countries (Greece, Portugal, Cyprus, Croatia, 

Finland, Ireland, Bulgaria, Romania, Italy and Spain).  

• to develop an effective Consultation and Support Mechanism to facilitate the 

implementation of the proposed approach in remote schools in the participating 

countries, through a) numerous participatory engagement activities and b) networking 

and mentoring opportunities. The mechanism includes a Community Portal and School 

Communities Platform to facilitate the sharing of ideas and project and to map the 

schools’ development, and a Rural Schools’ Innovation Map to depict the evolution of the 

schools’ network, offering opportunities for networking at the same time.  

• to run deployment pilots so as for the selected schools to benefit from the most suitable 

technical solutions through training programmes to enhance teachers’ digital 

competences. The project has aimed to propose the development of a continuous support 

mechanism, the Rural Schools Innovation Academy and implement an International 

Professional Development Course at the end of the pilots to assess the potential of such 

mechanism and the benefits for rural schoolteachers and school heads.  

• to validate the proposed approach and activities in order to identify their impact in 

terms of the effectiveness and efficiency through a methodology that offers a framework 

that ensures rapid impact and widespread uptake.  

• to develop a strategy based on the insight gained by the collected data, the focused 

dialogues with stakeholders and running the deployment pilots, about how to increase 

access to digital education in remote areas with low connectivity, limited or no access to 

devices and digital educational tools and content throughout the participating countries. 

The Rural Schools Innovation Roadmap has aimed to include ready-to-use guidelines and 

standards for technology take-up to facilitate the rural schools’ transformation journey.  

• to design and implement a systematic raising awareness strategy for the effective 

communication of the project’s results and outcomes, building the online presence of 

the project and support the online communities through a series of dissemination and 

community building activities. 
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The key axes of the project’s concept are presented below: 
 

 

Figure 2: Key axes of LfE's concept 

 

The expected contributions of the Learning from the Extremes support and training scheme 
to the schools’ transformation journey. 
 
The main stages of LfE process to facilitate transformation of schools start with the 
mobilization of the critical mass of innovators in the school setting. The involvement of 
external stakeholders and the formation of strong communities of practice are meant to 
increase the density of innovators and make their united voice heard. The process is 
supported with the appropriate ICT tools and applications along with the necessary 
infrastructure by providing exemplary cases and working examples on how to “walk the walk”. 
In this way, the temperature of the innovation system is increasing significantly. The more 
opportunities teachers have to interact, the more likely these innovative ideas are to flourish. 
Authoring tools, advanced search mechanisms, community building services are expected to 
have a significant role in the process. Finally, an effective, systematic and well-documented 
self-reflection mechanism is intended to set the milestones in the innovation journey to 
highlight the success and failures as well as to define next targets. 

development of effective whole-school approaches towards ICT integration 

creating a culture and the conditions for the diffusion of ICT-based innovation

supporting schools to become innovation ecosystems

supporting schools to safeguard funding for the realization of their development 
plans

offering a rich collection of services to facilitate the consultation and training

defining the framework for the design of a reward mechanism for the schools 
that are meeting their targets during the transformation journey 
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Figure 3: LfE transformation journey 

 

2.2 Project Management Objectives  

The Management structure of the Learning from the Extremes project has aimed at 

facilitating the co-operation between partners and relevant stakeholders while maintaining 

a strict control of gradual achievements of the project objectives.  

The basic characteristics of the management structure used as a basis for establishing the 

particular criteria of its evaluation are soundness, professionalism, and flexibility, as vital 

features for efficiently managing a support action project which has a dual role to a) conduct 

activities and b) offer support to the initiative, schools, and other stakeholders.  

Special attention is also expected to be given to the intrinsic characteristics of Learning from 

the Extremes as a multinational, multi-stakeholder, multi-cultural collaboration project. 
Transparent decision-making processes were required to ensure engagement and 

ownership of targeted stakeholders, while conflict resolution management focusing on 

prevention rather than resolution were essential for the effective running of the project.  

The four main pillars on which the overall project management was based are:   

i. highly efficient and effective coordination of the consortium in terms of the 

management, technical, financial, administrative, risk management and conflict 
resolution issues, acting also as a prompt and effective reporting interface towards the 

Commission.  

Increase 
Mass

•clear vision and leadership

•knowledge and skills 

•organizational capacity, strategic planning and quality assurance 

•mentoring mentality 

Increase 
Density

•extended community of practice 

•fundamental changes in the school culture

•leadership: school heads as dynamic - influential forces in school 
community 

•promotion of collaborative practices 

Increase 
Temperature

•preparedness, commitment and capacity of teachers 

•teacher professional development, collaboration & learning opportunities

•development of innovative mindsets among teachers 

•from whole-of-school transformation to innovative learning environments 

•learning communities, cooperation initiatives and shared projects 

Increase 
Reflectivity

•self-reflection and mentoring to direct discoveries back into the system

•responsive and creative use of the outcomes 

•continuous support of digital innovation and transformation

•fundamental changes in school culture to improve capacity of schools to 
embed and sustain innovation in teaching and organisational practices
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ii. continuous and detailed monitoring of the operational legal, economic, and 

technological challenges addressed by the Learning from the Extremes Preparatory 

Action, in order to successfully contribute to the expected impacts, set out in the work 
programme for this specific topic.  

iii. appointment of a Communication Person responsible for each partner to take care of 

all the communication duties, timely, continuously from the beginning until the end of 
the project.  

iv. regular link with European Institutions playing a major role in implementing related 

policies.  

The Project Coordinator’s role along with the Project Management Support Team aimed to 
ensure that the consortium and all the key stakeholders involved had the necessary tools and 
procedures at their disposal so as to effectively communicate, and therefore avoid the 
possibility of lack of communication and/or of management. The Project Management 
Support Team was expected to support the Coordinator in organizing the meetings, assist and 
facilitate the work of Coordinator for executing the decisions of the General Assembly as well 
as the day-to-day management of the Project.  

The responsibilities set for the Coordinator along with the Project Management Support Team 

are:  

• monitoring compliance by the Partners with their obligations  

• keeping the address list of the Partners and other contact persons updated and available  

• collecting, reviewing to verify consistency, and submitting reports and other deliverables 

(including financial statements and related certifications) to the European Commission  

• transmitting documents and information connected to the Project to and between Work 

Package Leaders, as appropriate, and to any other Partners concerned  

• administering the Community financial contribution and fulfilling the financial tasks 

described. 

• providing, upon request, the Partners with official copies or originals of documents which 

are in the sole possession of the Coordinator, when such copies or originals are necessary 

for the Partners to present claims  

• organizing and supporting plenary meetings (preparation, agenda, support during the 

events, circulation of minutes, presentations, and proceedings)  

• ensuring the effectiveness of the project’s internal information services.  

 

2.3 Project Milestones and KPIs 

Learning from the Extremes has established the required structure, processes, and 

instruments to monitor, support and evaluate the project in all phases and achieve the 

following milestones. Clear and pragmatic decision-making and voting processes, 

communication pathways and prompt reporting mechanisms have been necessary for the 

running of the project.  

 

Table 1 Project Milestones 
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 MS  Milestone  Related 
work 

package   

Due 
date 

(month) 

Means of verification   

MS1   Kick off Meeting   All WPs   M1   
Planning and Organisation of the work.  
Internal management structure. 
Communication Channels. 
Detailed Planning and Decision-Making 
Process.   

MS2   Open Call for 
Proposals   

WP4, WP9   M4   
Open Call for Proposals, On-line support to 
the proposers, Calls related documentation 
available, Impact Assessment Plan Delivered.  
Major Dissemination effort to promote the 
call.   

MS3   Proposals   

Submission 
Deadline   

WP2, WP3,   

WP4, WP5,   

WP6, WP7, 
WP9   

M8   
Evaluation of the proposals in progress. 
Support materials for the selected projects 
are available (innovation strategies, best 
practices inventory, community platform, 
support services, assessment tools).   

MS4   Intermediate 
review of the 

Pilots   

WP1, WP3,   

WP5, WP6,   

WP7, WP8, 
WP9   

M13   
An intermediate review of the pilots will 
take place. Progress of the pilots. 
Identification of problematic cases. The 
Roadmap will start formulating in the next 
period based on these initial results.   

MS5   End of the pilots   WP2, WP3,  

WP4, WP5,   

WP6, WP7,   

WP8, WP9   

M22   
End of the Pilots. Impact Assessment work 
and Lessons Learnt tasks contributing to the 
Roadmap formation. Major Dissemination 
effort to mobilize policy makers to provide 
feedback for the Roadmap.   

MS6   End of the Project   WP1, WP7, 
WP8, WP9   

M24   
Delivery of the Final Impact Assessment 
Report. Delivery of the Roadmap.  
Organization of the project’s conference. 
Final meeting of the project and preparation 
of the final report.   

 

The consortium has also set a number of key performance Indicators (KPIs) to effectively 
monitor the progress and impact of the project. Continuous monitoring of KPIs has enabled 
the evaluation of the project’s progress in terms of the technical, pedagogical and economic 
impact of the Learning from the Extremes Preparatory Action, and has facilitated 
improvement through identifying and incorporating modifications in the work plan when 
needed.  
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The targets set in relation to the KPIs are presented in the following Table (2nd column) together with the data documenting their achievement (column 3). 
The table is the basic evidence of the project’s success. Details about the attainment of each indicator and target are presented in Chapter 4 (Presentation of 
results).  
 

Table 2: Attainment of Targets/KPIs 

 

Key performance indicator Target value Description and Expected Impact Attainment of Target 

Participatory Engagement 
Activities 

10 per country (WP2, WP3). 
Involvement of 1,000 

stakeholders 

Needs Analysis, Vision Building, Practice 
Reflection, Summative Reflection, to gain 
insight and understanding & strengthen 
dialogue between all actors. 

111 in total  
(see Table 7) 

Best Practices and Tools 
for Rural Schools   

>50 Exemplary Cases (WP3) 
Exemplary cases to populate the project’s 
Inventory and act as reference points for the 
school pilots.  

55 best practices in total are available on the LfE 
platform 

 

Number of Applications to 
be submitted 

150-300 (WP4) Expected number - User-friendly Application 
Process for school communities 

290 projects were submitted 

(see Table 8) 

Number of Projects to be 
supported   

80 with aver. funding 
15,000€ (WP4) 

Projects to be financed through the FSTP 
Mechanism. 

76 projects (see Table 10) 

Number of Schools to be 
supported (100% schools 
of low technological 
maturity)   

 

100-150 (WP4) 

 

Projects to be submitted by small school 
partnerships. Financial support will be allocated 
to install the Entry HECC Scenario in all 
participating schools- Equal opportunities to all 
schools.  

 

123 schools (see Table 10) 

 

Total funding to projects  1,200,000€ 

(WP4) 

>50% of the funding will be allocated to the 
small-scale projects.   

1.185.348,82 € 
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Estimated additional 
funding for the Schools 
from ERASMUS+ KA1 and 
KA2 projects   

 

>500,000€ 

(WP6) 

Funding from ERASMUS KA1+ and KA2 
successful applications that will be prepared 
from the participating schools with the 
consultation of the consortium (submitted 
during the pilot phase of the project) - Effective 
and Meaningful Consultation Process.  

16 applications for funding through ERASMUS+ 
Mobility (KA1) in 2023: received funding of 60,000€ 

43 applications for funding through ERASMUS+ 
Mobility (KA1) & 2 applications for funding through 

ERASMUS+ School Partnerships (KA2) in 2024: 
expected funding 430,000€ & 400,000€ respectively. 

Duration of Evaluation & 
Contract Preparation 

2 months (WP4) Fast-track process   2 months 

Number of Schools per 
project   

1-5 (WP4) Number of schools participating in the small-
scale projects   

~2 schools per project 

Consultation Targeted 
Services  

4 categories of Services  

(WP5) 

Services for the small-scale project and the rural 
schools’ communities - Consultation and 
Training Services.  

All four categories of service (community building 
tools, authoring tools, networking, mentoring) are in 
place 

Geographical coverage    10  

(WP2, WP4, WP5, WP6) 

Greece, Portugal, Cyprus, Croatia, Finland, 
Ireland, Bulgaria, Romania, Italy and Spain - 
Wide EU Coverage (Countries).   

Greece, Portugal, Cyprus, Croatia, Finland, Ireland, 
Bulgaria, Romania, Italy and Spain. 

Teachers Involved   
>500   
(WP2, WP4, 
WP5, WP6) 

School Leaders and Teachers (minimum 
number) to participate in the small-scale 
projects - Wide EU Coverage (Teachers).   

935 teachers participated in the projects (see Table 
11) 

Students Involved   
>6,000 

 (WP2, WP4, 
WP5, WP6) 

Students (min. number) to participate in the 
educational activities making use of the installed 
infrastructure - Wide EU Coverage (Students).   

9255 students participated in the projects (see Table 
11) 

Local Communities 
Involved  

100-150  
(WP2, WP4, 
WP5, WP6) 

Local Communities to use the installed 
infrastructure in the school (school as 
community hub strategy) - Wide EU Coverage 
(Local Communities).   

More than 123 local communities were involved 
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3. Evaluation methodology and tools 

 

3.1 Evaluation methodology 

This final Quality Assurance report provides an overview of the project's performance, 

achievements, and lessons learned throughout its lifecycle. It assesses the project's adherence 

to objectives, timelines, budget, and overall success in meeting stakeholder expectations. It 

finally provides insights into the findings and recommendations, aiming to maximise results 

and impact of the current project as well as of future projects.  

The current report is the second part of Quality Assurance procedures after the Interim Report 

delivered in January 2023. The first part aimed to track the progress of tasks and activities 

carried out for the realization of the project’s objectives and keep the project stakeholders 

informed. There was an effort thus to estimate whether the project’s elements met its 

requirements, to check compliance with the original plan and ensure that the whole process 

has been thoroughly monitored with a view to constant improvement and refinement.  

Given the above, there was a twofold scope, a summative as well as formative one, with an 

emphasis on the later in order to identify possible weaknesses and take up measures for 

improvement. Summative evaluation data were used to shed light to the progress of work 

that had been done up until then, although outcome evaluation was not possible for most of 

the work packages. Whenever this was feasible, effects or impact were also investigated 

providing an overview of the outputs completed and delivered up to the 12th month of the 

project’s implementation. The formative component of the Quality Assurance process, on the 

other hand, collected data to encourage reflection by the partners and monitor the project’s 

progress, investigating possible risks and problems to be dealt with. 

The current, final, Quality Assurance Report is more of a summative nature (Scriven, 1991) 

and certainly outcome-focused since it is undertaken at the end of the project, evaluating its 

impact, providing an overview of what has been achieved in relation to its objectives. It uses 

more objective, quantitative methods of data collection as well as qualitative ones in order to 

get a better understanding of the project’s achievements and impact, seeking to report not 

only on the outputs (i.e. deliverables, workshops etc.), but on the result of these outputs too 

(i.e. outcomes) (Blank, 1993; Davidson-Shivers et al., 2018). 

In order to provide a more integrative and participatory approach to evaluation (see Patton, 

2008), apart from reviewing the outputs of the project there has been an effort in both the 

interim and the current final report to engage partners, through a questionnaire survey, to 

maximize the credibility of the evaluation process and the use of its findings (Torres, 2010).  

The model selected as more appropriate for the evaluation of the LfE project, given its 

characteristics described above, is the CIPPO Evaluation Model developed by Sax (1989), 

expanding Stufflebeam’s CIPP Model of the late 1960’s (Stufflebeam & Coryn, 2014). The 
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model covers all the aspects of the project, that should be studied and evaluated, that is 

context, input, process, products and outcomes: 

• Context evaluation looks into the contextual conditions, the 
expectations of the community, the vision and mission of 
the project to be evaluated. Context evaluation 
assesses needs, problems and opportunities as based 
for defining goals and priorities and judging the 
significance of outcomes.  

• Input evaluation, produces information about the 
implementation strategy as well as the human resources 
engaged (partners, teachers, students, members of the 
community etc.) and other resources (facilities, 
infrastructure, educational material etc.) 

• Process evaluation, produces information 
about the programme implementation, its 
activities, participation of participants, use of funds, interactions and communication in 
the course of the project. 

• Product evaluation identifies intended and unintended issues to determine effectiveness: 
the extent to which the objectives have been achieved, the obstacles encountered and the 
solutions provided.  

• Outcomes evaluation is particularly important in the present endeavour, in order to 
enhance comprehensiveness of its results and conclusions in view of its sustainability. In 
this context, to determine the quality of the products developed by the project, the 
positive and negative impacts felt by related parties, including participants are necessary 
to be estimated. 

3.2 Evaluation indicators  

Given that “project evaluation is a multi-layered affair” and that “because projects vary in size, 

availability of resources and specific goals, they must be adapted to the uniqueness of its 

context, especially with changes occurring over time” (Haass & Guzman, 2020).  As a result, 

“the project evaluation field is fractioned with multiple approaches attempting to show 

diverse angles of the phenomena to different audiences” (Haass & Guzman, 2020).  According 

to relevant literature, most project evaluation approaches consider mainly objective aspects 

such as time, cost and quality (Anzoise & Sardo, 2016), overlooking subjective aspects that 

reflect the dynamic and complex nature of the projects or neglecting “soft” criteria such as 

longer-term goals or impact on society and the environment.  

For this reason, it was considered more appropriate for the needs of the current report to 

apply not only objective and tangible criteria for the evaluation of its aspects, but also criteria 

which reveal its dynamic nature. This perspective that accounts for both objective and 

subjective aspects of the project is rendered to fit the nature of LfE project particularly, since 

communication has been an essential element for its effective implementation while the 

accomplishment of its goals has been extremely dependent on a number of factors relating – 

among others - to the efficiency, willingness and context of schools and teachers in different 

countries participating in the project. That means that the present evaluation needs to go 

Context 

Imput

ProcessOutput

Outcomes

Figure 4: CIPPO Evaluation Model 



   

 

 D1.4b. LfE Quality Assurance Final Report  20 

beyond the number of objective, tangible, mostly quantitative criteria and indicators, in order 

to include a set of more subjective qualitative criteria which capture mainly the beliefs and 

attitudes of the people involved. 

Thus, the evaluation framework includes a selection of criteria, qualitative and quantitative, 

accounting for both objective and subjective dimensions of the project, going beyond a 

simplistic examination of success and failure. The evaluation methodology is designed and 

implemented on the basis of the nature of the activities, the deliverables, the results and the 

participants’ roles and responsibilities.  

The evaluation criteria are qualitative and/or quantitative depending on the particular object 

evaluated. In more detail, the criteria are designed based on: 

• the general project’s goals  

• quantitate input and output indicators set by the project (number of deliverables etc.) 

• qualitative input and output indicators relating to the specific Work Packages and tasks. 

The organization of the work for the present review and, consequently, the presentation of 

its results are based on the five stages of the CIPPO model described above. So, the sections 

of the presentation are structured as follows:    

1. Context: It will provide information about the current situation in the participating 

European countries as far as education in remote areas is concerned, the digital gap that 

may exist as well as the need for resulting from the national, European and international 

policies and priorities set to prepare future citizens. It will review the problems and 

challenges that triggered the launch of the project as well as the opportunities it should 

take advantage of.  

2. Input: In this section, the implementation strategy of the project will be reviewed, that is 

the planning and management set up, as well as the characteristics of human (partners, 

teachers, students, members of the community etc.) and other resources (facilities, 

infrastructure, educational material etc.) in the project. 

3. Process: This section explores the project implementation itself, that is its core activities, 

interactions and quality of communication in the course of the project. It will thus see into 

the running of the project in relation to its planning and goals looking into the following 

areas: 

• Project management 

• Implementation of activities and tasks  

4. Product: This section will be referring to the deliverables of the projects including the 

school’s projects, in comparison to the goals set. It will investigate the extent to which the 

results have been able to meet the objectives set, looking into the following areas: 

• Deliverables  

• Schools’ projects 

• Professional development of teachers  

5. Outcomes: This section will focus on the impact of the project to all stakeholders and its 

potential to continue and even extend its positive effects/benefits to more schools and 

countries, minimizing at the same time the problems and difficulties encountered during 

its course of implementation: 

• Impact of the project on schools/ teachers/ students/ wider community 
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• Sustainability potential 

It becomes obvious from the above that the main stages of interest to be evaluated in the 

context of the present report are the process, the products and the outcomes of the project. 

Taking into consideration all the above, the criteria /indicators used in the current evaluation 

endeavor, are presented in the following table: 
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Stage Area Criteria Indicators 

P
ro

ce
ss

 

Project 
management  

i. Effectiveness of management and running  
 
 

ii. Effectiveness of communication and relationships  
 
 

iii. Effectiveness of meetings  

i. Scheduling of reports/deliverables, maintaining the schedule, monitoring 
and reporting, decision making processes, level of partners’ satisfaction in 
relation to management and running 

ii. Provision of necessary liaisons, level of partners’ satisfaction in relation to 

communication, effectiveness of communication tools 
iii. Level of partners’ satisfaction in relation to organization, materials etc. 

Implementation 
of activities and 
tasks 

i. Smoothness and efficiency of workflow  
ii. Effectiveness of communication with and support 

of schools  
iii. Organization and efficiency of dissemination 

activities  

i. Compliance to project schedule 

ii. Attendance, organisation and process of training, support to schools, 
effectiveness of communication platform  

iii. Level of partners’ satisfaction with dissemination tools 

P
ro

d
u

ct
s 

Deliverables  
 

i. Fulfilment of contractual obligations  
 

ii. Quality of deliverables  
 

i. Attainment of milestones and KPIs 
ii. Compliance to project schedule, contract requirements and management 

guide, achievement level of expected goals per Work Package, 
development of mechanisms and tools 

Schools’ projects i. Quality of schools’ projects  i. Schools’ reports and results 

Professional 
development of 
teachers  

i. Development of support mechanisms  
 

ii. Participation of teachers 

i. Participatory Engagement Activities, workshops, School Innovation 
Academy, support to teachers 

ii. Level of attendance  

O
u

tc
o

m
e

s Impact  i. Estimation of impact on schools/teachers/ 
students/ wider community 

i. Research on impact done in the respective deliverables 
ii. Relevant data and statistics 
 

Sustainability 
potential 

i. Estimation of sustainability potential i. Relevant data and statistics, results of the project, conclusions of 
deliverables, partners’ opinions 

 

Table 3: Evaluation template - criteria and indicators 
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3.3 Evaluation methods and tools  

Based on the nature of each set of indicators, the following methods are used for the 

evaluation procedures of each activity of the project 

• Desk research: Review of existing data and materials (deliverables, platform, schools’ 

response etc.) 

• Survey: Results based on the questionnaire responses (relating to qualitative 

indicators mostly). 

A Quality Assurance Questionnaire was constructed for the development of the current 

Quality Assurance Report based on the structure and questions set in the previous 

Questionnaire for the Interim Report (D1.4a) to ensure continuity and comparability. The 

questionnaire was also anonymous and was addressed to all the members (personnel) 

participating in the project, whatever their role may be. It was not meant for third parties 

participating in the project (e.g. schools). Its purpose was to investigate partners’ opinions 

concerning LfE’s processes and relationships as well as their aspirations and satisfaction in 

relation to the work that has been done. The questionnaire was created and administered 

through the online survey tool LimeSurvey. The main categories of the questions posed were: 

A. Expectations 

C. Management 

D. Communication and dissemination 

E. Meetings 

F. Final evaluation 

Most of the questions were closed, in 5-point Likert scale, but there were also a number of 

open-ended ones, asking about the partners’ opinions or comments on certain items (see 

Annex).  

The survey achieved a reasonably acceptable response rate of about 44% (23 responses out 

of 52 persons working in the project). It is considered to be a low response rate however, 

given that it was addressed to a small number of people engaging in the project. Taking into 

consideration that there may be some bias due to selective non-response, the results are 

presented in the relevant section because they can still provide useful information about the 

course of the project.  
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4. Presentation of results 

 

4.1 Context  

This section looks into the contextual conditions, the expectations of the community, the 

vision and mission of the project to be evaluated. The needs, problems and opportunities are 

described in brief as a base for the definition of goals and priorities which will in turn judge 

the significance of outcomes. The description of context provides information about the 

current situation in the participating European countries as far as education in remote areas 

is concerned, the digital gap that may exist as well as the need for resulting from the national, 

European and international policies and priorities set to prepare the future citizens. It will 

review the problems and challenges that triggered the launch of the project as well as the 

opportunities it should take advantage of.  

4.1.1 Conditions and needs of education in rural areas 

The description of the conditions and 
needs of education in rural areas, the 
perspective, the components and 
principles of technology-enabled and 
resource-based learning, as well as 
the implications for creating and using 
digital resources for learning purposes 
has been a basic part of LfE’s work, 
making an attempt to summarise the 
existing research on obstacles and 
enablers for rural education and to 
come to a conclusion for a needs 
analysis on a general level.  

The initial needs analysis in WP2/D.2.1 
has demonstrated the complex multidimensionality of the aspects related to rural education: 
the community, the school, the teacher, the learner, the parent, other stakeholders, the 
competencies and the development of skills and competences, the resources such as 
hardware, software, education materials and network access, and so on. This research was 
continued, refined and validated later on a local level (D.2.2). 

According to the above research, during the Covid pandemic many schools, particularly those 
located in rural areas, faced severe challenges with the switch to distance and online learning, 
due to their limited digital readiness. Many teachers seem to lack relevant digital 
competences or teaching materials for remote teaching, students often lack connectivity or 
access to digital devices, tools, and content at the place where they learn. While it cannot be 
stated that connectivity is no longer an urban issue as there are still many households, schools 
and even businesses in city centres with poor access, the connectivity issue tends to be much 
more pronounced in rural areas. Remote teaching using ICT was not only limited by the lack 
of reliable and sufficient internet, but also by factors such as access to digital devices such as 
laptops or smart phones, or the lack of teachers’ experience in remote teaching 
methodologies and their limited technical skills. It became clear that that digital divide is still 
there and not all have the same level and quality of access to the means to teach and learn 
online. This loss of learning opportunities impacted especially those living in rural areas.  

Figure 5: Schematic overview defining urban-rural typologies 
(Source: Eurostat 2019) 
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“Addressing Challenges and Elevating Opportunities in Rural Education” (D.2.1) has 
therefore intended to lay the conceptual foundations for the design of the Learning from the 
Extremes approach. LfE has prompted reflection to start the discussion on the key focus areas 
for the project and provided the basis of the educational foresight work developed throughout 
the project and through the involvement of a large number of rural schools in the pilots.  

Apart of the problems stated above, in many (rural) areas transportation is insufficient, 
unreliable, expensive, slow or at worst all at the same time. Pupils are limited in their mobility, 
especially in rural areas, the school they attend will largely be determined by the proximity to 
their home. And even then, travelling to and from school takes in some places more than two 
hours per day. Given the lack of opportunities for pupils to choose their school because of 
their travelling limitations and the distance to schools, therefore rural schools bear almost all 
the responsibility for the educational opportunities of young people in rural areas. 

In its Rural Study “Delivering Quality Education 
and Health Care to All Rural” OECD describes 
the multidimensionality of education provision 
and how it acts as a key factor both for rural 
economic development and for the well-being 
and cohesiveness of rural communities as 
shown in Figure 6. 

The qualitative and quantitative characteristics 
of rurality are described in brief below:  

▪ Remoteness or geographical distance 
causes a disadvantage in human capacity, a 
smaller offer in services such as health care, 
work, transportation, communication, 
education and culture. 

▪ Small population size and sparse population, resulting in a disadvantage of economies of 
scale.  

▪ Declining population due to increased urbanisation and out-migration. 
▪ Lower socio-economic status in most countries.  
▪ Ethnically homogeneity and social cohesion contribute to a higher degree of community 

feeling. 

Remoteness has an important impact on education (OECD 2015): 
➢ there is usually much less competition  

➢ classes and schools are often smaller 

➢ there is often a shortage of teachers  

➢ schools are struggling to offer support for special needs education, because of the 

shortage of specialised professionals.  

➢ lower educational expectations are also significantly Lower rates of tertiary education 

completion 

➢ lower rates of digital skills development  

➢ lower results in reading skills (see also PISA 2018). 

Positive impact is reported in terms of teacher’s satisfaction with their salary and work, as 
well as of involvement of parents, local stakeholders and the community in the activities 
supporting schools, demonstrating the importance of schools for social cohesion at the heart 
of a rural community (PISA, 2018).  

Figure 6: Issues shaping rural skills and the 
provision of rural education (Source: OECD 2021) 
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Access to broadband: Only 60% of households in rural areas have access to fast broadband 
(>30Mbps), compared to 86% of the EU population as a whole.  

 

Figure 7: Internet connection type at schools in % of students (Source: European Commission 2019) 

 

Figure 8: Internet speed at schools in % of ISCED 3 students (Source: European Commission 2019) 

 

Figure 9: Internet speed at schools in % according to location (Source: European Commission 2019) 

 

Figure 10: Internet connection type at schools in % according to location (Source: European 
Commission 2019) 

Access to resources and capacity: Digital technologies have changed the way teachers teach 
and the way students learn, and they play a vital role in every part of education from 
administration and management over content creation to teaching and learning at school as 
well as at home, as was clearly demonstrated during the Covid pandemic. Computers have 
made teaching and learning easier, more accessible and more interesting than before allowing 
for: 

▪ Access to resources anywhere anytime by means of the Internet 
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▪ Communication between all parties involved (administrator, teacher, student, 
parent…) 

▪ Creation of shareable teaching and learning materials 
▪ Data processing 
▪ Learning structural thinking, coding and programming  
▪ Processing, presentation and storage of information 
▪ Creation, use and re-use of audio-visual media.  

Access to digital devices in schools is an indication of a school’s readiness for learning and 
teaching challenges today and in the future, but not the only one. The following elements are 
also contributing to a comprehensive ICT enabled school.  

Hardware availability:  

▪ Computers, tablets, electronic whiteboards, peripherals such as printers, scanners, 
cameras, storage devices, servers, all in proportion to the school size  

▪ Secure and sufficient access to the Internet in proportion to the school size 
▪ Wired and/or wireless LAN infrastructure network, enabling use of BYOD  
▪ Qualified maintenance and service support, including updates and replacement plans.  

Pedagogy for technology enhanced learning  

▪ Pedagogical skills 
▪ ICT supported teaching skills  
▪ Suitable ICT based teaching and learning materials, content, and software  
▪ Continuous professional development in technology enhanced learning and teaching.  

4.1.2 Challenges and opportunities for rural schools 

All the characteristics mentioned above, and particularly lower socio-economic status, lack of 

resources and connectivity that results in isolation and lack of career or development 

opportunities, create a number of challenges for rural education (see D.2.1):  

▪ Creating an effective learning method in the multilevel classroom 
▪ Management of multilevel classrooms  
▪ Teacher training and peer-learning 
▪ Use of ICT to overcome isolation 
▪ Networking for sharing teaching practices and teacher training,  
▪ Developing teaching strategies to improve cooperative distance education (ICT usage, 

distance learning methods in small groups) 
▪ Strengthening the relationship between school, local community and administration.  

Other challenges that have resulted from the Covid pandemic experience are relating to:  

▪ the assessment of the resources that are needed for a transition to distance or hybrid 
learning 

▪ the extension of co-operation or partnership between schools and other institutions or 
national pedagogical centres, 

▪ considering health and well-being as main parameters of the education processes, apart 
from teaching itself  

▪ adapting education practices on the basis of the assessment of resources,  
▪ the provision of professional support and capacity building for teachers,  
▪ the involvement of all stakeholders on all levels, from policy support to delivery of 

education itself,  
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▪ the development of a comprehensive communication strategy. 

On the other hand, opportunities relate to the fact that: 

• teachers are in general more enthusiastic in their jobs, and happier with their 
financial condition in rural areas. Moreover, the older segment of the teacher 
population on average shows a greater stability in terms of their base of work, and 
subsequently a higher degree of commitment to the job as well as a higher degree of 
involvement with the parents and other stakeholders in the community.  

• students in rural areas show a better school discipline, in terms of classroom 
behaviour and punctuality, and are in general more satisfied with life, in terms of 
wellbeing and feeling of belonging.  

• Schools are smaller with fewer classes per school and on average fewer pupils per 
class or per teacher. As a result, there are more opportunities for individualised 
learning and better relationships if this is supported by the competences and skills of 
the teachers.  

• Schools are in general better embedded in the local community and can rely more on 
support from local stakeholders, parents and businesses.  

4.2 Input 

In this section, the implementation strategy of the project is reviewed, that is the planning 

and management set up, as well as the characteristics of human (target groups, partners, 

teachers, students, members of the community etc.) and other resources (facilities, 

infrastructure, educational material etc.) in the project.  

Taking into consideration all the characteristics of rural schools and rural education, described 

in the previous section, LfE has tried to look into the different implementation parameters of 

the actual settings that seem to be of primary importance. The implementation parameters 

identified in the framework of the implementation strategy development were divided in two 

major groups: 

• those directly referring to the local circumstances; and 

• those relating more generally to the project, its priorities and potential. 

4.2.1 The local circumstances: Target groups and “key areas” 

Learning from the Extremes (LfE) has explored the potential of the selected schools to act as 

Learning Hubs in their communities. Part of the objectives of this strategy was to provide 

eLearning tools that could be used (with the assistance of the teacher) by all members of the 

local community, in need of continuous training/education. Apart from the students, the local 

community in need of such support could include farmers, people in the tourist industry, small 

businesses, etc. The creation of such horizontal links from a school or a group of schools to 

their local community is considered to be a major development. The advantage of such 

development is that it helps recruiting parents and the local community to support the 

students’ learning and possibly to provide material and financial help to schools or vice versa. 

It furthermore provides valuable experience; skills and contacts that can help students gain 

the confidence and knowledge necessary to seek employment and to establish themselves 

within the adult community in the future.  
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An open (extended - beyond the school) community of practice can provide a structure for 
fostering growth, sharing experiences and best practices, and enhancing learning goals. 

The design of the learning scenarios has taken into account the variety of target groups 

(students, teachers, school heads, parents, local community, etc.), and the “key areas” in 

which these groups are expected to become active as learners.  

What is more, the design-based research approach adopted by the project also requires that 

the local settings be taken into consideration, and users be involved, and monitored, in the 

design process. This is achieved through the participation of end users in participatory 

engagement activities, in which they were expected to provide the pedagogical and 

technological teams of the project with insights into their particular needs, and gradually more 

and more feedback, which would form users’ own input into the process of designing and 

redesigning the broadband services offered, so that eventually they best match the local 

needs. Through a series of well-designed participatory engagement activities, the project has 

aimed to involve participating schools in a continuous dialogue with other school communities 

and other stakeholders (technology providers, policy makers, experts and researchers in the 

field of rural education, local stakeholders, NGOs) to exchange ideas and best practices during 

the development of their innovation pathways. To do this multi-stakeholder dialogue focused 

on three key areas:  

a) Strengthened organisation and support for rural schools  
b) Supporting equity and excellence in rural schools and  
c) Supporting rural schools as community and educational spaces 

Basic parameters in this process were the: 

• users’ interest and motivation: For the development of the scenarios, work 
conducted previously in the project for the identification and analysis of user needs 
has served as the main indicator of the interests and motivation of the various, 
diverse rural communities across Europe.  

• current learning culture: In order to introduce ‘a new learning culture’ through the 
design and implementation of the learning scenarios, it is necessary to find out what 
the current learning culture of citizens in a rural community is: 
o Average educational level of the target group  
o Exceptional cases of target group members above the average educational 

level, or with exceptional creativity  
o Previous innovative, learner-centred learning experiences  
o Eagerness to adopt applications in each of the three key areas above 
o Readiness for the development of synergies between local stakeholder  

• users’ familiarity with ICT: The current level of familiarity of target users with new 
technologies is an important parameter influencing the content and level of 
complexity of the learning scenarios.  

• language and other local aspects: Users’ linguistic and cultural background are taken 
into account in the process of decisions regarding which learning scenarios can and 
should be implemented in each cultural context, given, among other things, the 
implications of localisation of content existing in another language, as well as any 
local sensitivity to certain issues. 

• building international collaboration: special attention was paid to a) providing 
opportunities and motivation for the development of activities and collaboration 
involving users from as many pilot sites and countries as possible; and b) avoiding the 



   

 

 D1.4b. LfE Quality Assurance Final Report  30 

concentration of activities around national nodes, with little or no interaction across 
the borders. 

4.2.2 Beyond the local context: potential and limitations of the available technologies and 
services 

During the scenario development, which has been the main point of the LfE strategy, user 

needs and available digital education tools and services, come together. Priority was given 

to the development of learning scenarios that take advantage of the advanced potentials 

offered by digital education tools and services while, at the same time, are flexible enough to 

support effective implementation of the learning activities. 

In this process, the analysis of user needs informs the selection of digital educational tools and 

content that seem to respond better to the local circumstances of the users, and where the 

decisions are made about how end users will be involved in the use of these services in order 

to get familiar with the new possibilities, and, gradually, come to a point of user maturity 

whereby they will develop their own solutions to cover their own particular needs. Through 

the evaluation of the implementation experiences and the user feedback generated in the 

participatory engagement activities, the users gradually are expected to become more and 

more involved in a process of customising the scenarios, so that they describe activities that 

best respond to the various local needs, priorities, and circumstances. 

The learning design, building upon the analysis of needs, has been based on a list of 

pedagogical and organisational principles to be followed in the schools’ scenarios.   

Pedagogical principles 

✓ Learner motivation: The learning experience should be relevant to the learner’s 
existing motivation and encourage the deepening of this motivation 

✓ Personalized learning experiences: The individual learner should be presented with 
content and interaction personally relevant to them. The overall learning design 
should be adapted to the local context 

✓ Challenging learning experiences: Learning should be sought through authentic and 
meaningful learning activities promoting learner’s enjoyment and creative 
involvement in the learning process 

✓ Learner’s informed consent: The learner should be informed in advance about the 
learning activity: its purpose, procedures, activities, equipment, options, conditions, 
potential benefits and drawbacks 

✓ Learner in charge of their learning: Learner’s conscious personal investment in the 
learning effort should be encouraged and facilitated, as well as their stable belief in 
their personal responsibility and initiative for whatever relates to their own learning 

✓ Learner-inventor: Learners should be encouraged and facilitated to use the 
opportunities and resources on offer to invent their own solutions for their own 
personal learning needs 

✓ Learner-producer: Learners should be encouraged and facilitated to develop gradually 
into more and more critical and creative users of the opportunities and resources on 
offer, becoming generators of knowledge and new content rather than remaining 
consumers of ready-made solutions. 
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✓ Promotion of lifelong and informal learning: Informal learning should be facilitated 
even in formal learning contexts, and a culture of ‘learning everywhere throughout 
life’ should be promoted 

✓ Social learning: Learning through social interaction and collaboration should be 
encouraged. In online distance education settings, learner’s ‘social presence’ should 
be supported 

✓ Inclusion: Gender-, age- and ethnicity-inclusive approaches should be followed. 

 

Organisational principles 

✓ User’s ICT skills: The learner should be adequately ICT-literate to be able to access and 
exploit the digital education tools and services 

✓ User’s self- organization: The learner should be adequately prepared to manage their 
time and organize their own learning 

✓ Addressing resistance to change: Resistance to change is inherent when introducing 
innovations: new technologies, new ways of working, new ways of learning… 
Strategies should be incorporated in the design to overcome this resistance 

✓ Multidisciplinary learner support: The learning experience should be organised and 
supported comprehensively and creatively, though multidisciplinary expertise: 
pedagogical, organisational, technical, administrative. Good organization of the 
support team is crucial. Team members’ roles should be made explicit to the learners. 

✓ Efficient learn-er support: Efficient support on demand, at local and central level, is 
necessary, providing solutions to arising problems and managing emerging crises 

The central educational concept underlying all scenarios is personal empowerment and 

development. The main subject of this empowerment is the individual user (school head, 

teacher, student) and the main way of this empowerment is through helping each one of 

them to become an independent learner. 

As for the digital education tools and services, the Learning from the Extremes consortium 

has brought together expertise and past experience in different settings and piloting of digital 

education, which have been tested in the framework of past projects and proven successful 

and useful for users in different contexts. The corresponding tools and applications have 

constituted an important asset in the overall design of user-centred activities in LfE: by making 

such tools and applications of proven value and user acceptance available to people in the 

rural communities, the consortium has intended to achieve a first familiarisation of the various 

user groups with some characteristic possibilities and opportunities available, at various levels 

of difficulty, user effort demand and prerequisite experience. Based on the first experiences 

of using such applications and tools, users are expected to gradually discover the various 

solutions technology can offer to their own problems, becoming more and more independent 

and creative in the use of ICT.  

The provision of necessary digital education tools, services and content to rural schools are 

regarded to be the driving force throughout the Learning from the Extremes project, through 

a user-centred methodological approach to secure the relevance of the various implemented 

applications with the real needs of the users.  
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Organising the various possible learning circumstances of the user groups, the scenarios 
distinguish three different, yet strongly interrelated “key areas”: 

1. Strengthened organisation and support for rural schools  

2. Supporting equity and excellence in rural schools  

3. Supporting rural schools to become learning hubs for the broader rural community 

All the above parametres of the implementation strategy have led to the development of a 

particular structure for the scenarios that were to be submitted, providing concrete 

instruction design models for the different ‘key areas’, and demonstrating the rationale, the 

learning goals and learning activities, the participants’ roles and processes to be followed in 

each case. This systematic structuring of the scenarios has served as a common framework 

for the anchoring and practical presentation of all scenarios to all stakeholders.  

Scenario title  Each scenario is given a clear title, demonstrative of its purpose and 
content focus. 

Rationale  A short text briefly describing the context, content, and purpose of the 
scenario. 

Area of 
implementation 

A table presents the key area in which the activities described in the 
scenario are mainly expected to take place, as well as the areas in which 
the activities could also, or might possibly take place. 

User groups 
addressed 

The user groups (Students, Teachers, School Heads, Parents, Private 
citizens) expected to or may possibly be interested in the scenario. 

Involved actors Characteristics (e.g. demographic information, educational background, 
motivation) of the actors involved in the scenario are presented. 

Specific goals The purpose and intentions of the scenario in the form of specific 
goals/objectives. 

Connection 
with identified 
user needs 

The identified user needs addressed by the scenario are selected out of 
a list. 

Connections 
with curriculum 

The links of the proposed scenario with certain areas of the school 
curriculum or other formal education curriculum. 

Types of 
learning 
supported 

The most relevant pedagogical approaches, out of a list, to the ones 
adopted in the scenario. 

Temporal mode 
 

Whether the scenario foresees time-independent activities (e.g. 
asynchronous interaction with others) or time-dependent activities (e.g. 
synchronous interaction with others) or both. 

Prerequisite 
competence 

The knowledge and skills needed in order to participate in the activities 
effectively. 

Applications 
involved 

Technological solutions that can be used for the implementation of the 
scenarios. 

Narrative 
description 

Detailed description of the activities proposed. 

Evaluation 
parameters 
 

Information about the parameters of the proposed implementation that 
should be particularly focused upon in the evaluation. 

Relevant 
resources 

Additional information or resources about the scenario. 

Table 4: Structure of scenarios 



   

 

 D1.4b. LfE Quality Assurance Final Report  33 

4.3 Process 

4.3.1 Project management 

Based on the objectives of project management with its main aim being to ensure the smooth 

operation of the project in terms of day-to-day management and interfacing with the 

European Commission, as well as to guarantee that the project results have been produced 

according to high quality standards, the following activities have been carried out. 

IEP has carried out the necessary actions and contacts with the partners in order to ensure 

the smooth implementation of the project and to comply with the terms of the contract 

agreed by the consortium. IEP’s management team has been in constant communication with 

the representative of the European Commission so as to provide necessary information about 

the progress of the project as well as about particular issues arising. They have also provided 

support to the partners regarding both management and financial matters, trying to ensure 

that the schedules are met as far as submission of deliverables is concerned, check the 

partners’ financial reports and conduct quality control of the deliverables as well as of the 

project implementation in general.  

In more detail, D.1.1 Project Handbook, Quality Plan and Risk Management (M2) has 

supported all the partners through the project’s different activities serving as a single point of 

reference on the quality that would govern the course of the LfE project. In detail, it described 

the project management procedures, roles and responsibilities, the project baselines, the 

quality planning, metrics and control procedures, the risk management and contingency plan, 

the management of calls for proposals and the communication Management Plan. 

D1.2a Data Management Plan (M6 & M24) has further supported the management 
processes by providin an overview of the key procedures and structures necessary for the 
adequate treatment and storage of data generated and/or collected during the LfE project.  

The BSCW Collaboration Platform has served as an Internal Working Platform where all 
deliverables, management documents etc. were uploaded for all partners to share. This 
platform was later on substituted by MSTeams platform, which was considered by partners 
as more convenient to use. 

Seven (7) main meetings have been successfully held which offered the partners the 

opportunity to discuss, inform each other about the progress of their tasks, cooperate, plan 

ahead, provide solutions to problems and reflect on the progress made:  

• Kick-Off Meeting on 2-3 March, 2022 (online)  

• 30 June - 1 July 2022 in Athens, Greece  

• 5-6 September 2022 in Lisbon, Portugal  

• 17-18 November 2022 in Dublin, Ireland 

• 27-30 March 2023 in Jyvaskyla, Finland  

• 25-26 September 2023, online meeting 

• 18-19 January 2024, in Athens, Greece 

According to the periodic reports, these project meetings proved to be effective forms of 

communication especially for a multi–nation and multi-culture project such as Learning from 

Extremes. Through this communication and the discussion of the project management 

processes and project matters harmonization and convergence of the scientific and 

implementation activities and results of the project were achieved.   
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According to the results of the interim and the final QA questionnaire, the partners, in general, 

have expressed their satisfaction with the various aspects of the meetings held: 

1. The agenda was clear 

2. The objectives were appropriate 

3. The location of the meeting was appropriate   

4. The information shared was useful 

5. Decision-making was effective 

6. The material shared was useful (handouts etc.)  

7. There were plenty of opportunities for active participation and communication  

8. The assignment of follow-up tasks was clear 

9. The whole organization was satisfying 

10. There were opportunities for communication and exchange of ideas after the meeting 

itself as well 

D1.4a The Interim Quality Assurance Report (M12) has depicted the picture of the quality 

that had been achieved during the first year of the project’s implementation, providing useful 

feedback to the partners engaging in it, in relation to the effectiveness of its aspects and the 

need for improvement.  

Effectiveness of the Project management according to the results of the final Quality 

Assurance Questionnaire  

According to the results of the final QA questionnaire, the partners expressed their 

satisfaction in general (20 out of 23), with the management of the project (section A). In 

particular, the participants in the survey answered questions concerning:  

• The usefulness of the project’s Management Guide for their work in the project (Fig. 11). 

 

 
 

 

 

Figure 11: usefulness of the project’s Management Guide 
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• The effectiveness of the project management in relation to the following areas (Fig. 12): 

✓ Coordinating the joint efforts of the partners during the execution of the project 
✓ Assisting and facilitating the work of the partners    
✓ Providing helpful information      
✓ Motivating people involved       
✓ Working to develop a common understanding      
✓ Fostering respect, trust, inclusiveness and openness    
✓ Creating an environment where different opinions can be expressed 
✓ Resolving conflicts among partners       
✓ Ensuring the smooth progress of the work plan     
✓ Ensuring the fulfilment of the consortium's contractual obligations 
✓ Supporting partners in administrative matters 
✓ Running and maintenance of the project 
✓ Organising and assisting the running and following up of project meeting 
✓ Scheduling of reports and deliverables      
✓ Establishing and maintaining financial plan     
✓ Monitoring and reporting      
✓ Assisting in the communication and collaboration setting-up    
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Figure 12: Effectiveness of project management 

 

• Their opinion in relation to certain aspects of the project (Fig. 13): 

✓ response to the needs of the partners in relation to their role  
✓ progress of the project  
✓ development of tools for the achievement of its goals 
✓ flexibility of tools so as to be adapted in the different countries  
✓ appropriateness of schedule  
✓ effective completion of the project within expected budgetary constraints   
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Figure 13: Opinion in relation to certain aspects 

 

• Moreover, partners responded to questions concerning the communication among them, 

namely about: 

✓ the level of communication (Fig. 14) 
✓ the major points of conflict 
✓ their feelings when expressing their point of view (Fig. 15) 
✓ democratic decision making (Fig. 16 & 17) 
✓ usefulness of each communication tool for their work in the project (Fig. 18) 
✓ effectiveness of approach for communicating the project’s goals to the target group 

(Fig. 19) 
✓ effectiveness of the project’s dissemination tools (Fig. 20) 

0% 50% 100%

The project responds to the needs of
partners in relation to their role

The progress of the Project is  satisfying

The project is developing effective tools for
the achievement of its goals

The tools are flexible enough to be adapted
in the different countries

The original schedule has been appropriate

The project will be completed effectively
within expected budgetary constraints

Do you agree with the following? 

Absolutely disagree Disagree Uncertain – cannot tell Agree Absolutely agree



   

 

 D1.4b. LfE Quality Assurance Final Report  38 

 

 

Figure 15: Feelings when expressing views 

 

Figure 16: Democratic decision-making 1 

 

 

Figure 17: Democratic decision-making 2 
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Figure 19: Effectiveness of approach for 
communicating the project’s goals 

 

 

Figure 20: Effectiveness of dissemination tools 

 

Responding to the open question in relation to the major points of conflict in the course of 

the project’s running, some partners commented on the reasons of conflict instead of the 

points of conflict. All the answers are quoted below, with the exception of a few comments 

pointing to individual members: 
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“There weren't any major conflicts within the members of the group. 

There were some points of conflict but they were clarified 

Some few cases of different approach of understanding as regard the individual tasks 

There are no major conflicts, however some better coordination between WPs that should 
use the same data, was possible 

At times there were expectations that were not communicated effectively at the outset as 
some WP leads introduced extra work and obligations on the NCs. 

Better coordination was needed to lead the WP leaders so as to avoid conflicts among 
them. But somehow this project has still been more successful than most... 

Misunderstandings due to mostly unintentional omission of information 

Lack of respect from some partners for the work of others - Lack of respect shown to some 
partners -Manner of communication in meetings and emails 

Often emails are not responded to or acknowledged, particularly emails with actions items 
or minutes 

Pressure over adhering to very tight timelines, some of which is outside the control of some 
partners  

Schedule adherence in relation to deliverables, timely delivery of the deliverables 

Excessive bureaucratic work load”. 

The participants’ answers in relation to the changes they would make based on their 

experience from working for the project (open question) seem to focus on four major areas 

of improvement: clearer and more focused workflow/timelines/planning, more time for the 

project’s implementation, better coordination of work/ more meetings. 

• More focus on the work of schools  

• Less talk, more e-mails with concrete instructions/deadlines 

• Conduct more focused periodic online meetings  

• Ensure clear action items with timelines 

• More planning at the initial stage, faster development at the end 

• Sometimes we had successful in-person meetings but there was a lack of follow up 
to ensure action items were competed 

• Α more realistic timetable taking into account bureaucratic procedures 

• Scheduling: proposals and school's projects should have started 6 months before 

• The duration of the pilots’ implementation along with the monitoring and data 
collection process of the pilot 

• The time period in which it started and developed 

• One more year for the project.  

• More meetings with participation of rural schools of the host-country 

• More meetings in person 

• The use of external web-platforms could have resulted in less stress and extra work.  

• The burden on National Coordinators was a bit much, some tasks should have been 
avoided 

• Stronger dissemination  
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• The LfE community platform (https://www.schoolofthefuture.eu/en/lfe) 

• An open platform for communication among all people working for the project 

• Better coordination 

• Scheduling the virtual biweekly meetings for effective coordination  

• Project management. I think the SRT tool was not very well formulated in its 
statements, I would improve it. 

• More active coordination 

• More countries should participate 

• Summer schools and their role must be clarified at the outset for the NCs 

• Sustainability of the project should be more worked. 

The areas the partners chose to highlight at the final question of the Questionnaire, as the 
most important ones, are mainly referring to the success of the project despite some 
difficulties and problems: 

 

✓ The project achieved its objectives and showed clear evidence on the importance of 
actions like this to activate schools and their communities. 

✓ The project was a huge success indeed, we need to stress more on actual achievements 
and user feedback than to just fulfilling formal criteria. 

✓ The exceptional progress of the rural schools as a direct result of LfE. 
✓ The community involvement and the success of LfE to bring rural communities together. 
✓ The various workshops were highly focused and very successful in ensuring the 

continuous gathering of data to inform the progress of LfE. 
✓ The positive impact it had on schools. 
✓ Schools' achievements. 
✓ Testimonies/stories from schools.  
✓ Impact of projects to schools. 
✓ The significant impact of the project in promoting digital literacy, inclusion and openness 

of rural schools and their broader communities, given the small amount of funding they 
received and the relatively short period of implementation of their proposals. 

✓ Our progress despite the odds has been very effective. The schools were very engaged. I 
would encourage setting up a larger scale project like this around Europe in the future. 
It is important to showcase the evidence that we did have a large impact. For future 
projects, the community involvement should have some specific indicators (how many 
events, how many people came, what roles of people, which emails were sent by the 
schools to whom, which posts shared in social media etc.) that would be measured. 

✓ The ability the team had to achieve the goals. 
✓ How we engaged with schools  
✓ The brilliant work of the National Coordinators. 
✓ The enhanced role and coordination tasks of the National Coordinators.  
✓ Very good cooperation and team spirit from most of the partners and amazing added 

value provided to schools. 
✓ The importance of this programme as regard the necessity to be continued in the future. 
✓ We should definitely find an efficient way to continue the Project after its end. 
✓ This project definitely needs multiplication and continuation, we should stress that after 

the pilot some larger scale initiatives should be developed. 
✓ Recommendations for Future Projects (offer insights and recommendations for 

improving similar projects in the future, highlight areas where adjustments or 
enhancements could lead to better outcomes). 
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✓ Innovation and Creativity (assess the level of innovation and creativity demonstrated in 
the project's design and implementation, highlight any unique or groundbreaking 
aspects of the project). 

✓ The importance of teachers’ professional development for the school developmental 
plans. 

✓ The importance of expert guidance and support schools need for digital transition as well 
as the importance of the need of a dedicate school team coordinating the process of a 
digital development school plan.   

✓ The necessary autonomy that the school unit needs to implement its local and national 
educational objectives 

✓ Schools are more than willing to work towards their transformation when appropriately 
supported.  

✓ There should be strong efforts to support sustainability of the project even in the 
participating schools. Many of them may regard it as a project that has been 
implemented and completed. 

✓ All areas are important. Mostly it would be interesting that each school would develop a 
digital narrative (full of first-person insights) to be disseminated 

 

4.3.2 Implementation of activities and tasks 

The LfE project’s lifecycle has been 24 months. The work was organized in 9 Work packages 

(WP), including management and administration (WP1) and Dissemination (WP9). At the first 

stage, the Learning from the Extremes consortium was to conduct a Needs Analysis to identify 

creative options (WP2) and initiate a multi-stakeholders dialogue to define best practices with 

significant take-up potential in rural education (WP3).  

Next, an international call for proposals (WP4) from rural schools (or educational agencies 

responsible for networks of such schools) had to be published so as for the participating 

schools to be selected and receive funding to upgrade their infrastructure towards the HECC 

scenario. The school communities had to be supported with targeted services and community 

building opportunities (WP5) during a one-year long school-based pilots focusing on the 

optimization of the use of the provided technologies, digital solutions and content (WP6). The 

impact of the overall service to the school communities had to be assessed then (WP7) in 

order to provide a detailed analysis offering useful feedback to the project team to prepare 

the key outcome of the project, the Rural School Education Roadmap, describing a strategy 

on how to increase the access to digital solutions, tools and content for the rural schools 

(WP8).  

The Learning from the Extremes intervention is expected to be the first stage of the schools’ 

digital strategy that will ensure that these schools are digitally transformed to match their 

urban counterparts. Participating rural and remote schools are all expected to benefit from 

stronger, more responsive and reliable distance education platforms, online labs and 

simulations, supporting high-performance web-conferencing and collaboration tools. All 

schools should be able to share teaching excellence with professional support in the 

classroom, the school and the region. Students are expected to have modern, connected and 
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constructive learning spaces equipped to support engaged, personalised learning, and 

teachers to have the development, support and resources they need to integrate digital tools 

within the learning environment. School communities, in turn, are expected to have access to 

digital tools and connectivity for effective communication and collaboration.  

As the results from the desk review as well as from the Interim and the Final Quality Assurance 

Questionnaires, it can be stated that the workflow of the tasks and activities has generally 

been smooth and efficient. A few cases of minor delays in terms of deliverables’ submission 

were noted, and minor reservations in relation to appropriateness of schedule and to 

motivation of people involved were pointed out in the questionnaires. General satisfaction 

with the processes, communication and meetings was expressed with the exception of some 

causes of conflict during the process of selection of schools, and misunderstandings due to 

lack of common knowledge on specific aspects of the project as well as workload and 

responsibilities of certain members. 

As regards the tasks and deliverables themselves, the progress of work has, in general, been 

satisfactory. The website seemed to be quite efficient and the communication platform 

through its continuous update has also been effective as a tool for the majority of the 

members and supported the processes of the project.   

Communication with and support of schools, mainly coordinated by National Coordinators, 

was enhanced after the first year of implementation of the project through various workshops 

carried out within the participatory engagement activities, through a number of training 

activities offered to participating schools and through efficient use of the facilities of the 

community portal. 

A number of school visits were also conducted as part of monitoring the implementation 
progress as well as the results of the participating schools. 

Dissemination activities were also implemented successfully as indicated by the number of 

visits of the website and reported by the participants in the survey. More than half of the 

respondents considered the Thematic Workshops, the Events and the Webpage as the most 

effective project dissemination tools, whereas Newsletters were thought to be the least 

effective tool for a small number of participants. 

4.4 Products 

 

4.4.1 Fulfilment of contractual obligations  

 
The contractual obligations are mainly depicted in the Key Performance Indicators (KPIs) set 
and they are fully achieved as demonstrated in Table 2. 
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4.4.2 Quality and results of deliverables 

The project’s work has been organized in 9 Work packages (WP), including management and 

administration (WP1), set to be realized in 24 months. 

 

  

 

 

 

 

 

 

Figure 21: The LfE work-plan structure 

Below there is a brief overview of the Work Packages’ objectives, as set in the proposal 

approved and adopted by Grant Agreement “LC-01760255 / 101052266 LfE / Learning from 

the Extremes”.   

Table 5: Work Packages - duration 

Work 
package 

No 
Work Package Title 

Lead 
Participant  

Person-
Months 

Start 
Month 

End 
month 

1 Project Management IEP 17 1 24 

2 Needs Analysis ATiT 29 1 14 

3 Rural Schools Innovation Strategies UCY 32 1 23 

4 Calls for proposals support mechanism EA 32 1 24 

5 Community Building and Support NUCLIO 41 1 24 

6 Pilots Implementation and Training CARNET 56 4 24 

7 Impact Assessment TCD 34 1 23 

8 Learning from the Extremes Roadmap IEP 24 15 24 

9 Dissemination and Awareness Raising SV 28 1 24 

   293   
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All deliverables were formed based on the 

LfE Deliverable template (D1.1. Project 

Handbook, Quality Plan & Risk 

Management), providing a deliverable 

identity sheet and specifying formatting 

for the most used elements of deliverable 

report. The workflow was also prescribed 

through an indicative process for 

preparing deliverables. The due dates of 

some deliverables have changed after the 

Amendment of the GA and Annex 1 which 

has been in effect since the 21-11-2023.  

 

Table 6: List of deliverables per Date 

    Deliverable  Work 
package  

Lead  
participant   

Date  

D1.1   Project Handbook, Quality Plan & Risk Management   1 IEP   31-03-2022  

D9.2a   Dissemination material   9 SV   30-04-2022  

D2.1   Addressing Challenges and   
Elevating Opportunities in Rural Education    

2 ATIT   31-05-2022  

D4.1   Calls Publication   4 INTRA   31-05-2022  

D5.1   Support Mechanism   5 NUCLIO   31-05-2022  

D7.1   Impact Assessment Plan   7 TCD   31-05-2022  

D9.1   Dissemination and Awareness Raising Plan   9 SV   31-05-2022  

D1.2a   Data Management Plan   1 IEP   31-07-2022  

D2.2   Needs Analysis   2 ATIT   30-09-2022 

D2.3   Generating Creative Options   2 EA   30-09-2022  

D3.2   Rural Schools Innovation Strategies    3 UCY   30-09-2022  

D6.1   Implementation plan   6 CARNET   30-09-2022  

D4.2   List with selected school-development projects   4 EA   31-10-2022  

D7.2   Assessment instruments   7 TCD   31-10-2022  

D3.3a   Best Practices Inventory   3 UCY   30-11-2022  

D4.3   Model Contracts, Reporting Templates  4 EA   30-11-2022  

D5.2a   Learning from the Extremes Community Platform    5 INTRA   30-11-2022  

D5.3a   Community Building Tools and Services  5 NUCLIO   30-11-2022  

D5.4a   Rural Schools Innovation Map   5  INTRA   30-11-2022  

D1.3a   Periodic Report   1  IEP   31-01-2023  

D1.4a   Quality Assurance Report   1  IEP   31-01-2023  

D9.2b   Dissemination material   9  SV   31-01-2023  

Figure 22: Deliverable Production Process 
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D9.4a  Policy Briefs  9 SV  31-03-2023 

D6.5  Report on International Professional Development 
Course  

6 EA  31-08-2023 

D3.1  Participatory Engagement Activities Report    3 UCY  30-09-2023 

D3.3 b  Best Practices Inventory  3 UCY  30-09-2023 

D6.2  Report on the Schools Development Plans   6 EA  31-12-2023 

D6.3  Report on the LfE Schoolbased Pilots  6 CARNET  31-12-2023 

D4.4  Projects Reports  4 EA  31-12-2023 

D7.3  Integrated Assessment Report  7 TCD  31-12-2023 

D1.2 b  Data Management Plan  1 IEP  31-01-2024 

D1.3 b  Periodic Report  1 IEP  31-01-2024 

D1.4 b  Quality Assurance Report  1 IEP  31-01-2024 

D5.2 b  LfE Community Platform   5 INTRA  31-01-2024 

D5.3 b  Community Building Tools and Services   5 NUCLIO  31-01-2024 

D5.4 b  Rural Schools Innovation Map  5 INTRA  31-01-2024 

D6.4  School Innovation Academy  6 EA  31-01-2024 

D8.1  Rural School Foresight, EU and National Policies  8 IEP  31-01-2024 

D8.2  Rural Schools Innovation Roadmap  8 IEP  31-01-2024 

D9.2 c  Dissemination material  9 SV  31-01-2024 

D9.3  Report on Dissemination and Awareness Raising 
Activities  

9 SV  31-01-2024 

D9.4b  Policy Briefs  9 SV  31-01-2024 

D9.5  Sustainability Plan  9 EA  31-01-2024 

A short description of the products of the LfE project in the form of deliverables is presented 
below. 

Work Package WP2 (ATiT) 

Deliverable 2.1: Addressing Challenges and Elevating Opportunities in Rural Education (M4, 
ATIT): submitted on 27/06/2022. The report is the result of desk research, of the interviews 
with stakeholders and experts and of a small survey in an effort to define the main challenges 
for rural education, especially in the aftermath of the Covid pandemic. Given the limited 
amount of time and the large amount of data collected, the bulk of the results and conclusions 
were not presented in this report, but they were comprehensively reported in D2.3 Needs 
Analysis.  

The report describes the conditions and needs of education in rural areas, summarizing the 
existing research on obstacles and enablers for rural education in order to come to a 
conclusion for a needs analysis on a general level. It demonstrates the complex multi-
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dimensional aspects relating to rural education: community, school, teachers, learners, 
parents, other stakeholders, competences and skills’ development, resources, network access 
etc.  

According to the conclusions of the report, “access to good quality education is one of the 
most important activities that contribute to make life in rural areas more attractive to 
increase the socio-economic level, to attract and retain a more diverse population, and to 

stop the depopulation in these areas. In order to build on the research outcomes describing 

the gaps and opportunities for rural education, and to develop, pilot and evaluate actions 
that address and effectively alleviate the gaps between rural and non-rural education 
without disrupting the existing opportunities, this preparatory action Learning from the 

Extremes will engage with the target community in rural areas in WP3 and WP4 by 
supporting small scale pilot projects that address one or more of the most important actions 
that are expected to have a positive impact on rural schools. These pilot projects will be 

grounded on the local needs and requirements of the local schools, and they will focus on 
one or more of the following aspects:  

• Support teachers and school staff in their (continuous) professional development, 

and with an emphasis on digital learning and teaching competences and skills; 

• Provide networking and exchange opportunities for teachers and school staff; 

• Provide (online) access or guidance to high quality learning and teaching materials, 
methodologies and support, with a special focus on resources for science, 

technology, engineering, arts and mathematics education (STEAM);  

• Improve the quality and quantity of the ICT environment in the rural schools: 

provision of suitable broadband connectivity, access to networked devices, 

computers, local networking, peripherals, etc., appropriate software, reliable 

technical support and last but not least relevant training for all users and especially 
for teachers;  

• Encourage more intensive involvement of schools in the local community, the 

interaction with and support from local stakeholders: parents, local authorities, 
businesses; 

• Encourage clustering activities between rural schools and other schools and 
institutions to improve and complement capacity in the rural schools”. 

As a result of the preparatory work in task 2.1 and task 2.2 a survey form was created with 

a dual purpose: it formed the basis of the information collection in the Call for Financial 

Support to Third Parties (FSTP) which was published in May 2022. The same draft survey 
form was also be used as the basis for further information collection with subscribers and 
participants in the LfE pilots supported under the FSTP. The results were to be used to 
validate the conclusions of this report, to enhance and complement these and to result in 
the report D2.3 Needs Analysis that relates the general research outcomes from this report 

with further research from the target communities, collected at a national and regional level, 
and from the schools and local level itself. 

D2.2 Needs Analysis (M14, ATIT): submitted on 18/09/2023. In T2.3 literature study, desk 
research as well as interviews with experts from OECD, education authorities and European 
Schoolnet were used to define all relevant aspects of rural and remote education related to 

these issues. Specific requirements from the organisational, technical and pedagogical 
perspectives were described and put into the context of existing research and policy. Data 
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submitted in the proposals for small pilot projects were also used. The research in this task 
has reaffirmed the conclusions in D2.1 that there is a gap between rural education and 

education in areas with a higher degree of urbanisation. It also reaffirms that the gap is 
multidimensional in both challenges as well as opportunities, some of the major issues being 
transportation, limited extracurricular opportunities, teacher recruitment and retention, 
socio-economic challenges, cultural and linguistic differences, access to health and support 
services, aging infrastructure, access to higher education and career opportunities, local 

economic integration.  

The report concludes that while rural education in Europe faces a myriad of challenges, the 

educational divide is possible to be bridged with a concerted effort from stakeholders, 
technological integration, and community involvement. Solutions require a blend of 

infrastructural development, community engagement, and policy reform to ensure that 
rural students receive an education on par with their urban counterparts. 

Deliverable D2.2 was scheduled to be submitted by M8 (30-09-2023). However due to the 
amount of information collected, the developments invoked by the Covid crisis, such as the 
Commission Digital Education Action Plan and Recovery and Resilience Facility, and the 

availability of the WP3 and WP4 results from the community consultations only after Month 
8, ATiT requested and obtained a 4-month extension to be able to update their deliverable. 

Health reasons prompted further extension without any request for further funding. 

D2.3 Generating Creative Options (M8): submitted on 30/09/2022. This document transforms 
the user requirements to initial implementation scenarios for the upcoming field trials, acting 
as a reference document for the selected school development projects. It defines the various 
implementation parameters and the potential and limitations of the available technologies 
and services, describing the learning design of the proposed scenarios which acts as the 
meeting point of user needs and available digital education tools and services. Finally, it offers 
recommendations for the development of Creative Options in each school and points out the 
following constrains that need to be taken into account in the process: 

• School is a formal education institution and thus time is allocated based on the official 
curriculum 

• Infrastructure and equipment constraints might apply 

• Teachers’ skills must be taken under consideration 

Work Package WP3 (UCY) 

D3.1 Participatory Engagement Activities Report (M23, UCY): submitted on 04-01-2024. 
This document reports on the participatory engagement activities that were carried out 

during the LfE project (Task 3.1). According to that, the activities were organized to ensure 
that all the user communities would interact together to exchange ideas and good practices 
regarding implemented innovative ICT solutions and infrastructure in rural schools. These 
user communities include the LfE consortium, school heads, teachers, ICT coordinators, 

students, parents, technology providers, policymakers, universities, research organisations, 

experts, and non-governmental organisations (NGOs). The interaction between the different 
stakeholders focused on the three key areas of the LfE project: a) Strengthening organization 

and support for rural schools, b) Supporting equity and excellence in rural schools and c) 
Supporting rural schools as community and educational spaces. 
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The participatory engagement activities were carried out in each of the participating 
countries (Cyprus, Bulgaria, Greece, Spain, Romania, Italy, Portugal, Croatia, Ireland and 

Finland) online or face-to-face. These activities included three types of workshops, namely 
the Visionary Workshops (VWs), the Practice Reflection Workshops (PRWs) and the 
Summative Workshops (SWs). Each type of workshop had a different aim and was 
implemented in crucial periods of the school pilots. Specifically, the VWs were carried out 
before the submission of the schools’ proposals to provide direct input from the 

stakeholders (M3- M8), PRWs were held during the pilot phase to support the processes of 

fostering the School Innovation Strategies implementation (M12- M18) and SWs were 
organized during the last phase of the pilots to review and reiterate on the lessons learnt 

during the implementation of innovative ICT solutions and infrastructure (M19- M22).  

The fourth section of the deliverable presents the outcomes of each set of workshops with 
information about the participants, organizational aspects and the format of the workshops, 
as well as the outcome of the discussion and reflection that took place. The deliverable 
concludes with a synthesis of the key outputs of the workshops and some conclusions in 

regard to the engagement and interaction among all relevant actors.  

The outcomes of the Participatory Engagement Activities are described in short below: 

A total of 111 workshops were organized across all participating countries throughout the 
lifecycle of the LfE project. In the Table below the total number of VWs, PRWs, and SWs that 
were held in each participating country are presented.    

 

Country NCs VWs Participants PRWs Participants SWs Participants Workshops 
in total 

Bulgaria NRNA 3 74 5 101 3 69 11 

Croatia CARNE
T 

3 230 3 28 4 58 10 

Cyprus CPI 4 157 5 85 4 471 13 

Finland JYU 4 74 3 40 3 25 10 

Greece IEP 2 551 4 125 4 62 10 

Ireland DWEC 9 690 5 417 3 124 17 

Italy EA 1 14 6 23 3 18 10 

Portugal NUCLIO 6 51 3 76 1 21 10 

Romania EA 1 8 6 149 3 85 10 

Spain EA 1 21 6 80 3 37 10 

Total 34 1870 46 1124 31 970 111 

Table 7: The number of participatory engagement activities organized per country 

According to the deliverable, the VWs produced significant outcomes influencing the 

trajectory of the school pilots. Key topics of discussion and reflection during the VWs included 

the practicalities of the application process, aiding schools interested in applying with the 

strategies and tools of the LfE project, fostering motivation and encouragement for school 
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participation in the LfE project, and facilitating the vision-building process for the schools. NCs 

provided comprehensive information on project objectives, actions, and eligibility criteria and 

introduced tools like the HECC model and SELFIE tool while emphasizing their contribution in 

advancing digital technology in schools. In addition, NCs highlighted the benefits of 

participation, such as funding opportunities for ICT infrastructure, tools and content, 

professional development of teachers and collaboration with external stakeholders. The 

digital transformation journey was presented as a promising avenue for rural schools, 

students, teachers, and local communities to experience positive growth and advancement of 

digital skills and literacy.  

The workshops also guided schools in building a vision for their digital competence and NCs 

presented good practices to facilitate the development of coherent visions. During this 

process, some schools prioritized purchasing PCs, tablets or laptops and improving 

connectivity, while others focused on equipping their schools with modern experimental and 

robotic laboratories. Most of the participating teachers mentioned the importance of 

continuous professional development to effectively utilize these new technologies. Lastly, 

challenges in schools' digital transformation journeys were discussed, ranging from 

connectivity issues to insufficient hardware. 

The PRWs played a crucial role in aiding schools during the school-based pilots by recognizing 

their present condition, addressing the challenges they faced, and proposing effective 

strategies to overcome them. NCs and schools focused on creating a successful Development 

Action Plan to accomplish their vision as described in their proposals, which was revisited in 

various occasions to prompt reflection of current state or to adjust it based on the shifting 

needs. In addition, during the PRWs time was devoted to addressing practical and 

organizational issues associated with the LfE project and to exchange best practices among 

participants. Teachers shared project updates and highlighted challenges, concerns and 

needs. Participants shared ideas, experiences and supported each other. This collaborative 

environment allowed teachers and other stakeholders to engage in discussions and reflect. 

This exchange not only served as inspiration but also fostered a sense of community among 

LfE educators, broadening their vision of what is possible in remote schools.  

PRWs were also focused on presenting and discussing school-pilot progress and addressing 

challenges. Teacher professional development emerged as a critical need during PRWs. 

Various NCs addressed this issue through tailored strategies, such as organized local training 

and connecting schools with technology providers. Other emerged challenges were the need 

to motivate teachers in embracing contemporary equipment and pedagogical approaches, as 

well as the necessity to assist schools in actively engaging their local community and 

functioning as Learning Hubs within their communities. Strategies and practices were 

discussed during the workshops to overcome such challenges. Overall, PRWs provided a 

platform for continuous reflection, adaptation, and exchange of best practices, thus becoming 

a supporting mechanism which contributed positively to addressing challenges and concerns 

emerging during the school implementations. 

The SWs provided a comprehensive overview of the project’s outcomes, encompassing the 

challenges faced during the school pilot phase and the benefits gained. On one hand, the main 

challenges reported related to equipment procurement mostly due to schools’ distance from 
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urban centres, challenges imposed by the educational system and national curriculum (e.g., 

changes of teaching staff), the need for continuous teacher professional development and in 

some cases difficulties in familiarizing students with the new technologies and educational 

approaches. On the other hand, as reported by participants in the SWs, their participation in 

the project yielded numerous benefits for schools, teachers, students and communities. The 

majority of participants mentioned that there was an increase in digital competences of 

teachers and students, fostering successful integration and inclusion of all students in the 

learning process. LfE funding provided better access to remote learning, improved lesson 

efficiency, enhanced teacher familiarization with new equipment and educational approaches 

and promoted collaboration within the schools, between the schools and with the community.  

The major lessons learnt expressed by the participants of the SWs, concerned the bidirectional 

nature of learning and the transformative impact of technology. In addition, technology was 

viewed as a means to develop collaborations within the school and between schools. In fact, 

participants from all countries highlighted the transformative nature of the connection 

between schools and the community and the ways that technology facilitated the extension 

of education beyond the school. The recognition of the importance and the benefits of 

collaboration and community engagement mirrors the main objectives of the LfE project. The 

significance of setting a vision for the school and the need for careful planning was also 

considered as an important lesson learnt by the participants. Hence, the formulation of an 

action plan, promoting the establishment of common and clear targets during the Visionary 

and PRWs, was conceived beneficial for the schools.  

These major lessons learnt are also mirror in the participants’ invaluable suggestions to 

schools aiming to increase their access to digital educational solutions. A proactive approach, 

involving teachers, students, and local communities in hands-on learning experiences, was 

suggested. Additionally, the importance of vision-building, long-term planning and 

participation in EU projects was highlighted by several SW participants from different 

countries as good practices. The development of collaborations within school, with other 

schools and with the community was a suggestion of stakeholders in all participating countries 

as well. 

Sustainability and extension of project’s outcomes emerged as a key point of discussion and 

reflection during the SWs. Shaping networks of supporters and collaborators for funding, 

support and training, committing to ongoing professional development, supporting and 

expanding community engagement, sustaining or developing collaborations between schools 

nationally and internationally and extending their educational initiatives by continuing their 

projects and/or by actively participating in other EU projects were the main sustainability 

strategies mentioned by participants.  

Overall, the participatory engagement activities implemented during the LfE project showcase 
the collaborative efforts of diverse stakeholders and the collective impact of collaborative 
engagement in achieving the overarching goals of the project. Aimed at fostering interaction 
among user communities, including the LfE consortium, school leaders, teachers, ICT 
coordinators, students, parents, technology providers, policymakers, universities, research 
organizations, experts, and NGOs, the workshops served as platforms for meaningful 
exchanges, reflecting the commitment to strengthening the organization and support for rural 
schools, to promoting equity and excellence, and nurturing rural schools as communities and 



   

 

 D1.4b. LfE Quality Assurance Final Report  52 

educational spaces. The outcomes of these workshops showcase the tangible contributions of 
all relevant actors to advancing digital education in rural settings. 

D3.2 Rural Schools Innovation Strategies (M8): submitted on 30/09/2022. This deliverable 

has provided the core strategies for the digital transformation journey of the rural schools 

that would receive financial support by the LfE project. The strategies presented are organised 

around three key thematic areas: a) Organisation and support for rural schools b) Equity and 

excellence in rural schools and c) Rural schools as community and educational spaces. These 

thematic areas are the main discussion points among the LfE consortium and all relevant 

actors, including school heads, teachers, ICT coordinators, students, parents, technology 

providers, policymakers, universities, research organisations, experts and nongovernmental 

organisations (NGOs). Specific recommendations and key resources are provided to ensure 

that the digital transformation journey of the rural schools would allow them to grow into 

sustainable innovation organizations. 

D3.3a Best Practices Inventory (M10): submitted on 30/11/2022. This deliverable, utilising 
the same thematic areas presented above (D.3.2), describes the way of selection, 
classification and presentation of exemplary practices that rural schools could implement 
during their e-maturity journey through the LfE project, with the support of the LfE National 

Coordinators through the workshops held in their countries and the communication they 

had with their local networks of stakeholders. After reviewing and reworking the good 

practices selected, a set of best practices was derived and was available to rural schools 

through the LfE platform. For this purpose, a mock-up of how best practices could be 

presented on the platform was prepared and discussed. 

The inventory of best practices on the LfE community platform aims to provide good 
examples of what schools can implement in their communities and, in addition, it offers 
opportunities for connecting and collaborating with other schools and organizations. 24 best 

practices have been collected and classified according to specific dimensions related to the 
topics of interest in the LfE project. Specifically, 12 practices refer to the availability of ICT 

tools and applications, 4 to professional development of teachers, 2 are about school 
leadership, 5 concern opportunities for personalized and inclusive learning, 4 the connection 
with local/regional stakeholders and 5 are concern opportunities for community learning. 

More practices were to be added to the collection during the pilot implementations of the 

rural schools that received funding by the LfE project. 

D3.3b Best Practices Inventory (M20): submitted on 30/09/2023. Continuing the results of 
D3.3a and through the constant population of the Inventory of Best Practices with additional 

exemplary cases that resulted from the school-based pilots, 55 best practices in total are 
available on the LfE platform that can facilitate the innovation plans of not only the LfE 
schools but also of any other rural school. To communicate the idea of recording and 
presenting the best practices on the LfE platform, common meetings between WP3 and WP5 

were held, and mock-ups of the Inventory were created to facilitate the discussion and the 

process of decision-making. This discussion, resulted in the development of a space on the 
LfE platform which is dedicated to the presentation of the best practices that rural schools 
can adopt to increase access to digital educational tools and content, namely, the Inventory 

of Best Practices (https://www.schoolofthefuture.eu/en/group/2332/good-practices).This 
space presents the best practices collected during the LfE project and supports 
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functionalities for networking and exchange of experiences. The best practices are easily 
accessible on the LfE community platform, to act as a reference point for the LfE schools or 

any other rural school that wants to meet its digital-related needs and increase its digital e-
maturity.  

Work Package WP4 (EA) 

D4.1 Calls Publication (M4): submitted on 31/05/2022. The deliverable presents the process 

of the project’s Open Call Publication and provides the documents to be filled by the 
participating third parties, the conditions to participate and of course the scope and 
foreseen impact of the Open Call. The Open Call was launched on 15 May 2022 at 10:00 CEST 

with the deadline for submission set to 30 September 2022 at 17:00 CEST. 

This deliverable is the product of T4.1 Developing the FSTP Support Mechanism (M1 – M3) 

and T4.2 Call for Proposals Preparation and Announcement (M2-M7). For the accomplishment 

of the goals of these tasks, all the necessary preparatory work towards the publication of the 

open call of proposals was completed, including the preparation of the F6S platform to 

accommodate the call for proposals, their submission and their evaluation. The call was 

published taking into consideration the Needs Analysis (WP2) and the Selection of the Best 

Practices and Applications (WP3), with respect to transparency, equal treatment, conflict of 

interest and confidentiality. The whole endeavour resulted in the selection of the projects (see 

D. 4.2 below) to be funded by the FSTP Mechanism, in order to:  

• facilitate rural schools with proven relevant technology innovation and maturity focusing 

to the strategic priorities of inclusive learning  

• assist rural schools to develop innovative school development plans.  

• support school heads and schoolteachers to acquire key digital competencies to support 

their school’s transformation journey.  

The evaluation criteria were based on the following dimensions:  

• Technological and Pedagogical Innovation & Value Proposition  

Significance of the pedagogical and technical challenge in relation to the Rural Schools 
Innovation Strategies; Technological and Pedagogical Innovation merit of the proposed 

solution; School Technology Readiness Level (in relation with the highly equipped and 

connected classroom’ (HECC); Clarity and thoroughness of the approach and the intended 

outcomes (action plan/process definition); Originality / Uniqueness of the proposed solution 

in comparison with competitors.   

• Team Capacity, Work plan & Cost Effectiveness  

Consortium and Project Team Capacity; Relevant Background Knowledge, Intellectual 
Property (in case of content creation tools); Soundness of the work plan to ensure the 

feasibility of the project (in relation with the school’s development plan); The degree to 

which the public investment in the project would be justified by the level of proposed effort 

and expected learning outcomes.  

• Impact Potential, Transferability and Sustainability  

The quality of the proposed school strategy (as described in the development plan); the 

definition of key performance indicators (KPIs) and success criteria; The potential for scaling 

up and transferability.  
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The selection process included 3 stages:  

1. Initial assessment of applications against the eligibility criteria (pass-fail evaluation).  

2. Eligible applications were clustered according to the Rural Schools Innovation 

Strategies they address, and after being referred to the Review Panel to assess it 

against the same criteria according to the methodology agreed by the partners, a 

criterion-by-criterion score as well as an overall score for each proposal was provided 
on the evaluation matrix developed.  

3. Final selection based on merit was done by the Learning from the Extremes 

Selection Panel (includes the Project Coordinator, the coordinator of the Review 

Panel, the representatives of the National Coordinators and the Ethics Manager) 

based on the recommendation of the Review Panel.  

For each selected project, a final evaluation was organised to assess the outcomes of the 
project against its success criteria, by a panel consisting of members of the Learning from the 

Extremes Selection Panel and the original Review Panel.  

The evaluation process lasted for one month and the preparation phase for the contractual 

agreement between the consortium partners and the third parties (selected schools, 

networks of schools or educational authorities) lasted one month, also.   

The number of projects from schools (or network of schools) that were submitted are 

presented in the following table: 

 

 

Table 8: Projects from schools (or network of schools) submitted 

Bulgaria Croatia Cyprus Finland Greece Ireland Italy Portugal Romania Spain 

16 35 13 49 68 24 6 63 9 7 

TOTAL 290  

 

D4.2 List with the selected school-development projects (M9): submitted on 31/10/2022. 
The document presents the evaluation process of the applications submitted during the 
Learning from the Extremes call, the number of applications by country and a detailed list of 
the selected projects with a short description, the consortium members as well as the 
attributed budget of each project. 

 
Table 9: List of schools selected and funding 

 BULGARIA Required Budget  

1 Secondary School "St. St. Cyril and Methodius" 19.997,00 

2 Vasil Levski Secondary School 19.866,00 

3 Private profiled high school with foreign language education "CHELOPECH" 19.998,96 

4 Otets Paisii Primary School 10.477,39 

5 General Skobelev Primary School 11.624,22 

6 Vasil Levski Primary School 17.861,98 

7 St. St. Cyril and Methodius Primary School 18.953,08 
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8 St. St. Cyril and Methodius Primary School 16.970,80 

9 St. St. Cyril and Methodius Primary School 14.238,88 
 CROATIA  

1 Elementary School Rovišće 9.940,00  

2 Elementary School Peršaves 14.910,00  

3 High School Ivan Meštrović, Drniš 9.940,00  

4 High School Ilok 9.940,00  

5 High School Markantun de Dominis, Rab 18.800,00  

6 Elementary School Blato 9.940,00  

7 Elementary School Sveta Marija 19.916,00  

8 Elementary School Ivana Martinovića 19.984,50  

9 Elementary School Vođinci 19.642,98  
 CYPRUS  

1 Kampos Tsakistras Primary School 16.000 

2 Potamia Primary School 16.000 

3 Agia Varvara Primary School 16.000 

4 Solea Lyceum (replaced Athienou High School – Gymnasium)  16.000 

5 Ayia Varvara Regional High School 16.000 

 FINLAND  

1 Kristiinankaupungin kantakaupungin koulu 19.163,18 

2 Laihian kouluverkosto (7 koulua) 20.000 

3 Matti Lohen koulu & Kerkonjoen koulu 20.000 

4 Kirkonmäen koulu 20.000 

5 Toholammin yläkoulu 19.858,35 

6 Joutsan lukio 20.000 

7 Brahe 19.281,50 

 GREECE  

1 Kindergarten of Malona, Rhodes Island 2.955 

2 Primary School of Giannitsochori, Zacharo, Ilia 20.000 

3 Primary School and Kindergarten of Ereikousa, Kerkyra island 1.740 

4 Primary school of Anopolis, Sfakia, Crete Island 17.000 

5 Junior high school of Feres, Evros 15.375 

6 Primary School of Chalandritsa, P. S. of Leontio and P.S. of Farrai 19.380 

7 Junior High School of Goumenissa, Kilkis 17.050 

8 High School of Samothraki Island 20.000 

9 1st Vocational High School of Ithaki Island 20.000 

10 Kindergarten of Kountoura, Chania, Crete Island 7.000 

 IRELAND  

1 Kinaffe NS Swinford 10.000 

2 St Michael's NS Rackwallace 10.000 

3 Newtown Upper NS. Faugheen  10.000 

4 Scoil Mhuire Lourdes 10.000 

5 Scoil Naomh Taobhóige 10.000 

6 Gaelscoil an Inbhir Mhóir 10.000 

7 Lanesborough Primary School 10.000 
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8 Athlone Community College 10.000 

9 Kilmurry NS. Sixmilebridge 10.000 

10 Scoil Padre Pio. Churchfield Terrace 10.000 

11 KIlcooley National School 10.000 

12 Lisvernane NS. Glen of Aherlow 10.000 

13 Clonea Power NS 10.000 

14 Malahide Portmarnock Educate Together National School 10.000 

15 Butlersbridge N.S. 10.000 

 ITALY  

1 G. Rodari 20.000 
 PORTUGAL  

1 EB/JI de Junceira (Agrupamento de Escolas dos Templários) 19.500  

2 EB Barroca Grande (Agrupamento de Escolas Frei Heitor Pinto) 20.000  

3 EB1 de Barbacena (Agrupamento de Escolas nº3 de Elvas)  15.500  

4 EB1 de Entradas (Agrupamento de Escolas de Castro Verde)  20.000  

5 EB n2 da Pampilhosa (Agrupamento de Escolas da Mealhada) 20.000  

6 EB de Vale Calvo (Agrupamento de Escolas Nuno Santa Maria)  20.000  

7 Escola Básica e Secundária de S. Sebastião  16.500  

8 Escola Básica e Secundária de Gavião (Agrupamento Vertical Gavião)  18.500  

9 Escola Básica de Silvares  19.500 
 ROMANIA  

1 Hartop Secondary School + Colti Secondary school 20.000 

2 Secondary school Tătărani (Școala Gimnazială Tătărani) 9.745 

3 Secondary School Panaci 19.700 

4 Scoala Gimnaziala nr 1 Curcani 20.000 

5 “Simion Mehedinți” High School, Vidra, Vrancea 20.000 

6 Negulești Primary School 20.000 

7 Școala Gimnazială Sîntămăria Orlea (Sîntămăria Orlea Middle School)  19.420 
 SPAIN  

1 Centro de Formación y Recursos de Vigo 19.820 

2 CEIP da Cruz 20.000 

3 CEIP MESÓN DO VENTO 17.900 

4 CEIP SERRA VINCIOS 18.060 

76  1.185.696,82€ 

 

 

 

Table 10: Number of schools/ networks of schools selected 

Country Approved projects Schools Networks 

Bulgaria 9 9  

Croatia 9 9  

Cyprus 5 5  

Finland 7 14 1 project - 7 schools 
1 project - 2 schools 



   

 

 D1.4b. LfE Quality Assurance Final Report  57 

Greece 10 13 1 project - 3 schools 
1 project – 2 schools 

Ireland 15 15 1 project - 3 schools 
2 projects - 2 schools 

Italy 1 1 
 

Romania 7 8 1 project - 2 schools 

Portugal 9 45 1 project - 5 schools 
1 project - 10 schools 
1 project - 4 schools 
1 project -6 schools 
1 project - 5 schools 
1 project - 5 schools 
1 project - 2 schools 
1 project - 7 schools 

Spain 4 4 
 

Total 76 123 
 

 

Figure 23: LfE schools per level 

D4.3 Model Contracts, Reporting Templates (M10): submitted on 30/11/2022. This 

deliverable presents the contract template to be used for the selected school- development 

projects along with reporting templates to facilitate the communication of the results and 

outcomes of the projects. The model contract was used for the bilateral agreements between 

IEP (for Greek Schools), NUCLIO (for Portuguese Schools), CPI (for Cypriot schools), CARNET 

(for Croatian Schools), JYU (for Finnish), DWEC (for Irish Schools), NRNA (for Bulgarian Schools) 

and EA (for school projects from other EU countries) and the selected consortia who acted as 

third parties in the framework of the agreement. This model contract constitutes an example 

to be used by each National Coordinator according to the laws and requirements of each 

country.  

It also includes a) the template for the interim report that was to be submitted by 31.5.2023 

so as for the second payment which amounts to 20% of the total funding to take place 15 days 

after the submission and successful evaluation of the interim report, and b) the template for 



   

 

 D1.4b. LfE Quality Assurance Final Report  58 

the final report that was to be submitted by 31.12.2023 at the latest (one month after the end 

of the project). 

D4.4 Projects Reports (M22, EA): This deliverable is a collection of the reports that have been 

developed as a result of the funded projects, providing information about the number of 

teachers and students that participated in the LfE activities, the consortium members as well 

as the allocated budget and the project’s declared expenses. 

Table 11: Projects/Schools 

The majority of the 123 schools that participated in 
the LfE activities are primary (95) while 25 
secondary and 3 vocational schools were selected. 

Total number of students participating: 9255 

(D.4.4) 

Total number of teachers participating: 935 (D.4.4) 

 

 

 

 

 

Work package WP5 (NUCLIO) 

D5.1 Support Mechanism (M4): 

submitted on 31/05/2022. The 

document presents the Learning from 

the Extremes main tools and channels 

for the creation of a strong community 

of users at national and international 

level, including the main characteristics 

of the support mechanism, the main 

instruments and support services as 

well as their use and benefit within 

each school’s journey. These 

instruments and associated strategies 

for their use are presented in a logic 

sequence starting from the self-reflection exercise, the production of a self-development plan 

and continuing towards presentation of the main tools to support the rural schools’ 

innovation journey. The community building platform is briefly presented with a description 

of the elements available such as a space for schools to present themselves, a user-friendly 

authoring tool, a series of best-practice examples, a space for communication and 

collaboration and more. Special emphasis is given on the main pillars of community building 

as a strategy for the creation of a sustainable Learning from the Extremes community of users. 

Finally, in conclusion all the presented elements come together in the format of an innovation 

journey to be filled with many success stories. 

Figure 24: The Innovation Journey 
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D5.2a Learning from the Extremes Community Platform (M10) submitted on 23/12/2022. 

The document is a Microsoft Word file which corresponds to the template of the LfE 

deliverables. The deliverable is a DEC type deliverable (Software) which corresponds to the 

development of the LFE Community Portal 

(https://www.schoolofthefuture.eu/en/community/learning-extremes-international). This 

document is the manual of the LFE Community Platform which illustrates and presents the 

main functionalities and the services provided to its users. 

 

 

 

Figure 25: LfE platform entities structure 
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Figure 26: LFE high level architecture 

  

 

Figure 27: Rural Schools Innovation Map 

 

 

Figure 28: Main and National Communities 

 

Figure 29: News and Announcements in the 
Portal 
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D5.2b Learning from the Extremes Community Platform (M24): submitted on 31-01-2024. 
This deliverable serves as the comprehensive manual report for Deliverable D5.2b, denoted 
as "Learning from the Extremes Community Platform." Categorized as a DEC type deliverable, 
focusing on Software enhancements and enrichments that have been completed between 
M11 and M24. Its focus is intricately intertwined with the developmental nuances of the LfE 
Community Portal. It delineates the comprehensive functionalities of the support system, 
derived from the final release of the platform, which was concluded in Month 24. The digital 
manifestation of this deliverable can be explored through the following link: 
https://www.schoolofthefuture.eu/en/community/learning-extremes-international. 

Within the confines of this manual, a detailed exposition unfolds, elucidating the principal 
functionalities and services embedded within the LFE Community Platform. This scholarly 
exploration aims to provide an intricate understanding of the platform's intricacies and user 
offerings, aligning with the overarching objectives of the LfE project. 

The final version of the community platform was meant to support the Rural School 
Innovation Academy services (Task 6.4). 

D5.3a and D5.3b Community Building Tools and Services (M10, M24): submitted on 
30/11/2022 and 31/01/2024. This document presents the community building tools and 
services made available to the Learning from the Extremes selected schools. They were to be 
used to support the materialization of their presented proposals and ensure a smooth 
navigation through their innovation journey. It presents the Learning from the Extremes 
infrastructure where schools are able to become members of the LfE international community 
and members of the specific community for their countries, highlighting the main differences 
between the LfE international community and the regular communities that can be created 
by schools and all the specific resources that will be used by educators and learners while 
improving their digital competence profile. The advanced search mechanism is briefly 
presented highlighting the multiple community building opportunities it generates, as well as 
the content creation and classroom delivery tool, a strong travel companion to educators and 
learners and a driver to the involvement and engagement of the whole school and local 
communities. It also includes a summary of the school’s map where several community 
building opportunities might emerge, and a summary of the vision of the rural school 
innovation academy. The travel companion for LfE innovation journey’s foreseen structure is 
presented and finally, the conclusion, marking the beginning of the next step, refers to the 
materialization of a big vision for rural schools’ innovation. The deliverable’s aim is to inform 
the key project documentation (Learning from the Extremes Roadmap, Task 8.3) with insights 
for the support services that are necessary to embark rural schools in the transformation 
journey. 

D5.4a Rural Schools Innovation Map (M10): submitted on 01/12/2022. This deliverable was 
created under the context of WP5 (Community Building and Support), and its primary goal 

is to define the Rural Schools Innovation Map, which serves as an entry point to the various 
rural school communities. The map, which can be seen on the OSOS Portal's site, under the 
LFE Community, is the simplest method to discover rural schools that are involved in 
community initiatives, and which have developed good practices and received EU funding 

from the LFE Open Calls. The map was created to illustrate the growth of the school network 

by providing chances for discussion of shared initiatives at the European level, sharing of 
experiences and best practices, and staff exchange. 

The Rural Schools Innovation Map also includes options for exploring rural schools in 
different areas of Europe and enables the definition and exploration of collaboration 

https://www.schoolofthefuture.eu/en/community/learning-extremes-international
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opportunities between those schools. Moreover, it provides useful knowledge and insights 
to policymakers in the project (and outside the consortium) for the active participation of 

the rural schools in innovative initiatives, such as LFE. This map assists participating schools 
and instructors by giving possibilities to create collaborative projects. The Rural Schools 
Innovation Map depicts the progress of the European school network and its expansion as a 
result of piloting operations. 

According to this, the Rural Schools Innovation Map enables direct contact with not only LFE, 
but also OSOS schools that are already involved with this innovative learning ecosystem, 
inspiring more Rural schools to actively engage with the Community Portal and unveil 

funding and collaboration opportunities which will have a huge educational impact on the 
school’s environment.  

The technical infrastructure was to be ready on M10 to host the schools of the network while 
its population should be finalized by M22. 

D5.4b Rural Schools Innovation Map (M24): submitted on 29/01/2024. This deliverable 

undertakes the comprehensive documentation of advancements within the Rural Schools 

Innovation Map. Positioned prominently on the LfE Community homepage within the OSOS 
Portal, this cartographic interface serves as a discerning instrument for the identification of 

rural schools actively participating in community initiatives, exemplifying commendable 

practices, and securing EU funding through the LfE Open Calls. Functioning as an illustrative 
manifestation of the burgeoning rural school network, the Rural Schools Innovation Map 

transcends its role as a visual aid, engendering avenues for European-level discourse, 
knowledge-sharing, and reciprocal staff exchanges. Beyond its immediate utilitarian value, 

the map assumes a strategic position as a platform for delineating collaborative 

opportunities among rural schools across diverse European regions. Its broader 

significance lies in furnishing invaluable insights to project policymakers, both internal and 
external to the consortium, thereby facilitating judicious decision-making concerning the 

active engagement of rural schools in innovative initiatives, notably the LfE project. 

Moreover, the map serves as a catalyst for collaborative pedagogical initiatives, endowing 

participating schools and instructors with opportunities for synergistic endeavours. The 
visual representation of the burgeoning European school network underscores the positive 
outcomes engendered through the school-based pilots. Notably, the Rural Schools 

Innovation Map establishes direct liaisons, not solely with the LfE community, but also with 
OSOS-affiliated schools already immersed in this innovative pedagogical milieu. In addition, 

the map can inspire greater participation among rural schools, fostering active involvement 
with the Community Portal and illuminating diverse funding and collaboration prospects 
that promise discernible educational enrichment within their scholastic environments. 

Work Package WP6 (CARNET)  

D6.1 Implementation plan (M8): submitted on 30-09-2022. This deliverable provides a 
comprehensive implementation plan that focuses on the methodology and the application of 
several holistic strategies to help participating schools improve, reinvent, supplement and 
transform by incubating and/or accelerating digital innovation. The implementation plan 
delivers a concrete time-plan for supporting pilot activities in the different sites and 
monitoring implementation. The piloting and training plan serves as practical reference to all 
user-centered activities of the project. The exact periods during which the teacher’s 
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professional development as well as the actual in-school implementation are to take place are 
outlined in accordance with the beneficiaries’ availability and schedule. This plan provides an 
overview of the envisaged distribution of effort in accordance with the technical solutions, 
the equipment and the corresponding educational material to support the educational 
communities. 
 
D6.2 Report on the Schools Development Plans (M23): submitted on 31/1/2024. This 
deliverable provides information on the work carried out by the participating schools in 
relation to the School Development Plans that were elaborated at the time of their 
application. It describes the process for creating a school development plan during the 
elaboration of the applications of each project that was submitted during the Learning from 
the Extremes call. It also presents information on how the schools reported the work that was 
carried out during their participation in the LfE activities as well as a detailed list of the 
selected projects and the work carried out.  
 
D6.3 Report on Learning from the Extremes School-based Pilots (M23): submitted on 31-01-
2024. This deliverable provides insight into the implementation of the Learning from the 
Extremes school-based pilots, which were focused on the integration of the provided 
technologies into classrooms, schools and communities. It also includes descriptions of 
technical and pedagogical support activities and school development support activities. 
 

 

Figure 30: Schools’ activities implementation timeline 

 

Aiming to go beyond by deploying innovative infrastructure and accelerating the use of digital 
resources and tools in remote schools as well as to demonstrate how rural schools can become 
hubs of learning and innovation in their communities and establish effective and sustainable 
partnerships while offering innovative learning experiences to their students, the support 
activities in the “Targeted Consultation and Training Services” of the LfE project were as 
follows: 

➢ Technical Support and Guidance (INTRA), supporting and guiding selected school 
projects, aligning solutions with the challenges outlined in the action plans of the 
schools.  

➢ Pedagogical Support and Guidance (CARNET), through participatory engagement 
activities which facilitated continuous dialogue with school communities, technology 
providers and educational policymakers.  

➢ Mentoring and Access to Further Funding (EA) with a perspective of partnering them 
with innovative schools and teacher communities. The project supported rural 
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schools in exploring grant schemes at national and EU levels, offering guidance in 
proposal submission procedures. 

➢ Networking (NUCLIO) which facilitated selected projects' networking offering 
opportunities to enable practitioners to meet and develop common ideas, benefiting 
user communities, informing policies at national and EU levels, and promoting 
innovations internationally, thereby gaining recognition for the involved school 
communities. 

 

D6.4 School Innovation Academy (M24): submitted on 31-01-2024. The School Innovation 
Academy describes the proposed mentoring and support service for the schools, which 
facilitates the process for envisioning, managing and monitoring change in school settings by 
providing a localised and flexible structure to follow. The vision along with a pathway to bring 
it into practice is presented on how pre-service and in-service programmes on rural education 
could be interrelated and enriched to develop a joint offer with significant European 
dimension. In this framework, the deliverable presents a process to set-up the School 
Innovation Academy to ensure and safeguard the long-term impact of the proposed training 
framework with the main goal to expand teachers’ pre- and in-service training opportunities, 
under a common standard-based framework.  

 

Figure 31: The School Innovation Academy 

 

D6.5 Report on International Professional Development 
Course (M19): submitted on 31/8/2023. This deliverable 

provides a concise report on the international professional 

development course that was organized by the Learning from 
the Extremes project on 2-7 July 2023: the rationale of the 
course as well as its objectives, information on the participants 
of the course, the content of the course and its workshops, the 

social activities of the course and finally the community that 
was developed to support the course and to continue its 

professional development activities in the future. 

63 participants from 13 countries were introduced to the 
Learning from the Extremes approach, following the activities of 
the summer course as presented in the Table. 

Table 12: Participants per country 
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Work package WP7 (TCD) 

WP7 Impact Assessment 

D7.1 Impact Assessment Plan (M4): submitted on 31/5/2022. This deliverable describes the 
development of the Learning from the Extremes (LfE) Impact assessment methodology. It 
includes the assessment objectives, organization and functions, milestones and tasks, 
description of the large-scale pilot processes, persons responsible and reporting processes. 

This framework is meant to consolidate the work realized in the different areas of the project, 
the Self-Reflection Process, the quality of the offered services, the School Innovation Plans, 
the school community involvement, the large-scale pilots, teachers and students’ 
competencies. It mainly aims to validate the impact of the implemented strategies in the pilot 
classrooms and schools. Assessment activities were run during the whole lifespan (whole 
school year) of the large-scale pilots.  

The overall methodology focuses on the pre-post self-reflection process of the schools based 
on the use of self-reflection surveys. It is recommended that R4C-SRT is utilised primarily as 
this integrates components from both SELFIE and OSOS-SRT. The school performance 
between the two measurements is the reference point for the overall intervention of the 
project. The assessment framework also seeks to describe the capturing of qualitative aspects 
of stakeholder impact through the use of workshops, focus groups and interviews. 
 

 

Figure 32: Example assessment roadmap 

The roadmap presented in Figure 2 is one example. Acknowledging the diversity of the 

consortium partners, and the different contexts of the pilots, each partner should draw from 

their own academic discipline and practitioner strengths to adapt and apply the evaluation 

framework in the optimum way. There may be different outlooks among partners as to how 

to best measure ‘progress’ or ‘how things are going’ in their own regions. Given that some 

instruments will be suitable for different proposals, schools or partners, it is expected that 

partners (i.e. National coordinators) may modify or adapt the roadmap in Figure 3 that better 

suits their needs. Further guidance on recommended instruments will be presented in D7.2, 

which will be delivered before the start of the evaluation period. 
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D7.2 Assessment instruments (M9): submitted on 21/11/2022. In this deliverable, the 

Assessment instruments are presented in detail. Its purpose is to propose impact assessment 

instruments aligned with the objectives and KPIs of the project, and follows directly from the 

assessment methodology outlined in D7.1. 

Different methods and techniques are proposed to be employed, including a mix of 

quantitative and qualitative methods such as document and statistical analysis, interviews, 

focus groups, tracking of student interest/progression via surveys of pre-post reflections. This 

ensures that different perspectives are considered to heighten the quality and validity of the 

overall evaluation.  

The evaluation team proposes a Schools Digital Competence Profile which combines elements 

from existing models (e.g. European Framework for Digitally Competent Educational 

Organisations, SELFIE) as well as new elements related to Continuous School improvement 

process, based on systematic Literature Review. To this end, a systematic environment scan 

and analysis of the existing state-of-the-art in terms of existing models is performed as well 

as new elements related to the Continuous School improvement process.  

The outcomes of this environmental scan provides input for the development of the Schools 

Digital Competence Profile. This task also performs an expert-based questionnaire-driven 

online survey within the European context (and beyond, to have eventually a global impact 

and reach), with at least 20 experts (each partner will provide contact details for at least 2 

academia- /industry-/school community-based experts depending on the partner’s capacity) 

including University Designers of course syllabi for K12 Educators, Policy Makers, School 

Leaders and School Teachers about the emerging competencies for K12 Educators and school 

organizations on advanced ICT-based teaching practices. The profile is populated with 

educational data that are collected from different school layers a) from the self-reflection 

tools to be used in the framework of the project and b) from the data related to the school 

activities (teachers’ communities, students projects, teachers’ competencies, students’ 

learning outcomes) as they are documented through the Open Discovery Space Platform. 

D7.3 Integrated Assessment Report (M23): submitted on 31-01-2024.This deliverable reports 

on the impact of Learning from the Extremes assessment on the participating schools as well 

as the lessons learned through the entire process. It is considered to be one of the most 

important deliverables for the development of the present report since it provides valuable 

insight for the evaluation of the whole project. This deliverable integrates the findings from 

the various data gathering activities carried out during the School-Based Pilots and provides 

evidence for the positive impact of the technology and innovation support mechanism 

provided for European schools. D7.3 complements D6.3, which describes the implementation 

of the pilots and forms the reference documentation for the sustainability of the Learning 

from the Extremes approach in the future and how this approach could be introduced in the 

schools all over Europe (WP6). At the same time, it provides significant input to the School 

Innovation Roadmap (WP8), by defining the key aspects that could catalyse the introduction 

of innovation to school settings. 
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Figure 33: Impact Assessment Methodology used based on the tools of D.7.1 

Key Findings and Recommendations  

❖ 123 schools took part in the LfE project across 10 countries. Each school purchased 

various types of technology using LfE funding, which they then implemented in their 

schools. 

❖ Quantitative measurements indicate that schools have undergone an improvement in 

openness, innovation, and e-maturity. Improvements in teacher development and 

student engagement have also been measured. 

❖ Teachers describe positive impacts of technology at various levels, from the student level 

right up to the community level. Schools have been more involved in the community and 

technology has become a positive influence in cultural as well as pedagogical terms.  

❖ All recommendations based on the findings from the impact assessment can be found in 

Section 5. 

❖ Stakeholders at various levels, such as policy makers, national coordinators, educators, 

and researchers should review these findings, in particular the recommendations for the 

development of a rural innovation plan. This plan is further described in report D8.2.  

 

Work Package WP8 (IEP) 

D8.1 Rural School Foresight, EU and National Policies (M24, IEP): submitted on 31-01-2024. 

This report summarizes the EU educational policy agenda in relation to rural education as well 
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as the relevant national policies and initiatives. According to the deliverable, the European 

Union (EU) is promoting the development of a high-performing European digital education 

ecosystem and is seeking to enhance citizens’ competences and skills for the digital transition. 

Taking into consideration that vision and the relevant actions for its realization, the document 

reflects the main national policies and initiatives in rural education for digitalisation in the 

participating European countries: Bulgaria, Croatia, Cyprus, Finland, Greece, Ireland, Italy, 

Portugal, Romania and Spain. According to the conclusions of the deliverable, the impact 

assessment, as presented in D7.1, the results of the project implementation are in absolute 

congruence with the current national and European policies. The same conclusion is also 

evident in the Rural Schools Innovation Roadmap, which provides a compelling narrative of 

the success that has been achieved in relation to the realisation of the national and European 

objectives pervading the relevant policies.    

D8.2 Rural Schools Innovation Roadmap (M24, IEP): submitted on 31-01-2024. The Roadmap, 

being the key outcome of the project, supports the diffusion of the Learning from the 

Extremes Project into schools all over Europe on the basis of the large-scale implementation 

work with 123 schools across Europe which offered a unique opportunity to test the 

effectiveness of the proposed strategy for innovation and transformation. Outlining a 

concrete overview of the implementation of the LfE approaches, the Roadmap offers a clear 

description of the necessary steps that schools need to take in order to address inequalities 

of access to digital education by enhancing inclusion and reducing the digital gap suffered by 

school communities in remote areas with low connectivity, limited or no access to devices and 

digital educational tools and content. The Roadmap highlights the key trends in technology 

enhanced school education and forms the framework for future actions and investments in 

digital solutions and tools.  

Attempting to reflect what is needed to diffuse innovation by following specific actions that 

LfE highlighted through the LfE pilots’ implementation, a series of actions are described in the 

following figure:  

 

Figure 34: Learning from the Extremes Roadmap 
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The key recommendations laid out in the deliverable - from the initial vision setting and needs 
analysis to the establishment of a culture of innovation and legacy planning - offer valuable 
insights into fostering innovation and change within educational institutions and underscore 
the multifaceted process of integrating technology into education in a manner that is both 
sustainable and impactful. 

 

Work Package 9 Science View (SV) 

D9.1 Dissemination and Awareness Raising Plan (M4): submitted on 31/5/2022. This 
deliverable describes the relevant partners’ responsibilities, the dissemination activities and 
timetable, along with the dissemination potential of the expected results from the consortium 
partners. The dissemination plan includes: the identification of the project audience and 
strategic objectives, the dissemination tools and channels, as well as a description and 
timetable of regular dissemination activities.  

The Dissemination and Awareness Rising plan intends to raise interest and involvement in the 
resources and solutions developed for the target groups, mainly students and teachers within 
the education community, the scientific community, institutions such as schools, educational 
institutions, educational associations, technology developers, NGOs and the general public. 
All the communication and dissemination actions described lead to the major events 
(Conferences, Meetings).   

D9.2a, D9.2b, D9.2c Dissemination materials (M3, M12, M24): submitted on 30/4/2022, 
31/1/2023 and 31/1/2024 respectively. These 3 deliverables include all the material produced 
within the project: Project’s logo, poster, banner, leaflet, Press Release, website updates, 
videos, social media etc. 
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Figure 35: Project’s 
poster 

 

 

Figure 36: Project’s 
banner 

 

 

Figure 37: 1st page of LfE Leaflet in the 
electronic format (as a Flip book). 

 

Figure 38: 2nd and 3rd pages of LfE Leaflet in the electronic format (as a Flip book). 

 

 

Figure 39: Website’s Home page 

 



   

 

 D1.4b. LfE Quality Assurance Final Report  71 

 

Figure 40: Website’s About page 

 

Figure 41: LfE’s Twitter page 

 

 
D9.3 Report on Dissemination and Awareness Raising Activities (M24): submitted on 31-01-
2024. The report will include all the dissemination and Awareness Raising activities that took 
place along with respective numbers of participants and achievements. Furthermore, as a part 
of the report will be the proceedings of the International Conference. The proceedings will 
also be available as a separate document in electronic format. Some printed versions of the 
proceedings will be published in order to be given to policy makers. 
 
D9.4a D9.4b Policy Briefs (M13 & M24): submitted on 22/5/2023 and 31-01-2024. These 
Policy Briefs of the Learning from the Extremes (LfE) project is mainly addressed to policy 
makers and are based on the developments of the project, including information and outputs 
from the surveys of the user needs as well as the conclusion with the strategies to be followed 
by rural and remote schools in the 10 participating countries. They present the LfE 
multidimensional approach to thinking about and planning for the future of technology 
enhanced rural school education by involving all educational stakeholders.  
 
D9.5 Sustainability Plan (M24) submitted on 31/01/2024. The sustainability strategy of the 
Learning from the Extremes project focuses on the presentation and the promotion of the 
Rural Schools Innovation Academy (D6.4), which integrates the project outcomes and tools in 
a single mentoring and support service that will be offered to rural schools across Europe. It 
will offer guidance and support for school heads with recommendations on the strategies the 
must develop according to their school needs and their visions, support services to teachers 
and networking opportunities for best practice sharing, for school development, tools to 
boost innovation in the school settings according to the SRT level of the school. A sustainability 
plan has been developed to study the overall operation and the provision of the Academy 
services. 
 

4.4.3 Schools’ projects 

All final reports of the schools’ projects are presented in Deliverable 4.4: Projects Report. The 
deliverable provides a wealth of information about the number of teachers and students that 
participated in the LfE activities, the consortium members as well as the allocated budget and 
the project declared expenses. 
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More focused information on the work carried out by the participating schools in relation to 
the School Development Plans they submitted during the Learning from the Extremes call, is 
provided in Deliverable 6.2: Report on the Schools Development Plans. This deliverable has 
been based on the products of all participating schools, namely their interim reports and final 
reports. The final report, in particular, was intended to be a self-reflection exercise in 
evaluating the School Development Plan outlined in the application form; the school had to 
report on the process of their projects with the support of the technological solutions acquired 
for their school through the LfE funding, and on the main outcomes of their project. They also 
had to describe how they addressed the pedagogical and technical challenges/needs initially 
described in their application, highlighting the pedagogically innovative aspects and the role 
of the acquired technological solutions.  

The study of this deliverable taking into consideration the LfE framework in relation to the 
relevant evaluation criteria set for the selection of schools, has provided valuable data for the 
evaluation of the work done by participating schools and validating the successful 
implementation of the remote school development process.  

4.4.4 Professional development of teachers in participating schools 

The professional development of teachers is regarded to be one of the most important 
outputs of the LfE project. Having the construction of a pathway to innovation for rural schools 
as its main goal, LfE has tried to strengthen the organization, to promote inclusion, diversity, 
accessibility and equity to the community served by the school (LfE). By promoting the 
embedding of innovation as the main strand to transform the schools into learning hubs for 
the community, LfE seems to have created a strong network of users, at national and 
international level. The creation of the support mechanism has facilitated the above 
transformation through community team building and collaboration of all national 
coordinators and members of the consortium.  It has also set the basis for a strong 
collaboration network for the LfE schools, providing guidance, consultation and support as 
well as offering a space for the exchange of good practices, to build joint projects around 
mutual interests and to be a space where all participants develop a sense of belonging.  

The LfE Consultation and Support Mechanism is in particular a series of techniques, tools and 
resources made available for the participating schools. The Travel Companion for Learning 
from the Extremes Innovation Journey was provided as a quick guide for all participants, 
containing tips and tricks for the use of the various services, tools, as well as content 
development, resources repositories, digital tools and resources for an inclusive and diverse 
transformation journey.  

The support mechanism of Learning from the Extremes has been a complex network of cross-
created techniques, tools and resources and aggregate the necessary support for the 
successful creation of the school’s projects and activities. The desk research in the context of 
the present evaluation has shown that the mechanism has helped headmasters and teachers 
materialize the development plan of the school on a coherent way where the design of the 
journey is transformed into projects that are in line with the desired outcome. The main 
structure of the support mechanism has been composed by the following elements:  

• Elements of a Digital Innovation journey  

• A powerful cloud-based infrastructure  
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• Self-reflection tools  

• Development Plans Enrichment Opportunities  

• Educational Resources Repository and Best Practice Examples  

• Networking Opportunities  

• Consultation, mentoring, training and support services during the pilot 
implementation phase. 

 

Figure 42: The 5 pillars of community building 

For the realization of its goals, the project has provided a number of networking opportunities, 
has organized face-to-face and online meetings on national and European level, including a 
series of participatory activities, webinars, training opportunities, even visits to schools 
themselves, and has used the community platform and the media channels to promote its 
vision and support its implementation, through the Rural School Innovation Academy 
services (Task 6.4) in particular. Details about the above are provided in the relevant 
Deliverables (5.1, 5.2a, 5.2.b).   

Special community building tools and services were also made available to the Learning from 

the Extremes selected schools (D.5.3), in order to support the materialization of their 

proposals and ensure a smooth navigation through their innovation journey. In this context, 

the LfE infrastructure was presented, to encourage schools to create learning communities 

while the advanced search mechanism has provided multiple community building 

opportunities. The content creation and classroom delivery tool, the travel companion to 

teachers and students, and other tools have also supported participants’ development.  The 

Rural Schools Innovation Map (D.5.4a, D.5.4b) has assisted participating teachers by giving 

possibilities to create collaborative projects. It has helped to illustrate the growth of the school 

network by providing chances for discussion of shared initiatives at the European level, 

sharing of experiences and best practices, and staff exchange while including options for 

exploring rural schools in different areas of Europe and collaboration opportunities between 

those schools. The map has served as a catalyst for collaborative pedagogical initiatives, 

endowing participating schools and instructors with opportunities for synergistic 

endeavours.  

The pilot activities themselves have also served as professional development opportunities, 

since they were based on a comprehensive implementation plan, focusing on the 
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methodology and application of several holistic strategies to help participating schools 

improve, reinvent, supplement and transform by incubating and/or accelerating digital 

innovation (D6.1). Moreover, according to the Report on the Learning from the Extremes 

School-based Pilots (D6.3), a number of different technical and pedagogical support services 

and activities for teachers’ and school development have been offered focusing on the 

integration of the provided technologies into classrooms, schools and communities: 

 

✓ Technical Support and Guidance  
✓ Pedagogical Support and Guidance  
✓ Mentoring and Access to Further Funding  
✓ Networking  

  

The School Innovation Academy (D6.4) describes a proposed mentoring and support service 

for the schools, to facilitate the process for envisioning, managing and monitoring change in 

school settings by providing a localised and flexible structure to follow. The purpose of the 

Academy is to support further progress based on the outputs of the project, to ensure and 

safeguard the long-term impact of the training framework and, thus, to expand teachers’ pre- 

and in-service training opportunities, under a common standard-based framework. The 

School Innovation Academy Joint Learning Offer to teachers has included a variety of activities 

designed to help them navigate the trials and tribulations of training and help them forge their 

own path forward towards professional development.  

An International Professional Development Course (Learning from the Extremes Summer 

School 2023, D6.5) was also organized by the Learning from the Extremes project on 2-7 July 

2023, aiming at supporting and expanding the project’s professional development activities. 

63 participants from 13 countries participated in the activities of the summer course. 

Participation in the project has also been a great professional development opportunity as 
claimed by the school themselves in their reports (D6.2).  
 

4.5 Outcomes  

This last section of the presentation of the current evaluation results is particularly important 

since it refers to the actual outcomes of the project, providing insight in relation to its 

sustainability potential. The positive and negative impacts are presented focusing on the 

project’s impact on schools, teachers, students and the wider community, its sustainability 

potential, its added value for the educational and wider policy development and on the degree 

of change and innovation produced. 

4.5.1 Impact of the project on schools/ teachers/ students/ wider community 

As pointed out in the Report on the Learning from the Extremes School-based Pilots (D6.3), 

the LfE project, driven by its main objectives, has yielded impactful outcomes in line with its 

vision for enhancing ICT infrastructure, tools and content in rural schools. Offering a vision to 
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be accomplished through adequate investment, the project has achieved an increased 

awareness and understanding of this vision among the rural schools as they were exposed to 

the project’s activities and outputs, such as the reflection workshops, the LfE Self-Reflection 

Tool and the LfE Community platform, as well as regular contact with their respective National 

Coordinators. The teachers expressed their appreciation for the improvements which were a 

consequence of applied innovative approaches to their own situations and contexts as well as 

the shared vision of the digital transformation which they found relevant and useful. 

The improved capacity and readiness of the rural schools to think about and plan for the future 

of digital education was observed through frequent interaction with the schools’ 

representatives as they participated in the project’s activities.  

The enhanced quality of teaching in the rural schools was observed as the schools were 

provided with high-speed internet connection, new devices and services. The schools 

benefited from the made available digital tools and resources and project activities such as 

the distance education platforms, the web-conferencing and collaboration tools, the modern 

and connected learning spaces, the teacher development and support, and the digital tools 

and resources. Their increased satisfaction and confidence in digital education was noticeable 

as they shared their experiences, challenges and suggestions with the National coordinators 

and subsequently with project consortium and other rural schools. 

The project's commitment to a multidimensional approach for the future of technology-

enhanced rural school education manifested in the enhanced capacity and readiness of rural 

schools. Frequent interactions during project activities demonstrated schools' improved 

ability to think about and plan for the future of digital education.  

The outcomes showcase the tangible impact of the LfE project in creating modern, connected 

and constructive learning spaces, fostering engaged and personalized learning. The project's 

contribution to improved teacher satisfaction and confidence in digital education was evident 

as rural schools shared their experiences, challenges and suggestions with National 

Coordinators and, subsequently, the broader project consortium. 

The establishment of partnerships and capacity building initiatives in rural schools has been a 

cornerstone of its transformative approach. Recognizing the significance of an open 

community of practice that extends beyond the school environment, the project has fostered 

an inclusive structure to facilitate growth, share experiences and disseminate best practices. 

This collaborative framework has not only enriched the learning goals but has also served as 

a catalyst for innovation in rural areas. 

The Learning from the Extremes Summer School 2023, organised in Marathon, Greece, in July 

2023 has been another activity of the project with considerable impact on its participants. 

According to the relative report (see 6.5), the Learning from the Extremes Summer School 

offered a high-impact and transformative experience in personal and organizational level. 

Contributing to the professional development of the participants, it provided them with 

significant insights and tools to implement the necessary changes and with the intervention 

skills to best plan and then diffuse innovation in their own schools, helping them evolve to an 

Open Schooling Environment. The Summer School demonstrated how by enhancing access to 
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digital education, rural schools can become hubs of learning and innovation in their 

communities, how they can establish effective and sustainable partnerships and how they can 

offer innovative learning experiences to their students.  

The Summer School also familiarised the participants with the Open Schooling Approach for 

Rural Schools that describes and implements at scale a process that facilitates the 

transformation of schools to innovative ecosystems, acting as shared sites of learning for 

which leaders, teachers, students and the local community share responsibility, over which 

they share authority, and from which they all benefit through the increase of their 

communities’ science capital and the development of responsible citizenship.  

During the Summer School, personal and individualized support, in addition to the provision 

of the suite of supporting tools, empowered the participants to engage in innovative practices. 

Instead of suggesting a one‐fits‐all approach to the forms and types of pilot activities, 

participants learned how to choose existing or design new types of school-based activities and 

accelerators addressing the areas where they believe that innovation is demanded. 

Google Analytics data about the LfE Community Portal 

(https://www.schoolofthefuture.eu/en/lfe ) (November 2022 to January 2024) also indicates 

the impact of the project on the educational community. The enhancements made to the LfE 

Community Portal during that period were strategically developed to streamline user 

interactions, aligning with the platform's original objectives, that is facilitating pilot initiatives, 

showcasing project good practices, aiding the seamless execution of open calls, and fostering 

collaboration among involved stakeholders within a centralized environment. The statistics 

validate the accomplishment of its primary aim, that is bringing EU rural schools into the 

spotlight, creating visibility among themselves and the global community, by empowering all 

users, including teachers at rural schools, by enabling them to identify collaborative 

opportunities, connect with like-minded individuals facing similar challenges, and expand 

their professional networks. This collaborative framework has sought to create new synergies, 

amplifying the impact of the educational ecosystem. The improvements and enrichments 

have managed to extend the support to schools navigating the challenges of participation in 

the LfE Project, while facilitating the sharing of experiences and best practices within the 

broader educational landscape. The descriptive statistics below underscore the platform's 

significance in shaping and impacting the educational framework. 

 

Table 13: Aggregated Google Analytics statistics 

 

 

 

 

 

Reporting Period  01.11.2022- 23.01.2024  

Page views  60119  

Users  26853  

Engage rate  50.85%  

Average time on website  53’’  

Average number of pages 
browsed per visit  

4.78  

https://www.schoolofthefuture.eu/en/lfe


   

 

 D1.4b. LfE Quality Assurance Final Report  77 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

Figure 43: Visits on LfE Portal after the GA4 update 

Figure 44: Visitors per country 
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 Table 14: Top 8 cities with the highest number of visitors 

It is evident that, with the launch of the initial 

version of the LfE Platform, there was a notable 

surge in visitor numbers. Additionally, events like 

the 'LfE Ireland Event: Enhanced Digital 

Engagement and Whole-School Community 

Building,' the 'LfE Summer School 2023,' and the 

'LfE Conference 2024' significantly contributed to 

the increased traffic on the LfE Community Portal 

and the registration of new users. 

Moreover, there is observable improvement in 

the familiarity of LfE Platform users with 

navigating through the portal, as reflected in the 

decrease of the average time spent on the 

Community Portal from nearly 12 minutes to 3 

minutes and 13 seconds. 

In conclusion, despite varied challenges, the 

implementation of the Learning from the 

Extremes project has had a positive and transformative impact on schools and their rural 

communities in all countries. It has stimulated the development of digital skills, innovative 

teaching approaches, and community engagement.  

More detailed assessment of the impact of the implemented as various stakeholder levels 

was carried out in D7.3 and is presented in brief below.  

According to the objectives of the LfE project, the key performance metrics and its overall 

philosophy outlined In D7.1, the impact assessment presented in D.7.3 presented clear 

evidence of ‘distance travelled’ in terms of the digital and innovation transformation of the 

LfE schools. The objectives that guided the impact assessement and the associated questions 

are presented below (for more details, see D.7.3): 

Objective 1: Connect Students 

Objective 2: Develop Teachers 

Objective 3: Saving time 

Objective 4: Access to digital tools 

Objective 5: More quality teaching 

Objective 6: Professional support 

 

The instruments used to collect impact evaluation data were: 

 The online self-reflection tool (SRT) allowed stakeholders to reflect on their openness 

and e-maturity in terms of innovation and digital transformation, by marking their 

response to various statements. The SRT is based on the previously validated OSOS SRT 

 City % Visitors 

 01.11.2022- 23.01.2024 

1. (not set) 20.28% 

2.    Athens 15% 

3. Marathon 10.76% 

4. Strovolos 7.30% 

5.   Patras 5.38% 

6. Nicosia 4.90% 

7. Limassol 4.71% 

8.     Lisbon 2.69% 
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and R4C SRT. The effort during the period of the project was to gather all the needed 

information from the participating schools before they start their activities (pre-

measurement) as well as just after they finished their interventions (post measurement), 

to identify their status and growth between the 2 measurements. The assessment 

focused on three identified areas of ‘growth’ below to identify the status of their school 

(levels of openness, innovation and e-maturity):  

• Management: The aim of the instrument was to assess the vision, the leadership of the 

school community key stakeholders towards the adoption of a change culture towards 

openness, innovation and e-maturity and the overall innovation potential of the school 

community and to highlight the appearance (or not) of the key factors that can catalyse 

the cultural changes (e.g. coherence of local or national policies, development of a 

shared vision and understanding, development of motivation mechanisms and specific 

plans for staff competences, school autonomy).  

• Process: The aim of this section was to identify which processes were already in place 

in the school community and which should be further developed. The instrument is 

sensitive in highlighting the processes and the mechanisms like a) the operation of 

collaborative environments and tools (for content co-creation and sharing), b) how 

many members of the school community are using them regularly, c) adjustments with 

the curriculum that allow for the implementation of open school activities (as defined 

in previous section), d) parents and external stakeholders’ involvement in the open 

school and innovation activities and e) procedures in place that are offering 

opportunities to reflect and debate, communication and feedback mechanisms). 

• Professional Development: The aim of this section of the instrument was to assess to 

what extent teachers and school staff engaged in the open schooling approach, their 

engagement in innovation and e-maturity approaches, have a holistic view of science, 

scientific research and major scientific developments.  

 

For each one of the above-mentioned levels, the tool asked raters to reflect upon 8 task-

specific statements (24 statements in total).  

 Management Level Process Level Teacher’s Professional 
Development Level 

1 Vision and Strategy School Leaders and Teachers 
Shaping Learning Systems 

Teacher Awareness and 
Participation  

2 Coherence of Policies Creating an inclusive 
environment  

Setting Expectations 

3 Shared Vision and 
Understanding 

Collaborative environments 
and tools (co-creation, sharing) 

Professional Culture 

4 Education as a 
Learning System 

Implementing Projects Professional Competences, 
Capacity Building and 
Autonomy 
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5 Responsible Research, 
Reflective Practice 
and Inquiry 

Parents and external 
stakeholders’ involvement in 
school’s activities/projects 

Leadership Competence 

6 Motivation 
Mechanisms  

Reflect, Monitor, Debate Collaborative learning 
(mobility actions) 

7 Plans for Staff 
Competences  

Learning Processes adaptation  Collaborative learning (ICT 
Competences) 

8 Communication and 
Feedback Mechanism  

Established collaboration with 
local, national institutions 

Use and reuse of resources  

Table 15: The 8 items in each one of the 3 levels of change, 24 task-specific items in total 

Each statement corresponds to a school typology, according to the school’s readiness to adapt 

an innovation culture:  

ENABLED CONSISTENT INTEGRATED ADVANCED 

Schools that are at an 
initial stage of 
incorporating 
educational 
innovation in the 
classroom and beyond 

 

Schools that have 
achieved a certain level of 
innovation and openness 
through specific 
measures, educational 
ICT tools, best practices, 
CPD, but they still consist 
isolated cases without a 
network of other schools 
and external partners to 
facilitate the process 

Schools that have 
achieved a high 
degree of innovation 
and openness and 
they have already 
established 
cooperation with 
community 
stakeholders and 
other external 
partners 

Schools that are 
considered rather 
extreme cases of 
schools that offer a 
glimpse to the open 
school of the future 

Table 16: The four school typologies according to the openness and innovation characteristics 

 

School heads and teachers had the chance to map the change in school’s performance in e-
maturity and openness using the SRT that was developed by the project. The graph below 
plots the post versus the pre values for the 123 schools to present the impact of the support 
services to the school transformation for a full school year. The data demonstrate a significant 
growth (>20% on average), which is much higher for less advanced schools (goes up to 35%, 
on average) while the approach has an impact even for previously high scoring schools (up to 
10%, on average). These findings form the cornerstone of the sustainability strategy of the 
School Innovation Academy (see D6.4). 
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Figure 45: impact of the support services to the school transformation for a full school year (D.6.4). 

 
 The Teacher Questionnaire reflected teachers’ relationship with and use of digital 

learning technology (general or specific technologies), as well as their sense of 

development, and their sense of self-efficacy: 

➢ Teacher Development  

➢ Teacher Self-Efficacy  

➢ Technology for Learning Frequency  

➢ View of technology  

➢ Confidence in Technology (All full references included in D7.2) 

 

 Teacher Interviews: Capturing primary data directly from the participants allowed for 

rich streams of data and for a number of research questions to be answered, ensuring 
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that the voice of the classroom teacher is captured in terms of the impact of the LfE 

project at classroom, teacher and student level.  

 

 The student questionnaire captured various metrics related to students and their 

involvement as a stakeholder in the project: 

➢ Active Student Engagement  

➢ Student Voice  

➢ Student-Teacher Relationship  

➢ Confidence in Technology for Learning (All full references included in D7.2) 

 

 Other data was also collected and analysed from the following sources:  

➔ LFE Community Platform (WP5): Usage statistics were gathered from the community 

platform, in order to ascertain levels of engagement across the different countries. 

While this data could not be autonomously used as a measure of impact, it was used 

to compare against other measures of impact such as SRT difference, in order to see 

if levels of engagement with the platform were correlated with increased impact.  

➔ Interim and Final Teacher Reports (WP4): These reports proved to be a rich source of 

data, especially as they included information from teachers and schools who had not 

been captured in the rounds of teacher interviews. Those who filled in these reports 

related firsthand feedback on the impact that the project had on their pedagogical 

practices, and the impact this had on teachers and students within their schools. They 

also included information about impacts at community level. The reports described 

challenges in technology implementation and how they were overcome. General 

insights from these reports were used to add further richness to interview data, and 

to the case studies presented. Included in the final report was also a questionnaire on 

student impact.  

➔ Data from Vision, Reflective and Summative Workshops (WP3): While data from 

these workshops were not directly used in this deliverable, the findings for the impact 

assessment were compared with data from the WP3 workshops in order to monitor 

alignment with stakeholder attitudes collected from the final reports and from the 

teacher interviews.  

According to the findings presented in D.7.3: 

 
 SRT Findings SRT data was collected from all 123 schools that participated in the LfE 

activities. All schools have filled in the 1st and the 2nd Self-Reflection Tool (SRT) and 

have identified their pre and post status. 
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Figure 46: Frequencies of the measurements (1st and 2nd – or pre and post) of the school sample. In the upper graph, 
we can see the results from the pre-measurement, before the schools start implementing the proposed approach 

while in the lower graph, we can see the results of the post-measurement, after the period of intervention. The Final 
Score indicates the average results (achievement) from the three levels of openness Management level 

Figure 47: Frequencies of the school scores in the management level. 
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Figure 49: Frequencies of the school scores in the Teachers’ Professional Development level.  

 

 

 

 

Figure 48: Frequencies of the school scores in the Process level. 
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 Teacher Questionnaires: 249 teachers answered both the pre and post questionnaires 

across the 123 schools, with at least one teacher answering the pre and post 

questionnaires from 80 schools. All respondents were involved in some way in the 

implementation and/or use of LfE technology throughout the project. The pre and post 

Likert data was compared pre and post, and the sub scales were combined to give scores 

on a scale of 0-4 for each of the first three subscales (Teacher Development, Self-Efficacy, 

Use of Technology), and a score of 0-6 of the subscales 4 and 5 (View of Technology, 

Confidence in Technology). 

 

 

Figure 50: Teacher improvement across 5 sub-categories by country  
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 Student Questionnaires: 328 students answered both the pre and post questionnaires 

across the 123 schools. Across the four subscales of the student questionnaire, we see 

statistically significant increases.  

Figure 51: Student improvement across 4 sub-categories by country  

 Use of Community Portal: By monitoring users and usage of the community portal, 

engagement levels throughout the project were assessed. According to the graph below, 

we can see peak activity in the community portal in the period between December 2022 

and April 2023. This is when many schools were onboarding the project and were seeking 

inspiration from other schools and teachers in terms of projects and use of technology. 

There was also another spike in activity around the LfE summer school in July 2023, 

where teachers again used the community portal to connect with fellow teachers, upload 

their work, or seek inspiration in terms of different projects they could run in their own 

schools. 
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 Figure 52: Usage of the portal throughout the project  

In Table 17, we see the number of teachers who registered on the portal by country. We also 
see how many projects were created on the portal per country, as well as the major thematic 
areas of the projects explored by each country, and the average number of participating 
students per project. These are important metrics as they show the impact in terms of student 
involvement in projects which utilised technology for the purpose of learning.  

 

Table 17: Users on the portal and the projects they created by country 

 Teachers on 
Portal 

Projects 
Created 

Major Thematic Areas Average Student 
Participation per 

Project 

Bulgaria  113 3 Science 28 

Croatia 33 16 Science and Technology 29 

Cyprus 92 30 Social Studies and ICT 63 

Finland 48 8 Technology and ICT 43 
Greece 53 70 Technology and ICT 42 

Ireland 135 9 Social Studies 62 

Italy 7 1 ICT 198 

Portugal 46 34 Technology 51 

Romania  35 6 Science and Mathematics 28 
Spain 13 3 ICT 410 

 
 

✓ The most interesting correlation identified on the basis of the data above is 

the correlation between the number of projects each school unit realised 

and their percentage of increase according to their results in SRT.  
 

 

 
A 

 
B 

Figure 53: Participation and Project implementation  
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 Teacher Interviews: 44 interviews were conducted with teachers involved in the LfE 

project. These teachers represented 27 of the 123 schools in the project. At least one 

teacher was interviewed from each country. 35 of the interviews were conducted in-

person at the LfE summer school in Marathon, Greece, while the remainder (9) were 

carried out online over zoom. Interviews were conducted by two researchers from the 

LfE project, one from Ireland and one from Finland.  

 

Key themes identified: 

 

➢ Community Level 

 

Key Insights 

● Many schools made 

considerable efforts to 

involve the local 

community, often 

planning and executing 

their projects on this 

basis. 

● Schools ran events such as technology demonstration days, parent/grandparent days, and 

other events to showcase their technology and how they were using it. 

● Some schools used their LfE projects to forge greater ties in the community, raise 

awareness of problems, increase the visibility of the community (e.g., for tourism) or teach 

locals about the community. 

● Some schools used their newfound technology to enhance or establish themselves as a 

learning hub within the community, often inviting local people to come to the school to 

learn how they could use technology in their own personal life, improving the digital skills 

of the entire community beyond the school.  

● Some schools also became STEM learning hubs, connecting with other schools, inviting 

schools to participate in projects (through the LfE portal and summer school for example), 

or assisting other schools in technology integration. 

All interviewed teachers spoke to some degree about their efforts to involve the local 

community in their LfE projects. These projects include teaching children about the local area, 

inviting community members to school events, creating collaborative learning environments 

for the community, utilizing technology like VR glasses and chatbots to provide interactive 

experiences for local people, collaborating with parents and local businesses, sharing 

experiences through social media, and engaging in community outreach activities. Innovation 

Culture requires schools, in cooperation with other stakeholders, to become agents of 

community well-being, and many of the projects described by schools are founded in 

community values and growth. It is clear that the new technology has been the catalyst for 

new community and regional connections. 
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➢ School Management/Strategy Level 

 

 

Key Insights 

● The importance of conducting needs analyses and getting the right between for the 

requirements of students and teachers. Recognising that choosing the right 

technology in the context of an innovative project can accelerate, amplify, and expand 

its impact.  

● Integrating technology in accordance with an overall digital action or digital 

transformation plan 

● Creating internal champion(s) to demonstrate leadership in terms of technology 

implementation and proliferation.  

● Providing patient, continuous and target support to newly onboarded teachers, in the 

form of demonstrations and documented guidance, leading to the creation of new 

internal champions.  

● Considering the legacy and scalability of projects such as LfE, where do we go from 

here?  

● Using projects such as LfE as a springboard to develop school infrastructure beyond 

the scope of the project (for example physical school spaces) 

● Increasing the visibility of project outcomes in order to increase opportunities for 

further collaboration and access to new funding pathways. 

Schools spoke about the importance of beginning on the right footing in terms of getting the 

right technology for the right context. Many schools conducted needs analyses before the 

project, often bringing together a group of key stakeholders to identify what and where 

technology was needed. This typically involved running forums with classroom teachers or 

indeed students.  
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➢ Classroom level 

 

 

 

Key Insights  

● Technology has made teaching and learning more efficient, saving time, and reducing 

paper usage. 

● Improved Wi-Fi connection (due to hardware infrastructure implemented with LfE funding) 

has led to led to increased engagement, with an improved motivation among both teachers 

and students to use the technology, with teachers and students no longer ‘expecting 

failure’ in terms of connection consistency.  

● Teachers have observed that lower device ratios allow for more control of the classroom. 

● Teachers also spoke about the observable effects of the new technology on digital literacy, 

both for themselves and their students  

● New equipment has often complimented older equipment, with schools now able to 

differentiate students with different types of technology (tablets for younger cohorts, 

laptops for older cohort). 

● Teachers have often taken a balanced approach to technology, not overusing the 

technology just because they have it. 

Teachers spoke of the positive impact of technology at the classroom level. They mention 

various platforms, educational material, online learning resources, and teacher forums that 

were utilized during, and in some cases because of the project. The new technology has 

facilitated new learning experiences, increased access to information, language translation, 

engaging student projects and increased use of classroom management systems. The 

integration of technology has made teaching and learning more efficient, saving time and 

reducing paper usage. It has also provided teachers with greater flexibility and control in the 

classroom. It probably cannot be overstated as to how much impact improved Wi-Fi 

connection has had on some of the LfE schools. Teachers now have more confidence in 

estimating lesson durations, knowing that they can be completed within the expected time 

frame due to less connection interruption or lagging. The consistent Wi-Fi connection has led 

to increased willingness among students and teachers to engage in digital projects, enabling 

synchronous online lessons, online activities, and better access to resources. 
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➢ Teacher level 

 

Key Insights  

● Technology has opened up new learning opportunities for teachers, not only within the 

classroom, but for their own professional and personal development. This correlates with 

associated increases in teacher development according to both the SRT and teacher 

questionnaire.  

● Teachers spoke of technology enhancing teaching flexibility and improving lesson planning. 

● New equipment has sparked teacher enthusiasm, showcasing its potential to diversify 

classes and enhance teaching. 

● Teacher competence and confidence in technology has improved, this correlates with 

associated increases in technology confidence and view of technology in the teacher 

questionnaire. 

● In many cases, the new technology has led to a transformative and collaborative learning 

environment where teacher student relationship is improved, and each learn from each 

other 

Teachers across different counties are enthusiastically embracing technology integration at 

schools. Even initially sceptical teachers now view technology as a valuable tool, with 

individual devices enhancing teaching flexibility and improving lesson planning. The 

supportive school community plays a pivotal role in encouraging teachers to embrace 

technology, resulting in increased creativity and motivation among both educators and 

students. 

Increase in facilitative learning underscores the positive impact of technology on students' 

motivation and learning. It highlights teachers as facilitators and learners who embrace 

technology, empowering students to take leadership roles. Recognizing students as digital 

natives, teachers empower students to take the lead in utilizing technology, allowing them to 

share their knowledge not only with classmates and teachers but also with their parents, 

making learning purposeful.  

As teachers seek guidance from students on technology related tasks, a transformative and 

collaborative learning environment emerges.  
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➢ Student level  

 

Key Insights 

● Schools have reported observable increases in student engagement, motivation, and 

creativity. This correlates with an increase in Active Student Engagement in the 

student questionnaire. 

● Competence and confidence with technology has observably improved according to 

teachers. This correlates with the increase in technology confidence measured in the 

student questionnaire.  

● Technology has led to more inclusive and accessible learning, with participation in 

classroom activities increasing, in particular for students with special learning needs. 

This correlates with the measured increase in Student Voice and Student Teacher 

Relationships in the student questionnaires.  

● Collaboration among students has increased, with increased instances of students 

working in teams while supporting others and using their own unique strengths and 

exploring their interests. This is leading to increased awareness and development of 

21st century skills.  

● The new technology has helped to overcome cultural and language barriers within the 

classroom, particularly for schools dealing with large recent influxes of refugees and 

asylum seekers 

Technology has significantly enhanced student engagement, motivation, and creativity 

across LfE schools. Utilizing tools like iPads, interactive whiteboards, and 3D printers has 

created interactive and enjoyable learning experiences for the students. These experiences 

resulted in improved student confidence, competence, and collaboration skills, fostering an 

overall sense of achievement, pride, and meaningful learning. As previously mentioned, 

students are more often taking on leadership roles and engaging as active learners, assuming 

greater responsibility for their education. They actively share their acquired knowledge with 

peers, teachers, parents, and those within their immediate circles. 
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➢ Challenges   

 

Common challenges include the ongoing struggle for reliable internet connectivity in some 

schools, which can reduce the impact of new devices. The need for additional teacher training 

and support with new technology was highlighted which can place strain on already limited 

school resources. Having new technology can also create additional financial burdens in terms 

of ongoing support and maintenance, as well as ancillary costs such as transport (for the 

purpose of project work). Many open educational resources are only available in English 

creating a barrier for non-English speakers. Some teachers can be resistant to change, 

especially if a steep learning curve is required for new technology. 

Some challenges were directly related to the new technology, while others were externalities 

which are probably faced by all schools to some degree. One of the biggest challenges related 

to technology is managing the sudden arrival of new technology which needs to be installed, 

maintained and learned. Teachers spoke of the importance of finding the right balance 

between price and quality, as well as the need for support and assistance during the 

configuration and setup process. One teacher spoke of the pressure of selecting the right 

technology, especially technology that was very expensive.  

Detailed description of the conclusions made on the basis of the impact assessment’s findings 

is presented in D.7.3. According to the conclusions, it seems that overall, the LfE project has 

been successfully implemented, with the impact assessment indicating a positive impact 

across schools, communities and countries.  

Building capacity among teachers and leaders emerges as a vital component of successful 

transformation. A robust change strategy within the LfE project has incorporated 

professional development, continuous feedback and support mechanisms for teachers. The 

achievements in partnerships and capacity building within the LfE project signify a 

commitment to sustainable change and the empowerment of stakeholders to navigate the 

evolving landscape of innovative education. 
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4.5.2 Sustainability potential 

The Sustainability Plan (D.9.5) provides actionable guidance on how to successfully 

mainstream a culture of innovation across European schools, by using Learning from the 

Extremes as an exemplary project, geared to five key axes for successful intervention: a) 

harmonization with EU and national initiatives, b) provision of exemplary cases, c) 

development of a sustainable educational service, d) creation of a dedicated educational 

community and e) regular engagement with relevant expertise to inform the activity portfolio 

of the participating rural schools. It describes step by the step the School Innovation Academy 

mentoring scheme that was developed in the framework of the project (D6.4), the potential 

of the self-refection tools to act as catalysts for the school's innovation processes and, how 

analytics and AI (Artificial Intelligence) technologies and tools could facilitate effective school's 

organisation and management.  

More specifically, the deliverable introduces the key aims and outcomes of the Learning from 

the Extremes Preparatory Action, which has studied the way rural schools could move from 

self-reflection to developing a comprehensive action plan that makes use of the results of a 

self-evaluation process. It highlights that such an action plan must be based on fundamental 

principles and mechanisms of European educational policy for schools. This is of primary 

importance since the improvement in key areas within an evaluation scheme for schools is 

not an isolated process but has to be aligned with key priorities at both the European and 

national level. For this purpose, the EU Policy Framework is presented discussing the 

transferability capacity of the Learning from the Extremes Preparatory Action consortium to 

European policy development and upscaling, the European added value and the relevance of 

the self-reflection process proposed by Learning from the Extremes to European policies, 

taking into consideration the barriers for the take up of school-based innovation. One of the 

problems highlighted is not the absence of innovative practitioners’ claim, but “a trend that 

leads educational agencies to provide seed funding to new ideas rather than scaling projects 

and models that already work”. In view of that conclusion, a number of suggestions are 

provided on how the key features of the Learning from the Extremes approach could 

overcome these barriers and act as enablers of the expected take-up.  

Learning from the Extremes Preparatory Action’s sustainability is based on the development 

of a mentoring ecosystem, the School Innovation Academy. In such an ecosystem each piece 

is interconnected: formal and informal training opportunities, short term and long-term 

courses, virtual events or practical workshops with physical presence, participation to 

communities of practice, participation to conferences and seminars, job shadowing activities 

in other schools, participation in short term summer or winter schools. Cultivating a strong 

mentoring ecosystem involves thinking strategically, planning each component in concert 

with the others. It also involves making changes when necessary. As new technologies and 

online learning systems come to market, training systems must be flexible enough to adopt 

new strategies. Listening to learners and evaluating training is also critical to a healthy training 

ecosystem. Capturing and retaining information is the difference between successful and 

unsuccessful training.  

The School Innovation Academy, as an integrated school innovation support service, has the 

potential to facilitate change in rural school settings in all levels: envisioning, managing and 
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monitoring change and innovation in rural schools, describing the proposed school 

transformation journey towards openness and e-maturity. It can also facilitate rural school 

leaders and teachers to innovate in a way that’s appropriate for the real needs of the school 

and will provide new ways for the use of technology to inspire, engage and connect innovative 

practices in schools. It provides a dedicated framework for the transformation of schools into 

learning ecosystems by providing ways for schools to evolve as organisations, transform the 

way all school members envision innovation and change and, finally, reinvent schooling. 

Through the activities of the School Innovation Academy, schools will be able to co-design, co-

create and use digital content, tools and services for personalized learning and teaching in an 

open, more effective and efficient way, using the integrated mentoring service to school 

heads and innovative teachers offered. In this way, rural schools can become innovative 

incubators and accelerators. The service was tested in the framework of the international 

professional development course that acted as proof-of-concept experiment for the 

exploitation of the proposed service. The findings of this experiment are described and 

discussed in Deliverable D6.5 as a reference point for the sustainability of the project. 

The operation of the School Innovation Academy is furthermore supported with two key 

documents that the Learning from the Extremes project has developed:  

a) the Rural School Innovation Roadmap (D8.2), which supports school communities to 

reflect on, plan and undertake changes and introduce innovation to evolve and adapt for 21st 

century learning.  

b) the Rural School Innovation Strategies (D3.2) which proposes concrete pedagogical 

strategies to support schools to develop their own pathways towards innovation, aiming to 

take forward the agenda of practitioner‐led innovation at European level. For a culture of 

transformative innovation to flourish, it needs to be allied with, or developed from, challenges 

or ideas that correspond to the core needs, objectives and values of a school, its community, 

and the people within it.  

At the core of the School Innovation Academy exploitation strategy is a professional 

development programme. Facilitating the integrated Learning from the Extremes support 

service, the programme can support participants to introduce innovative approaches in their 

school settings. The programme will be offered through the ESIA Platform (esia.ea.gr) in the 

form of webinars, interactive online sessions, 2-to-6-day long courses and field visits (job 

shadowing) and observations in schools all over Europe.  

In the framework of the pilot implementation of the Learning from the Extremes mentoring 

scheme, such opportunities were offered to the participating schools. A major international 

course was realized in July 2023 (https://esia.ea.gr/learning-from-the-extremes-summer-

school-2023/). The focus was on Rural and Remote Schools and how to increase access to 

digital education in the EU remote areas and communities that mostly need such support.  
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As part of the mentoring ecosystem, 

guidance and support have been offered to 

the school clusters to develop common 

projects that could be realized and funded at 

the European level. Numerous challenges are 

emerging from the involvement of the 

schools in international activities (e.g. 

eTwinning projects, ERASMUS + KA1 and KA2 

activities) and such a mentoring scheme can 

help the school heads to develop European 

Development Plans that are harmonized 

with their school transformation journeys, 

to involve their teachers in international 

professional development activities and to 

extend learning and teaching beyond their 

local school environment, establishing 

innovative cooperation projects that could 

safeguard at the same time significant 

resources for the school community.  

The Learning from the Extremes project has already supported the schools that participated 

in the LfE implementation activities to explore potential grant schemes especially at EU level 

(e.g. ERASMUS+ Mobility (KA1), ERASMUS+ School Partnerships (KA2)) through a mentoring 

and support mechanism which started in January 2023. There were 16 applications for funding 

through ERASMUS+ Mobility (KA1) in 2023 (deadline for submission 2/23), that received 

funding of 60.000 euros. 

For Erasmus+ 2024, the LfE supported 43 applications for funding through ERASMUS+ Mobility 

(KA1) (deadline for submission 2/24) with an expected funding of 430.000 euros as well 2 

applications for funding through ERASMUS+ School Partnerships (KA2) (deadline for 

submission 3/24) with an expected funding of 400.000 euros. The Learning from the Extremes 

project is planning to keep providing this mentoring and support mechanism through the 

establishment of the Schools Innovation Academy. 

Another major output of the Learning from the Extremes project that can be further exploited 

is the Self-Reflection Tool (SRT), for the assessment of the organisational change and the 

technology integration in the rural school environments, at three different levels:  

• The Management level  

• The Process level  

• The Teachers’ Professional Development level  

Learning from the Extremes Participatory Action Sustainability Strategy: Learning from the 

Extremes Participatory Action has employed a variety of other exploitation measures to 

ensure that the results and benefits of the project can be sustained beyond the project 

lifetime and set the path for future actions in the field. Furthermore, it has provided the 

Figure 54: A graphical representation of the LfE 
training ecosystem 
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mechanisms for effective community building and active participation to encourage a better 

sharing of experiences among practitioners across Europe.  

One of the guiding principles to the sustainability plan is to ensure adequate opportunities 

for engaging with experts in the field and for sharing outputs and testing new approaches 

emerging from the project. The organization of EDEN’s Open Classroom Conference series 

was one such opportunity where specific sessions and tracks to address highly relevant topics 

like certification, interoperability, learning analytics, managing change in the classroom, 

school leadership, assessment methodologies and acquisition of 21st Century learning skills, 

were addressed. In the framework of the project two Open Classroom Conferences were 

organized, in January 2024 at the end of the Learning from the Extremes Participatory Action. 

More than 300 teachers, researchers and policy makers took part to this international event 

that was organized at the end of the project. The event has offered the opportunity to 

numerous teachers from the participating schools to present their achievements during the 

last academic year. The related info and the presentations of the conference speakers are 

available here: https://learningfromtheextremes.eu/international-conference/  

At the core of the Learning from the Extremes Participatory Action sustainability strategy was 

also the development of specific guidelines, toolkits and support materials focusing on school 

heads and innovative teachers. These facilitated the introduction and use of the project 

overall approach and can further support participants to design and develop innovative 

aspects in their school settings and communities.  

At a national level, the Learning from the Extremes Participatory Action team has worked very 

closely with the partners in the relevant countries to  

1. Map and understand how innovative educational practices can be promoted at national 

and local level - who the gatekeepers are, what the channels are, what the most relevant 

drivers are, etc.  

2. Define the means and messages to be used as well as the measures of success on a 

country-by-country basis  

3. Deliver relevant dissemination content in the appropriate language while enabling 

dialogue and feedback from stakeholders as to the value of Learning from the Extremes 

Participatory Action outcomes and opportunities made possible through the School 

Innovation Academy.  

The approach was taken at European level to share innovative results and outcomes of the 

project aimed specifically at European stakeholders, showcasing the work of change agents, 

leading innovators, and good practices on a European level - providing opportunity for 

celebration and recognition.  

Concrete measures for an effective sustainability have been applied through:  

• Development of a partner affiliation programme: The aim was to create a European-

wide network of interested schools/teachers, research institutions, networks, ICT-

services and applications providers and other organisations to be regularly informed 
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about project developments, to be invited in project activities, to share results and to 

participate in dissemination events, mainly at the provision of specific applications for 

rural schools.  

• Cooperation with existing EU Projects & Initiatives: The partnership considers 

networking and clustering activities as major factors of the viability and the 

effectiveness of the results of the project work. The Learning from the Extremes 

Participatory Action consortium has established an effective communication and 

collaboration with a) the Joint Research Centre of the European Union, b) the 

European Education Policy Network, the ERASMUS+ European Policy Network on 

Teachers and School Leadership and c) the European Digital Education Hub. 

Additionally, the consortium has capitalized on the work of the OSOS Coordination 

Action that has created a large network of open schools in Europe.  

Developing Effective Self-Reflection Tools for Schools  

The Learning from the Extremes Preparatory Action sees the use of self-reflection tools as a 

valid way to support innovation and systemic change in education. To assess the 

Organisational Change and the RRI Integration in the school environments, the Learning from 

the Extremes evaluation team has developed a Self-Reflection Tool to monitor the school 

development at 3 different levels:  

• The Management Level  

• The Process Level  

• The Teachers’ Professional Development Level  

The Self-Reflection tool has shown its validity to enable school heads and innovative teachers 

to follow up their progress and to get the opportunity to reflect. Using this self-assessment as 

a starting point, school heads can identify areas for growth as leaders and can give further 

thought and planning to the development of their plans. The purpose of this tool is to help to 

develop reflective practitioners who can lead schools towards the transformation of schools 

to innovative ecosystems. The self-reflection process and the schools’ openness could act as 

drivers for school communities to adopt innovative methods and keep delivering high quality 

educational services to their students.  

School Foresight: Analytics and AI for school development  

With the increase in the 

amount of educational data, 

improved data storage and 

handling, and advances in 

computing and related analytics 

tools and algorithms, 

educational organizations are 

starting to embrace learning 

analytics. For learning analytics 

to spread to more 

organizations, there needs to Figure 55: Change management strategy for implementing 
actionable school and learning analytics 
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be communication between potential actors, who then follow a decision-making process as 

to whether to adopt or ignore it (see D.9.5).  

Learning from the Extremes Preparatory Action implementation provides insights into how 

schools have been successful in adopting such methods and producing organisational 

benefits or overcoming organisational barriers. The conclusion presents guidelines for 

future actions for schools adopting learning analytics and ends with a set of open questions 

to be addressed in future research and practice.  

Another indication of the project’s potential to continue its impact on the educational 

community is the LfE Community Portal statistics, which provide an overview of the counters 

and Google Analytics statistics for the LfE Community Portal spanning from the inception in M1 

to M24 (February 2022 – January 2024) (see D5.2b). The key counters are prominently displayed 

on the portal and are accessible to all LfE Platform users. All counters (number of content 

appearances etc.) not only provide information to visitors about the network created through 

the Platform but also serve as reporting tools for National Coordinators and Consortium 

members, revealing the impact of the project.  

The LFE Community Platform also serves as the accomplishment of the project’s sustainability 
vision. The Platform is based on the School of the Future Portal, under the OSOS Portal to 
exploit: 

i) the functionalities developed during OSOS projects 
ii) the large network of users and registered schools and  
iii) the available educational material under various users, communities, schools, and 

projects.  

The LFE Community Platform has provided an infrastructure to integrate all services provided 

by the OSOS portal and extend them properly to support the needs of the project with other 

functionalities, such as the good practices methodology used to promote and support the 

rural schools, the entities, and their relation and finally the tools that are provided for the 

online support of the rural schools. 

 

 

Figure 56: The "School of the future" home page 

Added value for educational and wider policy  

The project’s impacts seem to be harmonized with its objectives and the Work Packages 

performed. The KPIs have been accomplished in terms of the technical, pedagogical and 

economic impact of Learning from the Extremes, as continuous monitoring has shown. 
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Learning from the Extremes has aimed to go beyond by deploying innovative infrastructure 

and accelerating the use of digital resources and tools in remote schools. Results of the 

present evaluation show that it has succeeded at a significant extend in terms of 

demonstrating in practice how rural schools can become hubs of learning and innovation in 

their communities, how they can establish effective and sustainable partnerships and how 

they can offer innovative learning experiences to their students. 

The call for Pilot Projects and Preparatory Actions in the field of "Communications Networks, 

Content and Technology" to increase access to educational tools in areas and communities 

with low connectivity or access to technologies, through the implementation of the Learning 

from the Extremes Project, was a timely initiative to research and pilot school projects that 

would enable them to advance the quality and sustainability of teaching and learning in 

remote and rural schools and to reinforce the interaction between schools and local 

communities. 

The implementation of LfE project in local settings has shown that schools have much to gain 

by fostering connections between formal and informal learning, between existing providers 

of education and new entrants. 

Learning from the Extremes support mechanism, contributing to the schools’ transformation 

into Sustainable Innovation Ecosystems, has defined the path and the specific elements to 

depict innovation, describing the full cycle of the school digital change providing a clear vision 

and leadership to help schools embark on change, creating a shared vision for how digital 

education best can meet the needs of all learners, developing a plan that translates the vision 

into action and collaborating on the basis of a mentoring mentality in a school environment 

that: 

 

Creates learning practices, human support and physical environments that will support 
the teaching and learning of 21st century skill outcomes

Supports professional learning communities that enable educators to collaborate, 
share best practices, and integrate 21st century skills into classroom practice

Enables students to learn in relevant, real world 21st century contexts

Allows equitable access to quality learning tools, technologies, and resources

Supports expanded community involvement in learning, both face-to-face and online
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This inclusive approach has helped to encompass various aspects of education including 

learning, teaching, assessment practices, the school as an organization and societal 

institution, as well as the installment of appropriately selected ICT-based solutions.  

The Learning from the Extremes consultation and support services (community building, 

networking, mentoring and authoring tools) have helped schools and teachers to interact, 

share ideas for implementation, develop scenarios for the integration of the products in 

school settings and get support to explore further funding opportunities to develop their 

plans: getting the right technical advice, making the right choice of technology, choosing the 

right partners, knowing the ways of keeping costs down  knowing how to secure and combine 

funding sources to maintain the infrastructure and the connectivity, and more.  

These communities have become hubs of innovation and ideas sharing for the Learning from 

the Extremes small-scale projects and serve as a basis for the development of innovative 

solutions for personalised and inclusive learning.  

According to the results of the final QA Questionnaire, the partners are generally very 

satisfied with the impact of the project in relation to their expectations in terms of the nine 

(9) areas surveyed: 

 

One of the most important outcomes of Learning from the Extremes is the development of a 

community of “change makers”, empowered to continue their school transformation and to 

bring novelty to their environment through a sustainable chain of mutual support and 

mentoring scheme.  
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Relevance to European Policies  

EC policy recommendations are focusing on the development of a changing culture in 

European schools aiming to embed the guiding principles (capacity development and 

autonomy, leadership, professional culture, reflection and inquiry, shared vision and 

expectations, learning commons and coherent policies) in the schools’ culture in order for the 

schools to innovate and implant a digital and open culture in their settings. The Learning from 

the Extremes Participatory Action is mainly supporting three European Policies in Education:  

• According to the European Framework for Digitally - Competent Educational 

Organisations (DigCompOrg) education institutions - to consolidate progress and to ensure 

scale and sustainability - need to review their organisational strategies in order to enhance 

their capacity for innovation and to exploit the full potential of digital technologies and 

content. The primary purposes of DigCompOrg framework are i) to encourage self-reflection 

and self-assessment within educational organisations as they progressively deepen their 

engagement with digital learning and pedagogies ii) to enable policy makers to design, 

implement and evaluate policy interventions for the integration and effective use of digital 

learning technologies. Learning from the Extremes Participatory Action outcomes are fully 

harmonized with the DigCompOrg framework. 

• The EU Opening Up Education Agenda (European Union, 2014) aims to seize the 

opportunities of the digital revolution in education and training. It focuses on three main axes, 

a) open content, offering to schools the chance to use open educational resources produced 

by different stakeholders including the school communities themselves, b) open pedagogy, 

offering teachers the opportunity to use different instructional models according to the needs 

of their classrooms and c) open up collaboration, offering schools the opportunity to create 

collaborations with external stakeholders. The Learning from the Extremes Participatory 

Action has contributed significantly to the Opening Up Education initiative as it has 

demonstrated how rural schools could operate effectively while numerous restrictions are 

acting as barriers in their smooth operation.  

Transferring results to other countries  

Collaboration with partners and national stakeholders includes understanding the specific role 

the project can play in each country and basing the sustainability plan on this profile.  

The project team has transferred the results of the project to additional countries, even from 

the implementation phase by activating a number of different channels, such as the large-

scale Coordination Action Open Schools for Open Societies which has promoted the project’s 

tools to the international network of 1,000 schools from 11 different European countries (for 

more details, see D.9.5). 
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5. Conclusions 

On the basis of the indicators set and described in Chapter 3 of the present report, as well as 

the results from the desk review and the Quality Assurance Questionnaire, it is proven that 

the objectives as regards the project management and communication are being 

accomplished. The final evaluation of the project showcases its success in meeting objectives, 

adhering to timelines and budgets, and satisfying stakeholder expectations. The project's 

quality, timeliness, management, and stakeholder satisfaction have been assessed positively. 

The lessons learned provide valuable insights for future projects, promoting continuous 

improvement and enhancing project delivery. Overall, the project has been a resounding 

success, resulting in a high-quality product/service that fulfills stakeholder requirements. 

Access to education can add to the attractiveness of rural areas, minimize the rural-urban gap, 

and contribute to local economic development; it can also help rural communities adapt to 

new challenges and new opportunities. Preparing a sustainable future for small schools with 

a decreasing student population is crucial for education provision in rural and remote areas. 

Digital technology has the potential to overcome spatial and temporal limits and can help in 

establishing school networks. It can thus provide solutions to support schools no matter 

where and when and in that way, help overcome isolation due to remoteness, by providing 

technology mediated learning opportunities for both students and teachers, combatting at 

the same time depopulation of rural areas.  

The socio-economic and geographical factors, the financial and quality effect of smaller school 

sizes and the difference in resources in schools in rural areas compared to urban areas have 

an effect on student and teacher performance and motivation. The availability and quality of 

digital infrastructure in rural schools is also essential: all students and teachers require 

broadband Internet access, being connected to the Internet is a prerequisite for schools to 

apply today’s innovative technology-based student centered learning methodologies using for 

example online learning platforms or other increasingly bandwidth-demanding applications 

such as video streaming, video conferencing, extended reality, simulations, remote resource 

access and so on. Furthermore, all stakeholders, teachers, students, and parents also need 

access to digital devices as well as digital literacy skills to be effective users.  

The Learning from the Extremes Preparatory Action provides a comprehensive response to 

challenges related to the introduction of innovation in rural school settings. The Learning from 

the Extremes mentoring mechanism enables schools to engage their whole school community 

and go through systematic innovation. The overall aim of the project is to describe and 

implement at scale a process that will facilitate the transformation of schools to innovative 

ecosystems, acting as shared sites of learning for which school heads, teachers, students and 

the local community share responsibility, over which they share authority, and from which 

they all benefit through the increase of their communities’ science capital and the 

development of responsible citizenship. Building on existing good practices, providing their 

efficiency with scientific data, Learning from the Extremes shows a path to a desirable future.  
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In order to build a sustainable community of practice in education much more than the 

provision of training opportunities and certification is necessary. Innovating in education often 

requires educators to step out of their comfort zone.  

Schools need to have a vision, developmental plans, established support and reflection 

mechanisms with all stakeholders, providing all means to the school community. All schools 

need to be able to share teaching excellence with professional support in the classroom, the 

school, and the region and to become Learning Hubs for rural communities. Teachers need 

Communities of Practice for sharing good practices and need to have the development, 

support, and resources necessary to integrate digital tools within the learning environment 

and school communities need to have access to digital tools and connectivity for effective 

communication and collaboration.  

Students need to have modern, connected, and constructive learning spaces equipped with 

personal devices, among others, to support engaged, personalised learning; a factor 

highlighted within the schools’ reports, as a driver for successful development and 

enhancement of digital competences. 

All the above are related with the overall aim of the Learning from the Extremes project: to 

demonstrate how we can:  

• Improve schools through better facilities, teachers, and leadership.  

• Supplement schools by working with families and communities.  

• Reinvent schools to create an education hub that supports their communities.  

• Transform learning by making it available in radically new ways.  

Strategies at the heart of the Learning from the Extremes project should take the following 

into consideration (D.9.5):  

• Improvement in EU rural schools, on its own, will not be enough to meet the growing 

and changing demands of governments, parents, and children.  

• Strategies that supplement and support learning at school by working with families 

and in communities — to change habits, culture, values and aspirations — will become 

increasingly important.  

• Rural education needs more powerful sources of disruptive innovation, to create 

different kinds of schools and to create alternatives to school, that is new ways to learn.  

• Disruptive innovation in education is too weak because governmental regulation, 

teacher union power, parental conservatism, and political micromanagement create high 

barriers to new entry. Disruptive innovation needs more support and encouragement.  

• A band of disruptive innovators is emerging from within school systems in many parts 

of the developing world. Yet radical innovation rarely comes from the mainstream. Most often 

it comes from renegades, mavericks, and outsiders working in the margins.  

• Efforts must focus on a potent source of such innovation: passionate practitioners 

promoting learning in rural areas.  

• These disruptive innovators are creating a new logic to learning: the development of 

hybrid classroom that builds on the strengths of both formal and informal education.  
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• These approaches may emerge from the rural schools and may apply just as much 

in the other school environments, especially where schools seem to be failing to crack 

ingrained cultures of low aspiration, ambition, and achievement, which are main causes of 

the underperformance of whole education systems.  

In closing, we would like to quote some of the partners comments at the final question of the 

Questionnaire: 

✓ The project achieved its objectives and showed clear evidence on the importance of actions 
like this to activate schools and their communities 

✓ Our progress despite the odds has been very effective. The schools were very engaged.  
✓ Very good cooperation and team spirit from most of the partners and amazing added value 

provided to schools. 
✓ Schools are more than willing to work towards their transformation when appropriately 

supported.  
✓ There should be strong efforts to support the sustainability of the project.  
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LfE Quality Assurance Questionnaire  

Final 
 

This questionnaire is part of the LfE project’s quality assurance procedures and will be used 
for the development of the Final Quality Assurance Report (D1.4 b). 

The questionnaire is addressed to all the members (personnel) participating in the project, 
whatever their role may be. It is NOT meant for third parties participating in the project (e.g. 
schools). 

Its purpose is to investigate your opinions concerning LfE’s processes and relationships as well 
as your aspirations and your satisfaction in relation to the work that has been done so far. 
Your responses are valuable for the evaluation of the project in relation to its procedures and 
results. 

   

The questionnaire is anonymous 

 

 

 

 

 

 

This project has received funding from the European Commission PPPA Programme   under 
Grant Agreement No.LC-01760255/10105266 LfE 
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A. Expectations  
1. Have your expectations been fulfilled in relation to the following areas?  

 
1. No  
2. Less than expected  
3.  Quite 
4. As expected  
5. More than expected 
 
 

 1 2 3 4 5 
 

The way people in the project work together       

The way in which the project is developing      

The rate of the project’s progress in achieving its objectives       

Contribution to the schools’ improvement      

Contribution to the common good      

Support to the educational community      

Acquisition of useful knowledge and experience (personal)      

Acquisition of additional financial support (personal)      

Development of a new cooperations      

 

B. Management  
1. How helpful has the project’s Management Guide be in relation to your work in the 

project?  
 

2. Extremely helpful 
3. Somewhat helpful 
4. Not very helpful 
5. Not helpful at all 

 

2. Please rate the effectiveness of the Management of the project in relation to the 
following areas: 
 

 1 2 3 4 5 
 

Coordinating the joint efforts of the partners during the execution 
of the project 

     

Assisting and facilitating the work of the partners      

Providing helpful information      

Motivating people involved       

Working to develop a common understanding       

Fostering respect, trust, inclusiveness and openness      

Creating an environment where different opinions can be 
expressed  
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Resolving conflicts among partners       

Ensuring the smooth progress of the work plan       

Ensuring the fulfilment of the consortium's contractual obligations       

Supporting partners in administrative matters      

Running and maintenance of the project      

Organising and assisting the running and following up of project 
meetings 

     

Scheduling of reports and deliverables      

Establishing and maintaining financial plan      

Monitoring and reporting      

Assisting in the communication and collaboration setting-up      

 

3. Do you agree with the following?  
 

1. Absolutely disagree 
2. Disagree 
3. Uncertain – cannot tell 
4. Agree  
5. Absolutely agree 

 

 1 2 3 4 5 
 

The project seems to respond to the needs of the partners in 
relation to their role so far 

     

The progress of the Project is very satisfying so far      

The project seems to be developing effective tools for the 
achievement of its goals 

     

The tools are flexible enough to be adapted in the different 
countries  

     

The original schedule has been appropriate       

The project will be completed effectively within expected 
budgetary constraints   

     

 

C. Communication & Dissemination 
 

1. Please rate the overall level of communication between the partners  

• Excellent  

• Very good  

• Indifferent 

• Not very good  

• Poor 

 

2. In your opinion, what (if any) have been the major points of conflict within the 
members of the group?  

……………………………………………………………………………………………………………………………………………….  
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……………………………………………………………………………………………………………………………………………….  

 

 

3. How do you feel when expressing your point of view?  
 

• Extremely comfortable  

• Very comfortable  

• Not very comfortable  

• Not at all comfortable  

 

4. Do you feel your opinion is listened to?  
 

• Always  

• Often  

• Sometimes  

• Rarely  

• Never  

 

5. How often do you feel that you have been left out of the decision-making process?  
 

• Always  

• Most of the time  

• Sometimes  

• Almost never  

• Never  

 

6. Please rate the usefulness of each communication tool for your work in the project 

[from less useful (1) to most useful (5)] 

 

 1 2 3 4 5 

Email Contact       

Telecommunication Contact      

MS Teams      

Online Meetings      

In person meetings       

Other …………………      

 

7. Has the project been active in communicating its goals to the target group?  
 

• Yes, effectively 

• Yes, but not very effectively   

• No  

• Not yet but planned  
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8. Please, rate your opinion on the effectiveness of the project dissemination tools?  
 

 1 2 3 4 5 
 

Webpage       

Newsletters       

Leaflets       

Events       

Thematic Workshops       

LfE Summer School      

 

9. Meetings   
 

1.  Do you agree with the following in relation to the meetings of the project? 

 
2. Absolutely disagree 
3. Disagree 
4. Uncertain – cannot tell 
5. Agree  
6. Absolutely agree 

 

4th Meeting – Finland      

The agenda was clear       

The objectives were appropriate       

The location of the meeting was appropriate       

The information shared was useful       

Decision-making was effective      

The material shared was useful (handouts etc)      

There were plenty of opportunities for active participation 
and communication  

     

The assignment of follow-up tasks was clear      

The whole organization was satisfying       

There were opportunities for communication and exchange 
of ideas after the meeting itself as well 

     

Notes      

 

5th Meeting – Online       

The agenda was clear       



   

 

 D1.4b. LfE Quality Assurance Final Report  114 

The objectives were appropriate       

The information shared was useful       

Decision-making was effective      

The material shared was useful (handouts etc)      

There were plenty of opportunities for active participation 
and communication  

     

The assignment of follow-up tasks was clear      

The whole organization was satisfying       

There were opportunities for communication and exchange 
of ideas after the meeting itself as well 

     

Notes      

 

 

10.  Final evaluation 
 

1. List 2 main areas you would change based on your experience from working for the 
project.  

……………………………………………………………………………………………………………………………………………….  

……………………………………………………………………………………………………………………………………………….  

 

2. Please specify areas you feel are important to highlight in the Final Evaluation. 
 
 
………………………………………………  
 

 

 

 

Thank you for your time! 
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