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Executive summary 
This document provides a concise report on the international professional development course that 
was organized by the Learning from the Extremes project on 2-7 July 2023. 

The introduction provides a concrete description of the rationale of the course as well as its objectives. 
It also provides information on the participants of the course. 

Chapter 2 presents a detailed description of the content of the course and its workshops. 

Chapter 3 presents the social activities of the course. 

Finally, Chapter 4 presents the community that was developed to support the course and to continue 
its professional development activities in the future.  
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1 Introduction 
1.1 Rationale of the course 

The main aim of the Summer School was to familiarise participants with the Open Schooling Approach 
that describes and implements at scale a process that facilitates the transformation of schools to 
innovative ecosystems, acting as shared sites of learning for which leaders, teachers, students and the 
local community share responsibility, over which they share authority, and from which they all benefit 
through the increase of their communities’ science capital and the development of responsible 
citizenship. 

The Summer School has been designed to promote the use of self-reflection tools as a vehicle to 
support innovation and systemic change in schools. It proposed an innovation support framework and 
a roadmap to schools seeking to introduce a change culture that ensures a meaningful uptake of 
sustainable innovation, with an emphasis on achieving improved learning outcomes as set by the 
Europe 2020 strategy. The course focused on the use of self-reflection tools as a valid way to support 
innovation and systemic change in education. Participants explored how schools may move from self-
reflection to developing a comprehensive plan of action that utilises the results of a self-evaluation 
exercise, but, crucially, in combination with fundamental principles and mechanisms of European 
educational policy for schools. 

A key topic of the Summer School was Remote Schools and how to increase access to digital education 
in the EU remote areas and communities that mostly need such support. The course presented how 
rural schools can become hubs of learning and innovation in their communities, how they can establish 
effective and sustainable partnerships and how they can offer innovative learning experiences to their 
students. The Summer School also discussed the conceptual model for a ‘highly equipped and 
connected classroom’ (HECC) and its three scenarios. 

1.2 Objectives 

For School Heads 

The Summer School adopted a learning in action methodology and offered to school heads the 
opportunity to identify, explore and overcome the challenges of leadership and management in a 
constantly changing educational environment. 

The provided lectures and material of the Summer School offered effective and systematic guidance 
and support at the school leadership level in order to facilitate the introduction of the Open Schooling 
innovation process and the Learning from the Extremes approach in their school and transform it into 
an open schooling environment. 

Through this course school heads gained valuable insights on how to: 

• Analyse the needs of their school. 
• Create lasting supporting structures for their school. 
• Review their teachers’ education, including CPD available, to ensure it addresses leadership 

competences. 
• Develop the culture, structures and conditions to facilitate dialogue, collaboration and 

knowledge exchange among your school’s community and internal stakeholders. 
• Promote & collaborate with other schools, parents, higher education institutions and research 

centres and other external stakeholders. 
• Develop a strategy for dealing with resistance to change. 
• Reflect on the progress of organizational changes. 
• Create their School Development Plan and be prepared for your Erasmus+ proposal. 

For Teachers 
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The Summer School assisted teachers to enhance their repertoire of teaching and learning strategies, 
their ability to match these to their students’ needs and their commitment to continuous learning and 
professional development. 

The effective professional development approach equipped teachers with the competences they need 
to act successfully as a change agent, developing a terminology necessary to describe the dynamics of 
innovative change processes. Through the provided course they learned how to: 

• Become a pioneering teacher who leads the team of the participating teachers in their school. 
• Take initiatives in order to implement innovative practices that aim to have long‐term effect 

on the development of their school as a whole. 
• Develop a strategy for involving and disseminating the results of innovative practices to the 

whole school community. 

1.3 Participants 

More than 60 teachers from all over the world were introduced to the Learning from the Extremes 
approach that aims at contributing to the reduction of the digital gap suffered by pupils from remote 
areas and communities with low connectivity, limited or no access to devices and digital educational 
tools and content. This approach focuses on addressing inequalities of access to digital education by 
enhancing inclusion and by reducing the digital gap suffered by pupils from remote areas and 
communities with low connectivity. 

At the same time this approach supports schools located in remote areas with aspects of self-
evaluation, content development, openness and overall school improvement in order to successfully 
plan, choose and implement the best digital technology solutions for the inclusivity of their students. 

More specifically, 63 participants from 13 countries followed the activities of the summer course as 
presented in the following table. 

 

Country Number of participants 

Brazil 7 

Bulgaria 1 

Croatia 7 

Cyprus 1 

Finland 8 

Germany 1 

Greece 3 

Ireland 11 

Italy 1 

Portugal 7 

Romania 9 

Spain 6 

United Stated 1 

Table 1. Participants per country 

The Learning from the Extremes consortium organised a dedicated contest that aimed to highlight and 
reward at European level the efforts of teachers from the LfE schools by supporting their participation 
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in the Learning from the Extremes Summer School 2023 in order to present their school development 
projects and related activities. 

The contest was aimed at teachers from the Learning from the Extremes schools. Each LfE school had 
uploaded a project on the LfE community portal. The description of the LfE School Project was freely 
formulated by the teacher.  

The teachers of the 10 selected entries (one from each country participating in the project) were 
awarded with the right to participate free of charge in the Learning from the Extremes Summer School 
2023. 

The prize covered the costs of participating in the training program and the related activities, 
accommodation and food at the hotel that hosted the event, as well as travel to and from the venue 
before the start and after the end of the training. 

It has to be noted that 14 other participants funded their participation through an Erasmus+ Key Action 
1 mobility grant. 
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2 Sessions and workshops of the course 
2.1 Description of the content 

The Summer School was organized so as to present concrete examples of how schools can be 
transformed into learning hubs of their communities by fostering innovation. A series of sessions and 
workshops were specifically designed. These included: 

• The Open Schooling Approach 
• Innovative pedagogy in action 
• Developing innovative school projects that fit the needs of the society 
• Development of teachers’ competencies to ensure well-being and health 
• Transforming School Education with Open Educational Resources and Practices 
• Creating a Makers Space in our School 
• Αdventure in Artificial Intelligence 
• Teachers as creators of their own digital learning lessons 
• Students as digital storytellers 
• Building synergies with common projects 
• Funding opportunities for their school 

 

Image1. The programme of the summer school 

Participants were introduced to novel ideas and methodologies and were able to exchange 
experiences and ideas. Participants were also supported to develop their own innovative school 
project based in the ideas showcased during the summer school, to present them and build synergies 
between them. 

2.2 Keynote Talks 

The summer school kicked off with a series of diverse keynote talks that introduced participants to 
different concepts of education and innovation: 
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• Learning from the extremes, a community for innovation, Dr. Sofia Cholidi, Institute for 
Educational Policy, Ministry of Education, Greece 

• Learning in a multigrade school, Prof. Franz Bogner, University of Bayreuth, Germany 
• Multi-actor network towards food system transformation, Luke Schafer, University of 

Copenhagen, Denmark 
• Developing a sustainable colony on other words, Dr. Angelos Lazoudis, Ellinogermaniki Agogi, 

Greece 
• Digital competences in times of Disruption, Dr. Jan Pawlowski, Hochschule Ruhr West, 

University of Applied Sciences, Germany 
• Asteroid Discovery for all: Students in remote areas discovering new asteroids, Dr. Patrick 

Miller, International Astronomical Search Collaboration 
• AstroNASABRASIL: Transforming lives of students in remote areas, a belt of opportunities, 

Silvana Copceski, Leader of the Technology Policy in the School Environment - SEDUC-MT, 
Brazil 

2.3 The Open Schooling Approach. Schools as learning hubs of the Rural Community  

The workshop introduced the Open School Approach that imports external ideas that challenge 
internal views and beliefs and, in turn, exports its innovative activities to the community it serves. Such 
an engaging environment makes a vital contribution to its community:  

Student’s projects meet real needs in the community outside of school, they are presented publicly, 
and draw upon local expertise and experience. The school environment fosters learner independence 
– and interdependence – through collaboration, mentoring, and through providing opportunities for 
learners to understand and interrogate their place in the world.  

For a culture of open schooling and transformative innovation to flourish, it needs to be allied with, or 
developed from, challenges or ideas that correspond to the core needs, objectives and values of a 
school, its community and the people within it.  

When the initiative and drive come from within a school itself, external support is recast as an aid to 
innovation and the innovation is supported by the momentum of the organisation. In order to foster 
such an innovative approach, schools need to become sustainable educational ecosystems 
encapsulating a wide range of co-existing actors and element. 

This is a process that offers a highly realistic view of the actual needs of our schools and in a rather 
dialogical way that offers constant reflection upon crucial aspects of schools as learning environments, 
as centres of innovation and as hubs of social engagement and responsibility.  

The workshop discussed the role of the School as Learning Hub of the Rural Community. A school that: 

• Introduces innovation in the classroom 
• Creates an attractive environment for all 
• Facilitates inclusion  
• Effectively engages families, local communities, industry, experts, universities, research 

institutions, museums 
• “Sees” itself as an ecosystem of (digital) innovation. 

2.4 Innovative pedagogy in action. Design thinking and Universal Design for Learning 

The universal design concept was transferred to the education field and applied to the learning process 
and learning environment, taking the expression of universal design for learning (UDL) which was the 
focal point of this workshop. 
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UDL is a framework for learning that includes all students. Being grounded in socio-cultural theory, 
UDL views learning environments and social interactions as being key elements in development and 
learning.  

The key principles driving UDL include: flexibility, simple and intuitive instruction, multiple means of 
engagement and presentation, success oriented curriculum, appropriate level of student effort, and 
appropriate environment for learning. 

Universal Design for Learning is a set of principles for curriculum development that gives all individuals 
equal opportunities to learn.  

UDL provides a blueprint for creating instructional goals, methods, materials and assessments that 
work for everyone - not a single, one-size-fits-all solution but rather flexible approaches that can be 
customized and adjusted for individual needs. 

The workshop presented ideas on how to introduce the UDL principles in learning activities. 
Participants were supported to reflect on their practices and to discuss ways to address the needs of 
all their students. 

Design Thinking as an education methodology invites students to seek innovative solutions to 
problems they choose to address. The model adopted in the LfE project has 4 different phases. Feel 
where the student gets a more in depth understanding of the topic being addressed and the knowledge 
and attitudes of the community towards it. Imagine, where the creativity of students takes the 
frontline and solutions are drafted and discusses. Create, where the chosen ideas are put into practice 
and Share, the phase where the final results are shared with the whole school and local communities.  

2.5 Distance learning positification: technostress relief and wellbeing. Development of 
teachers’ competencies to ensure well-being and health. 

During the recent Covid-19 pandemic, school education has massively shifted to online-only learning. 
However, many teachers and students were unable to use new technologies in a healthy way, leading 
to various psychological effects such as anxiety and stress. It became clear that well-being needs to be 
addressed in the context of the use of technology, and as teachers play a crucial role in the educational 
process, it is crucial that teachers become active agents of change in implementing technological 
innovations. However, current curricula do not take this into account and most teachers rely on the 
assumption that physical education classes are sufficient to ensure students’ mental and physical 
health. 

The Covid-19 pandemic has accelerated digital transformation in schools. However, the use of 
technology in schools will have a lasting effect. However, increased dependency on and exposure to 
the use of technology for distance learning can jeopardize individual well-being as school-life 
boundaries become harder to maintain and negatively associated outcomes and side effects of 
technology use can occur, such as stress from technology use Technostress. In order to increase the 
willingness and skills to avert such negative aspects of distance learning, new skills need to be created 
and well-designed learning objects combined with appropriate pedagogical methods to relevant 
learning activities. Ensuring continuity of learning during the pandemic goes beyond the mere 
introduction of distance learning modalities. In addition, increasing concerns are being raised about 
students’ social-emotional needs and overall psychological well-being, the challenges of isolated 
learning, and technology stress. It is therefore becoming imperative to go beyond the traditional, 
transactional understanding of the teacher-learner relationship, to design digital learning experiences 
towards motivation, engagement, positive emotions and well-being, to reduce mental illness (e.g. 
stress, depression and anxiety) and to help students and teachers reach their full potential. 
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Image 2. Hands on activity during the workshop on the teachers’ competencies to ensure well-being 

and health 

The workshop presented ways in which teachers can be supported to have the motivation and skills to 
seamlessly transition to digital solutions. A variety of challenges were discussed: 

• Dealing with different technical equipment of students/families;  

• Dealing with stress and uncertainties; 

• Creating motivation and positive atmosphere with new interaction channels;  

• Dealing with depression and despair.  

 

2.6 Creating a Makers Space in our school 

A Makerspace is a designated area of a classroom or school in which students learn to use materials 
and tools to create something unique. Having a Makerspace in a classroom is a fast growing trend in 
education. Some people refer to this trend as the Maker Movement. 

There are lots of different ways to define a Makerspace. Essentially a Makerspace is a space designed 
and dedicated to hands-on learning and creativity. Maker movement activities usually include the use 
of digital technology and involve designing and constructing real or virtual things. 

Makerspaces come in all different shapes and sizes. A Makerspace might include the following: 

• craft station 

• electrical circuits station 

• construction and design station 
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• robotics station 

• animation & storytelling station 

• digital station 

• LEGO station. 

Research has shown that Makerspaces are highly effective at developing children’s creativity, critical 
thinking, design thinking, and digital skills. 

A Makerspace also encourages: 

• high levels of student engagement 

• increased student confidence 

• development of creativity 

• development of problem-solving skills 

• increased collaborative learning 

• hands-on experience with design 

• experimentation and construction 

• connections between home and school 

• learning through play for lower years. 

The workshop presented practical ideas on creating a makerspace in schools. Participants collaborated 
on hands on activities to implement the makerspace methodology in their practices. 

2.7 Transforming School Education with Open Educational Resources and Practices 

Teachers across Europe are not yet fully versed in leveraging digital technology for enhancing 
education. As defined in the European Framework for the Digital Competence of Educators, the 
selection, creation, modification, management, protection and sharing of digital resources, as well as 
the use of digital resources and tools to empower learners are at the pedagogic core of the framework. 
Educator’s engagement in professional collaboration, reflective practices and digital continuous 
professional development (CPD) enable the development of their digital competences and practices. 

The need to support teachers’ initial education and CPD on the “use of ICT skills for teaching” remains 
highly ranked on the list of teachers’ reported training needs as presented in the Education and 
Training Monitor 2019. In fact, digital competences are considered essential in 3 out of 4 EU Member 
States, and teachers are expected to have them, yet less than 40% of teachers reported being well-
prepared to use ICT for teaching. Aside from the lack of equipment teachers reported two additional 
barriers: a lack of teaching models to use digital technologies, and their own insufficient personal skills. 
While ICT use is increasingly encouraged, teachers still require support to improve their digital 
competences. 

This workshop presented a platform with training courses on Open Educational Resources (OER) and 
Open Educational Pedagogies (OEP), which enables the collection and evaluation of OER, the 
transnational sharing of good open education practices and the evaluation of OER/OEP by the 
community. The platform: 

• offers a self-sustainable OER assessment toolkit; 
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• enhances open education resources and practices at schools by educating and training 
teachers online on the use and benefits of OER and implementation strategies and approaches 
to shift towards OEP; 

• builds a transnational Community of Practice (CoP) around OER and OEP; 
• develops a platform that connects online training to the collection and assessment of OER by 

the CoP 

The workshop presented the Open Teach framework has built on existing OER, and moved on to 
reusing, adapting and evaluating them by: 

• reinforcing the development of teachers’ digital competencies through the use of digital 
resources in their teaching practices 

• training teachers to adapt OER to be more equitable and inclusive to their learners, teachers 
will be able to improve their teaching practices by empowering and engaging all learners. 

• building a transnational community of practice for teachers around their training to experience 
learning as a shared construction of knowledge, where they receive and provide feedback and 
reviews. 

• training and supporting teachers to become agents in transforming open education in their 
schools, local and transnational communities, through the dissemination of OER, 
implementation activities and experiences with OEP. 

2.8 The sound of Earth 

The standard way to depict earthquakes and explain their characteristics, has been the use of 
“snapshots” of the waveforms measured by seismic stations across the earth. By studying and 
combining the information obtained by these static images, scientists are able to understand the 
properties of earthquakes, as well as discover the properties of their sources as well as their generation 
mechanism. However, using these visual displays alone presents the problem of properly explaining 
even the most fundamental characteristics of seismic waves, such as the waveforms of Primary (P) and 
Secondary (S) waves as well as more complex properties of seismic waves such as their frequency 
content, their attenuation and others. This is particularly important in the field of science education, 
in which students do not have prior knowledge concerning earthquakes. To address these topics, data 
sonification or audification builds on the people’s ability to learn through auditory stimuli and be able 
to analyse complex phenomena through the vehicle of sound cues such as amplitude, pitch and 
frequency. 

The workshop demonstrated how teachers and students can be introduced to earthquake data and 
investigate earthquakes’ fundamental characteristics by converting these data into sounds. 

During this workshop, participants were introduced to how students can investigate the earthquake 
magnitude scales by identifying them with sounds of natural phenomena of equal energy output, 
analyse, investigate and sonify waveforms of earthquakes detected by school based seismometers in 
a playful fashion, and finally compose their own music based on the sound of the Earth itself. 

2.9 Αdventure in Artificial Intelligence 

Artificial intelligence (AI) is becoming an important part of our everyday life, whether we knowingly 
embrace it or not. From social media to online media platforms, AI systems are used to offer 
personalised experiences and simplify daily tasks, profoundly changing the way we live. 

AI systems are applied to increase productivity and improve our lives, but with them also come great 
ethical and security questions. Even concerns related to the perception of intelligence, cognitive 
development and societal implications arise. 
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For all these reasons, it is critical to improve AI literacy from a young age. This workshop presented a 
gamified approach to increase children’s AI literacy, to raise awareness and to equip educators with 
appropriate knowledge to address AI topics in the classroom and in other settings. 

A Digital Game that can be a learning resource providing meaningful context in which children, with 
the aid of educators and by themselves, may learn about AI in a safe and playful environment was 
presented. The main objective is to increase children’s AI Literacy and consequently eradicate the 
misconceptions around AI and create an all-inclusive ecosystem where all members of the community 
are equipped with the basic skills needed to pursue further learning to better adapt to a changing 
world where AI will be prevalent. 

 
Image 3. Screenshot from the AI game 

The game that was demonstrated promotes a basic understanding of what AI is, the language 
surrounding the technological and social aspects of AI, how AI works and how it is currently playing a 
role in our daily lives (and children’s lives in particular), the risks and opportunities AI bares and AI’s 
potential impact in jobs and other areas of society. 

2.10 Teachers as creators of their own digital learning lessons 

The COVID-19 pandemic has necessitated schools and teachers to move from “traditional”, presence 
classroom activities to distance, online-based teaching in the shortest period of time. In order to make 
this transition possible, teachers had to screen and select digital learning applications and content 
available for their subject domain, integrate them in online lesson plans, and deliver their lessons using 
communication and collaboration software. In each of these tasks, teachers have encountered 
considerable challenges, due to the lack of competencies and experience in preparing and delivering 
online lessons and due to the lack of ready-to-use, curriculum-aligned digital learning resources.  

This workshop introduced the Design-CT approach that addresses the challenges of digitalisation of 
school education by delivering an innovative pedagogical and technical framework for digital school 
education and fostering teachers’ didactical and digital competencies. 

The main difficulties in the transition from “traditional” to digital classroom are posed by the lack of 
teachers’ competencies and experience in planning, designing, and delivering digital classroom 
activities, as well as in selecting, and creating curriculum-based digital learning content. The workshop 
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presented Teacher Training and Peer-to-Peer Training Programmes in order to foster teachers’ 
competencies, such as (1) design of digital lesson plans and activities, (2) selection of appropriate 
ready-to-use learning tools and content, (3) creation of curriculum-aligned digital content, (4) 
pedagogically sound use of learning, communication, and collaboration software, and (5) 
implementation, transfer, and dissemination of innovative pedagogical and technical approaches. 
Creative, collaborative, and reflective practices allow for deeper learning and a successful transfer of 
knowledge and tools into the daily teaching practice. 

The workshop fostered the strengthening the professional development and competency profile of 
teachers, by enabling them to become designers of digital lessons and learning resources. This ability 
is crucial in the times of COVID19 pandemic and beyond, as the trend of innovating and digitalising 
school education is ongoing.  

 
Image 4. The participants of the Summer School 

2.11 Students as digital storytellers 

The workshop introduced a STEAM approach to space exploration through a synchronised integration 
of Art and STEM in the primary curriculum, simulating the ways in which subjects naturally connect in 
the real world. 

Combining scientific inquiry with artistic expression (e.g. visual and performing arts), storytelling, and 
by using existing digital tools along with AR and VR technology, the workshop presented examples to 
capture the imagination of young students and provide them with one of their early opportunities for 
digital creative expression. 

The workshop presented a pedagogical framework that builds on the essential features of Creative 
STEM Education and supports creativity as a generic element in the processional and communicative 
aspects of the pedagogy by integrating arts (virtual arts, performing arts, design, music). Emphasis is 
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given to storytelling as it can act as a catalyst for the implementation of the proposed framework in 
school settings while at the same time offers unique opportunities to assess students’ deeper learning 
competencies such as communication, collaboration and problem-solving. 

The workshop also presented an innovative platform that supports Mars Colonization. In this platform, 
the architecture of the authoring tools (e-book, 3D rocket development and 3D colony building) allows 
for the creations of the students (paintings, models, dioramas and constructions, 3D objects and 
landscapes, animations, science videos and science theatre plays) to be captured according to their 
scenarios and be integrated in storylines. 

2.12 Funding opportunities for my school 

This workshop presented how schools can realise their school action plans focusing on teachers’ 
professional development and how they can adopt a European Development Plan through ERASMUS 
+ mobility grands or cooperation projects. 

It provided crucial information that help schools to develop European Development Plans that are 
harmonized with their school transformation journeys, to involve their teachers in international 
professional development activities and to extend learning and teaching beyond their local school 
environment, establishing innovative cooperation projects that could safeguard at the same time 
significant resources for the school community. 
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3 Social activities  
3.1 Visit to Cape Sounio, Sanctuary of Poseidon - Dinner 

Cape Sounio is a promontory located 69 kilometres from Athens, at the southernmost tip of the Attica 
peninsula. According to legend, Cape Sounion is the spot where Aegeus, king of Athens, leapt to his 
death off the cliff, thus giving his name to the Aegean Sea. The sanctuary of Poseidon, one of the most 
important sanctuaries in Attica, is also located at Sounio. Archaeological finds on the site date from as 
early as 700 BC. Herodotus tells us that in the sixth century BC, the Athenians celebrated a quadrennial 
festival at Sounion, which involved Athens’ leaders sailing to the cape in a sacred boat. The later temple 
at Sounion, whose columns still stand today, was probably constructed in 450-440 BC. over the ruins 
of a temple dating from the Archaic Period. Poseidon, the “God of the Sea” was considered to be a 
powerful god, second only to Zeus (Jupiter). The temple at Cape Sounion, was a venue where mariners, 
and also entire cities or states, could propitiate Poseidon, by making animal sacrifice, or leaving gifts. 

 
Image 5. Visit to Cape Sounio 

3.2 Visit to the Acropolis Museum and the Acropolis – Dinner 

The Museum has a total area of 25,000 square meters, with exhibition space of over 14,000 square 
meters, ten times more than that of the old museum on the Hill of the Acropolis. The new Museum 
offers all the amenities expected in an international museum of the 21st century. Permanent 
exhibitions: The Gallery of the Slopes of the Acropolis, The Archaic Gallery, The Parthenon Gallery, 
Propylaia-Athena Nike-Erechtheion, from 5th century BC to 5th century AC.  

The greatest and finest sanctuary of ancient Athens, dedicated to the goddess Athena, dominates the 
centre of Athens from the rocky crag of the Acropolis. The most celebrated myths; religious festivals; 
earliest cults are all connected to this sacred precinct. These unique masterpieces of ancient 
architecture combine different orders and styles of Classical art in a most innovative manner and have 
influenced art and culture for many centuries. The Acropolis of the 5th century BC is the most accurate 
reflection of the splendour, power and wealth of Athens at its greatest peak, the Golden Age of 
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Pericles. In the mid-fifth century BC, when the Acropolis became the seat of the Athenian League, 
Pericles initiated an ambitious building project which lasted the entire second half of the fifth century 
BC. The architects, Ictinos and Callicrates, began the erection of this unique monument at 447 BC and 
the building was substantially completed by 432 BC. The most important buildings visible on the 
Acropolis are the Parthenon, the Propylaia, the Erechtheion and the temple of Athena Nike. 

 
Image 6. Visit to the Acropolis Museum 
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4 The Learning from the Extremes Summer School Community 
The organisers of the Summer School have created an online community dedicated to the Learning 
from the Extremes Summer School.  
The community (https://www.schoolofthefuture.eu/en/community/learning-extremes-summer-
school-2023) has been used as a platform to exchange ideas and resources. Participants have been 
using the community not only during the summer school but also after is conclusion. The aim is that 
this community will continue to support the participants but also other teachers in their everyday 
activities. 
 

 
Image 7. The Learning from the Extremes Summer School Community 

 
As the new school year is about to start, this community will act as a virtual "agora” where new 
partnerships will emerge based on the very fruitful experiences the teachers had shared during the 
summer school. The whole team of the trainers of the summer school will be active in this community 
to continue conversations and training. 
  

https://www.schoolofthefuture.eu/en/community/learning-extremes-summer-school-2023
https://www.schoolofthefuture.eu/en/community/learning-extremes-summer-school-2023
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5 Conclusion 
The Learning from the Extremes Summer School 2023 was organised in Marathon, Greece, from July 
2nd to July 7th 2023. 

The Learning from the Extremes Summer School offered a high-impact and transformative experience 
in personal and organizational level. Contributing to the professional development of the participants, 
the Summer School provided them with significant insights and tools to implement the necessary 
changes and with the intervention skills to best plan and then diffuse innovation in their own schools, 
helping them evolve to an Open Schooling Environment. The Summer School demonstrated how by 
enhancing access to digital education, rural schools can become hubs of learning and innovation in 
their communities, how they can establish effective and sustainable partnerships and how they can 
offer innovative learning experiences to their students. 

The Summer School also  familiarised the  participants with the Open Schooling Approach for Rural 
Schools that describes and implements at scale a process that facilitates the transformation of schools 
to innovative ecosystems, acting as shared sites of learning for which leaders, teachers, students and 
the local community share responsibility, over which they share authority, and from which they all 
benefit through the increase of their communities’ science capital and the development of responsible 
citizenship. 

During the Summer School, personal and individualized support, in addition to the provision to the 
suite of supporting tools, empowered the participants to engage in innovative practices. Instead of 
suggesting a one‐fits‐all approach to the forms and types of pilot activities, participants learned how 
to choose existing or design new types of school-based activities and accelerators addressing the areas 
where they believe that innovation is demanded. 
 

http://osos.ea.gr/
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