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Executive summary

This implementation plan is deliverable 6.1, the first deliverable of work package 6. Implementation
plan delivers a concrete time-plan for supporting pilot activities in the different sites and monitoring
the implementation beyond them. The piloting and training plan will serve as practical reference to all
user-centered activities of the project. The exact periods during which the teacher’s professional
development as well as the actual in-school implementation will take place are outlined in accordance
with the beneficiaries’ availability and schedule. This plan provides an overview of the envisaged
distribution of effort in accordance with the technical solutions, the equipment and the corresponding
educational material that will support the educational communities.
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1 Introduction

The intention behind this Implementation plan is to deliver an activity framework which will focus on
the methodology and the application of comprehensive strategies. Within the timeframe of the 12-
month period of the school project deployment (M9 — M20), the selected projects will have at their
disposal activities and mechanisms that will provide an essential insight into the strategy of increasing
access to digital education in EU remote areas and communities.

Through implementing digital innovation, Learning from the Extremes Project aims at helping each
participating school to improve, reinvent, supplement and transform. This transformation will be
induced by employment of HECC model bearing in mind the main aim of the project which is to
stimulate and develop a digital transformation in rural schools.

Following the specific objectives, the project will be implemented through four key phases. The third
phase (C phase) concerns the envisaged support activities distributed among project partners whereas
technical and pedagogical support and guidance will be provided together with mentoring mechanism
and assistance with further funding procedures encouraging networking throughout the entire
process. The emphasis will be on the optimization of the use of the provided technologies, digital
solutions, and content. The project outcomes and tools will be integrated in a single mentoring and
support service that will be offered to schools.

Positive outcome, a compelling factor, shall be derived by a continuous dialogue with school
communities, technology providers and policy makers. Continuous dialogue with respect to future
trends and Policy Agenda will maintain the harmonization with the reform efforts in the partnering
countries.

1.1 Purpose of the document

The purpose of the present document is to describe and provide insight into the timeline of
implementation plan for the selected school projects. The implementation plan will be put into effect
during the one-year long school-based pilots focusing on the optimization of the use of the provided
technologies, digital solutions, and content. Its methodology is based on the Learning from the
Extremes objectives and relies on the overall methodology of the Learning from the Extremes project
(3.2.2. Overall Methodology).

The implementation plan will include both technical and pedagogical support activities including other
school development support (mentoring, networking) activities foreseen by WP5.

Technical support and guidance will be provided by the Learning from the Extremes services to help
the selected projects harmonize their solutions with the challenges they are presenting in their action
plans. Issues of connectivity will be dealt with exploring different options for each location. In addition,
the project team will also provide access to a large pool of digital tools, also available through the
community of LfE in the OSOS Social Platform.

Pedagogical Support and Guidance, as a central point of the Learning from the Extremes user-driven
methodology, will also be offered through the participatory engagement activities that the proposed
project is setting up. The activities will be harmonized with the educational reform efforts in the
participating countries, offering a continuous dialogue with school communities, technology providers
and educational policy makers during the development process.
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Apart from the consultation services that will be offered to the selected projects, Learning from the
Extremes project will set-up a mentoring mechanism by partnering them with innovative schools and
communities of teachers from large scale school innovation initiatives.

Last but not least, Learning from the Extremes will support selected projects networking, providing
schools chances to meet other practitioners and develop common ideas and promote the innovations
at an international level and recognition for the involved school communities.
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2 About the project

This chapter introduces the aim and the objectives of the Learning from the Extremes project as well
as the project activities foreseen in each phase of the project to better understand the timeline and
activities presented in the implementation plan.

Learning from the Extremes project aims at addressing inequalities in access to digital education by
enhancing inclusion and reducing the digital gap within the school communities from remote areas
dealing with setbacks such as low connectivity and limited or no access to devices, digital educational
tools, and content.

2.1 Aim of the project

The main aim of the project is to stimulate and develop a digital transformation in rural schools. This
transformation will be induced by employment of HECC model in three distinct measurements: Entry
Level, Advanced Level and Cutting-Edge Level. The goal is the entry level HECC scenario instalment in
all rural schools that will be selected for the project and to support and guide them towards the
advanced and the cutting-edge level scenarios in the framework of the project.
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Figure 1: Three scenarios of Highly equipped and connected classroom (HECC)
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2.2 Objectives and phases of the project

The overall aim of the Learning from the Extremes Preparatory Action is the development of
a strategy that will present targeted recommendations on how to increase access to digital education
in the EU remote areas and communities that mostly need such support.

The specific objectives of the Learning from the Extremes Preparatory Action are:

to gain insights and understanding related to the access and use of digital technologies in
education by surveying the school key stakeholders.

to strengthen the dialogue between all relevant actors, including school heads, teachers, ICT
coordinators, students, parents, technology providers, policymakers, universities and research
organizations, experts, and nongovernmental organizations.

to set-up a fair and transparent mechanism to coordinate and implement an open call for
proposals, their evaluation, the selection of the most promising ones, their funding, their
monitoring, and their finalization.

to develop an effective Consultation and Support Mechanism to facilitate the implementation of
the proposed approach in remote schools in the participating countries. Schools will be supported
to use self-reflection tools to better understand their needs regarding different aspects of the
school life. After using these self-reflection tools, schools will be able to develop their own
development plans and to set up their innovation agendas making use of the financial support that
will be provided by the project. Their overall performance will be assessed again with the self-
reflection tools at the end of the piloting phase that will last 12 months.

to run deployment pilots to allow the selected primary (including multigrade schools), secondary
and vocational schools to benefit from the most suitable technical solutions to reduce the digital
gap, limited or no access to devices and digital educational tools and content. To support these
pilots the project will design and run training programs to enhance teachers’ digital competences
regarding the use of the newly implemented digital devices and digital educational tools and
content as well as regarding the development of innovative pedagogies. The project will propose
the development of a continuous support mechanism, the Rural Schools Innovation Academy. An
International Professional Development Course will take place at the end of the pilots to assess
the potential of such a mechanism and the benefits for rural schoolteachers and school heads.

to systematically validate the proposed approach and activities to identify their impact in terms of
the effectiveness and efficiency.

to develop a strategy based on the insight gained by the collected data, the focused dialogues with
stakeholders and running the deployment pilots, about how to increase access to digital education
in remote areas with low connectivity, limited or no access to devices and digital educational tools
and content throughout the participating countries.

to design and implement a systematic raising awareness strategy that will contribute to the
effective communication of the project’s results and outcomes.

_ Learning 8
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Further to the objectives outlined above, the project is implemented through four key phases.

e Phase A - Needs Analysis and Rural Schools Innovation Strategies: needs analysis will provide
insights and understanding related to the access and use of, and attitudes and needs towards
the use of digital technologies in education by surveying the school key stakeholders covering
as many schools located in remote areas of Greece, Portugal, Cyprus, Croatia, Finland, Ireland,
Bulgaria, Romania, Italy, and Spain. In this phase school communities will be brought together
with technology providers, policymakers, universities and research organization, experts and
nongovernmental organizations with the aim of exchanging and analysing best practices and

successful proposal.

e Phase B - Preparation of the Call, Communication and Evaluation: Based on the challenges
set in WP3 the consortium will publish a call of proposals, on M4 (WP4). The calls for proposals
will remain open for 4 months. The evaluation process will last for two months and the
preparation phase for the contractual agreement between the consortium partners and the
third parties (selected schools, networks of schools or educational authorities) will last one
month. The project team will publish and communicate (this is one of the key objectives of the
dissemination strategy) widely the open call and adhere to Horizon 2020 standards with
respect to transparency, equal treatment, conflict of interest and confidentiality. The call will
be published on the EC Funding & Tenders Portal, and on the web and social media of the

project.

e Phase C - Targeted Consultation and Training Services: Following the contractual agreement
with the selected projects, consultation and training services will be offered to the selected
school communities ahead and during the take-up of deployment pilots (WP5). The project
will deploy a strategy to provide customizable technological, pedagogical, and school
development support to the selected projects for a 12-month cycle. Various services will be
offered to the selected projects, including Technical Support and Guidance (INTRA),
Pedagogical Support and Guidance (CARNET), Mentoring and Access for Further Funding (EA)

and Networking (NUCLIO).

e Phase D - Project Mentoring and Road mapping: In this phase assessment of the project
impact will be carried out. The purpose of the assessment is to estimate the impact of the
consulting and training service and the impact of the projects on the school communities.
Likewise, the intention is to prepare the Rural School Innovation Roadmap and the final

recommendations for future actions.

The current document focuses on the description of the plans for the realization of Phase C and Phase
D and aims to offer an overview for the implementation of the selected projects and the offered

services.
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3 Support services for schools

The implementation plan describes the implementation of the support activities foreseen in the third
or C phase of the LfE project. Their detailed description follows below.

3.1 Technical Support and Guidance (INTRA)

The Learning from the Extremes services will include guidance and support to the selected projects to
harmonize their solutions with the challenges they are presenting in their action plans. As far as
connectivity is concerned it will be a matter of exploring the options for each location: starting with
exploring the national incumbent telco and the national telecoms regulatory agency, to study the
offers that are available in the specific regions. The project team will also provide access to a large pool
of digital tools: virtual and remote labs, simulations, Tools for data acquisition, analysis and
visualization, Graphical interfaces for mathematical representations and modelling, Virtual Reality (VR)
and Augmented Reality (AR) applications in mixed reality environments, Experimentations and field
trips in Virtual Worlds, interactive maps and applications, virtual museums and archives. These tools
will be also available through the community of Learning from the Extremes in the OSOS Social
Platform (https://www.schoolofthefuture.eu/osos) that is coordinated by INTRA and in the framework
of the project will become available (orchestrated according to the needs of the selected schools) to
the targeted rural school communities.

The tools will be organized in three key categories to facilitate the overall development process of the
rural schools: the repository will include tools that a) strengthened the organization and the support
for the rural schools, b) support equity and excellence in rural schools and c) support the
transformation of rural schools to community and educational spaces. Apart from the access channel
the basic rural school package will include tablets, interactive boards and projection system, 3D printer,
microcontrollers, e-books, software packages. This basic package will be upgraded considering the
school’s digital strategy that will be described in their proposal.

3.2 Pedagogical Support and Guidance (CARNET)

This is the central point of the Learning from the Extremes user-driven methodology. Through the
participatory engagement activities that the project is setting up, the Learning from the Extremes
services offer a continuous dialogue with school communities, technology providers and educational
policy makers during the development process. The consortium team will offer to the selected projects
guidance and support in the design of their interventions. Scenarios of use will be discussed and tested.
The activities will be harmonized with the educational reform efforts in the participating countries.
Future trends will be presented and discussed in order to harmonize with the proposed solutions. The
consortium will describe in detail the European Policy Agenda and the different instruments that are
in place for the most effective integration of the selected solutions to the school communities’
practices. Finally, developers of digital content and tools will be able to identify new cases of use where
their solutions could be exploited.

3.3 Mentoring and Access to Further Funding (EA)

Apart from the consultation services that will be offered to the selected projects, Learning from the
Extremes project will set-up a mentoring mechanism by partnering them with innovative schools and
communities of teachers from large scale school innovation initiatives. The consortium will organize
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https://portal.opendiscoveryspace.eu/en/repository-tool)

innovation clusters (thematic, local, national, international) and will involve the selected rural schools
to exchange best practices and develop a whole school approach involving all levels of school
governance to implement ICT practices. Furthermore, Learning from the Extremes will support the
rural schools to explore potential grant schemes which could be present at the national and EU levels
(e.g. ERASMUS+ Mobility (KA1), ERASMUS+ School Partnerships (KA2), ERASMUS+ Teachers
Academies). This is an area where Learning from the Extremes will add its contribution by guiding the
project consortia in the preparation and proposal submission procedures in cooperation with selected
partners and user communities.

3.4 Networking (NUCLIO)

Learning from the Extremes will support selected projects networking. Networking enables to
benchmark providers with their peers, provide inspiration, and take appropriate measures for
continuous improvement. Networking also provides chances to meet other practitioners and develop
common ideas that will benefit the user communities of the Learning from the Extremes services as
well as inform the related policies (both at national and EU level). Finally, networking provides chances
to promote the innovations at an international level and recognition for the involved school
communities.

11
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4 Methodology of support services for schools

This chapter describes the methodology of providing planned forms of support to the schools involved
in the project. Learning from the Extremes aims to go beyond by deploying innovative infrastructure
and accelerating the use of digital resources and tools in remote schools. It aims to describe a
demonstrate in practice a how rural schools can become hubs of learning and innovation in their
communities, how they can establish effective and sustainable partnerships and how they can offer
innovative learning experiences to their students.

o 7 Figure 2: The Learning Hub will play a very
Y important role for training people, providing a ‘lab’

where innovative ideas can be tried out,
demonstrating the effectiveness of the advanced
2.2 technologies and opening the minds of people to

- = | new solutions. An important component of this

0;&;{'/‘ m.;};_«c *  scenario is the establishment of an advanced

."‘\ = ’\ . wireless communications infrastructure, given the
&3 :"\ ; capacity of the new technology to facilitate the
’»\ .\ LR emergence of flexible interpersonal
o wr C communication patterns that may play an

important role in developing and strengthening
“learning networks”.

The Rural School as a Learning Hub of the Rural Community

Our reliance on the internet during COVID-19 pandemic has recast how we will behave after the crisis
has passed. The big lesson is that we have incorporated the internet as a critical part of our personal
and professional lives. This is not going to change. The crisis has sped us forward to a paradigm shift in
which we rely on the internet to bring economic and social activity to us—rather than us going to them.
During the pandemic students sent home by school closings, while a significant number of them lack
home internet access, principally because the household cannot afford it. What was once a
“homework gap” has been revealed as an education opportunity gap. By installing efficient broadband
connection to rural schools, they can be transformed to core nodes of the local communities. The
school could become Learning Hubs that serve both as a resource for lifelong learning development
and as a vehicle for the delivery of a wide range of services. School resources such as facilities,
technology equipment, and well-trained staff can provide a range of educational and retraining
opportunities for the community. Learning from the Extremes will explore the potential of the selected
schools to act as Learning Hubs in their communities (WP3, Task 3.4). Part of the objectives of this
strategy is to provide elearning tools that can be used (with the assistance of the teacher) by all
members of the local community, in need of continuous training/education. Apart from the students,
the local community in need of such support could include farmers, people in the tourist industry,
small businesses, etc. The creation of such horizontal links from a school or a group of schools to their
local community is considered to be a major development. The advantage of such development is that
it helps recruiting parents and the local community to support the students’ learning and possibly to
provide material and financial help to schools or vice versa. It furthermore provides valuable
experience; skills and contacts that can help students gain the confidence and knowledge necessary to
seek employment and to establish themselves within the adult community in the future.

_ Learning 12
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Partnerships and Capacity Building in Rural Areas

An open (extended - beyond the school) community of practice can provide a structure for fostering
growth, sharing experiences and best practices and enhancing learning goals. Partnerships and
capacity building for change are equally important at this stage. To be transformative, teachers need
to have the knowledge and skills to take full advantage of the process and the outcomes of these
innovative activities. Besides, the roles of teachers and teachers’ trainers, parents, and learners all will
need to shift as innovation enables new types of learning experiences. Building teacher and leader
capacity are vital to successful transformation. A successful change strategy requires professional
development, feedback, and support for teachers along with a well-researched monitoring and
evaluation system. Organizational capacity, strategic planning, and quality assurance are also crucial
parameters during the transformation journey.

Developing Innovative Experiences

A wealth of recent research in cognitive psychology and the neuroscience of learning presents new
pathways to efficient and meaningful education: leveraging such techniques as blended-learning
scenarios, hands-on exercises, games-based-learning, and other research-based interventions and
techniques allows schools to operate more effectively. From whole-of-school transformation to
innovative learning solutions, open and creative environments can cultivate effective and engaging
learning. A commitment to personalized learning includes providing solutions that empower all
students. Inclusion, accessibility, and sustainability should be included in the key functionalities of the
educational activities in the rural school environment also.

The rural school environments should also provide more challenging, authentic and higher-order
learning experiences. It should enrich and transform the students’ concepts and initial ideas, which
could work either as resources or barriers to emerging ideas. The rural schools’ environments should
offer opportunities for teaching tailored to the students’ needs while it should provide continuous
measures of competence, integral to the learning process that can help teachers work more effectively
with individuals and leave a record of competence that is compelling to students. The challenge is to
provide these schools with an integrated framework fitting all the pieces together: providing
mechanisms to monitor and assess the progress at different levels, introducing and helping to sustain
a culture of change, supporting community and capacity building, providing tools and resources for
innovative projects.

This is the foreseen role of the Learning from the Extremes project that can facilitate the rural school
innovation process, acting as a mentoring ecosystem for school heads, students and teachers, parents
and policymakers. The above-mentioned parameters and conditions will form the services that the
School Innovation Academy (WP6) will offer to school heads and teachers. It must be noted though
that the involvement of the schools to the innovation process does not impose the implementation of
a specific strategy towards e-maturity and openness. The project’s goal is to provide valuable guidance
and to develop a sustainable support mechanism to assist both the school leadership as well as the
teachers during the transformation process.

4.1 Technical support and guidance methodology

The Learning from the Extremes services will include guidance and support to the selected projects to
harmonize their solutions with the challenges they are presenting in their action plans. As far as
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connectivity is concerned it will be a matter of exploring what the options are for each location: first
explore the national incumbent telco and the national telecoms regulatory agency, to study the offers
that are available in the specific regions. The technical team will explore different possible options
including 5G (the team will explore opportunities on some LTE or 5G deployment pilots, e.g., in Greece
and in ltaly). There are also options for terrestrial links via microwave or similar that are offered in the
partner countries. In many remote areas (small islands and mountainous areas) 2-way satellite remains
an option: e.g. https://www.skydsl.eu/en-NL/Personal/Internet-via-satellite and https://www.hellas-
sat.net/).

Apart from the access channel the basic rural school package will include tablets, interactive boards
and projection system, 3D printer, microcontrollers, e-books, software packages. This basic package
will be upgraded taking into account the school’s digital strategy that will be described in their
proposal. For example, in case the school wants to install a low-cost meteorological station or a
seismometer to be used as experimental device, the funding will be allocated to cover such additional
needs.

4.2 Pedagogical support and guidance methodology

This is the central point of the Learning from the Extremes user-driven methodology. Through the
participatory engagement activities that the project is setting up, the Learning from the Extremes
services offer a continuous dialogue with school communities, technology providers and educational
policy makers during the development process. The consortium team will offer to the selected projects
guidance and support in the design of their interventions. Scenarios of use will be discussed and tested.
The activities will be harmonized with the educational reform efforts in the participating countries.
Future trends will be presented and discussed in order the selected solutions to be harmonized with
them. The consortium will describe in detail the European Policy Agenda and the different instruments
that are in place for the most effective integration of the selected solutions to the school communities’
practices. Finally, developers of digital content and tools will be able to identify new cases of use where
their solutions could be exploited.

Support and training via online course

The course will be organized as a mass course through the CARNET MOOC platform. It is intended for
all the teachers of partner countries who participate in the LfE project with their projects in front of
the school. The content of the e-course will be available in Croatian and English. E-course will be
asynchronous and is intended for self-study. The anticipated time needed for participants to
successfully complete the course will be 6-8 hours with flexible deadlines.

Content of the e-course

By attending the course, participants will become familiar with the basic pedagogical principles of using
digital technologies in teaching, their advantages, and disadvantages. With the online course support,
computer equipment and programs, as well as employee education will be provided to schools for the
implementation of project activities.

The course will be published in Croatian and English so that it can be used in other countries
participating in the project.

14
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Figure 3: Proposed online course content

Teachers’ reflective diaries

During the implementation of the projects, the teachers will be keeping a diary for the purpose of
monitoring the implementation progress. A protocol will be designed, that is, questions that will guide
the teachers instructing them how to keep the diary. Diary entries can provide the information needed
for the intermediate review of the school projects.

4.3 International Professional Development Course

This course will bring together school heads and teachers from the participating schools as well as
school heads and teachers from other schools and different countries.

The aim is two-fold:

a) to create a core group of school heads and teachers who will support the project development
(validation of the project tools and the school innovation strategies) and will act as exemplary
cases for the school network and

b) to test the concept of the School Innovation Academy in real conditions. It is expected that
100 school heads and teachers will take part in this course.

4.4 Rural Schools Innovation Academy

This task will integrate the project outcomes and tools in a single mentoring and support service that
will be offered to schools.

It will offer guidance and support for school heads with recommendations on the strategies they have
to develop according to their school needs and their visions, support services to teachers and
networking opportunities for best practice sharing, school Profiling and Recommendations for school
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development, tools to boost innovation in the school settings according to e-maturity level of the
school (provided by WP3).
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5 Pilot deployments

The overall aim of the Learning from the Extremes Preparatory Action is the development of a strategy
that will present targeted recommendations on how to increase access to digital education in the EU
remote areas and communities that mostly need such support. The development of the strategy will
adopt a participatory design methodology through the deployment actions in primary, secondary and
vocational schools to implement and test some of the most suitable technical solutions to reduce the
digital gap suffered by pupils from remote areas and communities. These deployment actions will be
accompanied by targeted educational consultation and training services to support schools to develop
innovative action plans that will help them to embark on the digital transformation journey.

Pilots’ deployment will allow the selected primary (including multigrade schools), secondary and
vocational schools to benefit from the most suitable technical solutions to reduce the digital gap,
limited or no access to devices and digital educational tools and content. To support these pilots, the
project will design and run training programmes to enhance teachers’ digital competences regarding
the use of the newly implemented digital devices and digital educational tools and content as well as
regarding the development of innovative pedagogies. The project will propose the development of a
continuous support mechanism, the Rural Schools Innovation Academy. An International Professional
Development Course will take place at the end of the pilots to assess the potential of such mechanism
and the benefits for rural schoolteachers and school heads.

Development
and
maintenance

School
Innovation
Profiling and
Recommendat
ion services

Self-reflection
and assessing

of of e-maturity

communities
of practice

Figure 4: Pilot deployments

The Role of the National Coordinators

The Learning from the Extremes action will be implemented in 10 EU countries. 100-150 rural schools
(primary, secondary and vocational) will be involved in 80 school reform projects that will provide the
necessary infrastructure that will guarantee the access to digital resources and tools for the whole
school community. Table 5.1 presents the geographical coverage of the action.

Table 5: Geographical Coverage of the Learning from the Extremes Preparatory Action.

Number of
Status of the School Number of | Number of
Country National Projects Type of Schools Teachers Students
. (Number of (Minimum) . . o .
Coordinator schools (Minimum) | (Minimum)
involved)
7 Primary
Educational i (Multigrade), 3
Greece Authority (IEP) 10 (13-18) Secondary and 2 65 750
Vocational
7 Learning 17
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7 Primary
(Multigrade), 3
Portugal NGO (NUCLIO) 10 (13-18) Secondary and 2 65 750
Vocational
2 Primary
Educational (Multigrade), 2
Cyprus Authority (CPI) 5(5-10) Secondiry and 1 25 350
Vocational
National .
. 7 Primary
Academic and (Multigrade), 3
Croatia Research 10 (13-18) ’ 65 750
Secondary and 2
Network Vocational
(CARNET)
National (Milifgﬁzléy) 5
Ireland Teachers CPD 10 (13-18) ’ 65 750
Center (DWEC) Secondary and 3
Vocational
5 Primary
. . . (Multigrade), 5
Finland | University (JYU) 10 (13-18) Secondary and 3 65 750
Vocational
National (Mill:irgl?;?iraa}; 5
Bulgaria Research 10 (13-18) Secondary an;i 3 65 750
Network (NRNA) .
Vocational
3 Primary
. School Network Multigrade), 1
Romania Coordinator (EA) > (5-10) S(econdiry arzd 1 25 350
Vocational
3 Primary
School Network (Multigrade), 2
taly Coordinator (EA) > (6-11) Secondary and 1 30 400
Vocational
3 Primary
. School Network (Multigrade), 2
Spain Coordinator (EA) > (6-11) Secondary and 1 30 400
Vocational

The project will develop an effective mechanism to support schools. The support mechanism offers
different solutions to schools towards the vision of the creation of the HECC classroom. Numerous
activities, such as trainings, vision building workshops, practice reflection workshops, hangouts and
online support will be offer during the implementation phase. There will also be arise networks of
participating schools, called hubs. In these hubs, schools help each other with the implementation of
the selected solutions. Collecting, sharing, and improving good practices will take place in these hubs.
The implementation of the project activities and the coordination of the hubs will be supported by the
National Coordinators, who have many expertise, experiences and tools with helping schools to
advance their level of e-maturity and to integrate the selected solutions in their settings effectively.
The role of the National Coordinators is to localise the proposed implementation plan and the overall
project approach considering the national reforms and initiatives as well as cultural differences that
could exist. For example, it is very important to consider national efforts and investments on
technology and school-based infrastructure. In addition, the Learning from the Extremes platform is
used to support this process. In this project, schools can count on the National Coordinators support
around curriculum, pedagogy, and assessment. There will be given guidelines and advice on different
issues such as staff development, redesigning time, and partnerships with for instance, local industries,
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businesses, research centres, parents and policy makers. Finally, schools can count on a range of
possible implementation models and a database full of existing ‘open school’ projects that have been
tested by the National Coordinators in the framework of previous projects and initiatives in the field.
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6 Implementation plan time frame

The implementation plan refers to the time frame of the 12-month period of the school project deployment. It starts in M9 and lasts until M20.

The application of the implementation plan implies that the following activities and support mechanisms for the selected project are available:

= |nnovation strategies

= Best practice inventory

=  Community platform

= Assessment tools

=  Support services for school.

Table 6: Implementation plan time frame

Task M9 M10

M11

M12

M13

M14

mM15

M16

M17

M18

M19

M20

M21

M22

M23

M24

Pilots’ deployment

Pedagogical support and guidance (e-
course, teachers’ reflective diaries)

Networking

Technical support

Intermediate review of the school

Assessment of the project impact

Mentoring for access for further founding

International Professional Development
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7 Conclusions

Following the contractual agreement with the selected projects, the pilots will be initiated in the
participating schools. The user-driven incubation process will be based on the creation of a community
of schools and practitioners who are ready to embark to innovative practices and to co-design future
developments in digital education in rural areas. This has a central role in the project’s user-driven
methodology and go-to-market approach. Through the participatory engagement activities that the
project is setting up the Learning from the Extremes services offer a continuous dialogue with school
communities and educational policy makers during the development process. The incubation process
in place, will give the opportunity to educational content and tools providers to integrate their
products in the school practice to test their effectiveness in real conditions. In such away the project
will offer a platform for testing these innovative products and to explore, in collaboration with the
users, plausible futures of personalised and inclusive learning in rural areas. Through the interaction
with the school communities the technical products and services can be improved, can be localized or
adopted to serve these communities. New products and services can be proposed. Such a process can
facilitate and support start-up companies in developing educational tools and products or to redirect
the research agendas of the innovators in the field. In this way the project will design a “push and pull”
strategy to provide customizable technological and pedagogical development support to the selected
projects for a 12-month cycle. The role of the National Coordinators is crucial in this framework. They
will act as the interface between the school communities and the project consortium to make sure
that the Learning from the Extremes approach is fully integrated in the school settings.

The school-based pilots will give valuable feedback for the overall support framework including a) the
project strategies (WP3), b) the tools and the infrastructure to support schools (WP3) and c) the
networking and community building mechanism (WP5). The consortium will organize a series of
activities and trainings, according to the various school development plans, to create the necessary
conditions for the impact assessment work that will be implemented in parallel (WP7). The schools will
perform two self-reflection exercises assessing their e-maturity in a 12-month period. In this time
interval (between the two measurements) the project team will support the school heads and the
teachers of these schools to:

e Implement the Learning from the Extremes approach, which will define the specific elements to
depict digital innovation their schools,

e Use the School Innovation Profiling and Recommendation services (WP5) which will provide
holistic recommendations for school innovation development, to facilitate a school leadership
strategic planning.

e  Use the Learning from the Extremes social platform (WP5), particularly designed for schools and
teachers implementing the proposed mentoring scheme

e  Use the advanced authoring environment comprising of a complete set of tools and templates
and the relevant methodology (WP5).

This generic implementation plan will be localised by the National Coordinators to make sure that the
national approaches and initiatives as well as different cultural characteristics will be considered.
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